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Abstract 

The objective of the research was the analysis of the Meta-evaluation of the students' performance and 

the challenges for academic performance in the Faculty of Administration of the “San Luis Gonzaga de 

Ica” National University.  The methodology used was applied research with a quantitative approach and 

the statistical method to validate its variables: evaluative practice and academic performance, in 

addition, the logical inductive-deductive and synthesis-analysis methods were used. The level of the 

research work was descriptive, the study population was 975 students attending the 2018-II academic 

semester of the Faculty of Administration of the “San Luis Gonzaga de Ica” National University and a 

sample of 276 participants. It is supported by the constructs obtained in the research by relating the 

Planning of the Evaluative Practice, the execution and Evaluation of the Practice of learning assessment 

and academic performance in relation to their overall averages obtained confirming with the contingency 

coefficient that verifies the intensity of the relationship between the variables whose value was ,277 and 

p= ,028 < ,05 value.  It is concluded that there is a moderate positive relationship between the Learning 

Assessment Practice and the Academic Performance of the students of the Faculty of Administration of 

the “San Luis Gonzaga de Ica” National University, in the academic year 2018. 

Keywords: Meta-assessment, learning assessment, performance, competencies, academic performance 

challenges. 

 

INTRODUCTION 

The objective of the research was to analyze the 

meta-evaluation of student performance and the 

challenges for academic performance in the 

Faculty of Administration of the “San Luis 
Gonzaga de Ica” National University.  In this 

context, the evaluation of learning is an integral 

academic process inherent to the teaching 

process, which should help us to make better 

decisions regarding the professional training of 
students; however, there are evaluative actions 

that occur and others that do not occur in normal 

terms, and that are not supported by evaluation 

instruments that allow us to have valid, reliable, 
and objective results. University teaching is one 

of the true commitments of today's 

professionals, of great responsibility and which 
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requires that those who put it into practice are the 

main axes of change and that the future expects 

a lot from it in order to advance in the 

improvement of the quality of education in the 

country. 

Therefore, the practice of evaluation tends to be 

subjective, giving priority to the personal 

opinion of the evaluator, an opinion that lacks a 
real planning, since for some of the teachers, 

when evaluating with evaluation instruments to 

obtain information, only what has been worked 
on in class should take precedence and not what 

is in the syllabus; others of them review the 

syllabus to elaborate the evaluation instruments 

getting to have evaluation criteria where the 
performance of the competences that become the 

quality indicators of the learning to be obtained 

takes precedence, while the others elaborate 
their evaluation instruments according to their 

teaching experience and what they consider 

important, besides there are teachers who 

consider that to evaluate is to have evaluation 
criteria, others do not, where the evaluation 

instruments are not submitted to an analysis by 

the academic direction if it fulfills or not the 
requirements that are expressed in the evaluation 

regulations. 

From what has been expressed, it prevails in 

University Education and it is stated by Sanchez 
(2018) about the evaluation of learning if we ask 

a student, they will probably tell us: "exams"; 

and if we ask a professor, they could answer us: 

"it is something difficult that takes time and 
experience, for which I generally do not get paid, 

and for which I was not trained". We believe that 

much of what we teach is learned by the 
students, yet the only way to understand the 

effectiveness of teaching is through continuous, 

technically appropriate evaluation, consistent 

with the learning plan and teaching methods that 
include the students. Ideally, this evaluation 

should produce results that are interpretable and 

usable by the students themselves, teachers, 
educational institutions, and society (Sanchez, 

2018). 

Furthermore, in this thought of learning what 

means truly evaluating student learning is the 

opinion of Moreno (2016) who highlights that 

the evaluation of learning in the last twenty-five 

years has been notorious. We have gone from 

evaluation synonymous with measurement 
(positivist character with strong behavioral 

charge), where the emphasis was placed on the 

instrumental dimension (how the evaluation is 
performed), the evaluator is seen as a person of 

sterile behavior, and the neutral (evaluation 

without value) to Achieving an objective and 
scientific measurement of school performance, 

evolving towards a broader and more complex 

evaluation perspective, not limited to its 

technical dimensions, which recognizes its 
profound ethical and moral implications for 

participants. 

The San Luis Gonzaga national university is 

located in the Department of Ica, in Peru, created 
by the law Nº 12495 of December 20, 1955, and 

has been operating until today, providing its 

services of training professionals in its 24 

faculties, and contributing to the development of 
the region is characterized by its boom in agro-

export, and this is where the university 

contributes with its research of its problems, has 
a student population of more than eleven 

thousand undergraduate students from different 

faculties of the three basic area: health sciences; 
engineering and sciences and the area of social 

sciences and humanities. , Among them, the 

faculty of Administration, which belongs to the 

area of social sciences, was created by resolution 
N°3234-76-CONUP, dated April 29, 1976, as a 

specialty of the Academic Program of Economic 

Sciences, with the purpose of satisfying the 
student demand generated by the national 

recognition of the importance of the specialty, as 

a promoter of the integral development of the 
organizations and of the society in general. Since 

1982 it manages to carry out its academic 

activities independently (Rector's Resolution 

No. 11131 of August 27, 1982), the same that 
trains professionals in Management at this time 

has that in 2018 in the academic semester 2018-

II, students in the various academic cycles as 

shown in Table 1. 

 

Table 1 Student population of the Faculty of Administration of the San Luis Gonzaga national 

university; in the Academic Cycle 2018-II. 

AÑO NÚMERO DE ESTUDIANTES 
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First year II Cycle 170 

Second year 
III Cycle 96 

IV Cycle 153 

 Third year 

V Cycle 58 

VI Cycle 196 

VIII Cycle 192 

Fifth year IX Cycle 110 

TOTAL 975 

Nota. Academic Secretary of the Faculty of Administration of the San Luis Gonzaga national university, 

academic year 2018 -II, August 2018. 

The research had previous studies such as the 

followings:  

 

II THEORETICAL FRAMEWORK 

Meta-evaluation of learning 

Learning from the evaluative actions carried out 

for the achievement of learning is one of the 

tasks that is gaining momentum in the present 

decade, since it is not only associated to whether 
the student is promoted or not; but rather to turn 

it into actions of learning from learning to give 

quality to the work of training new professionals, 
in this sense the meta-evaluation of learning can 

be recognized as the understanding and 

interpretation of the evaluation itself.  

This reflection is also assured by Luciani (2021) 

that it is not only a matter of simply considering 
the results of an educational quality evaluation, 

but that we need to evaluate the evaluation that 

generated those results in order to understand the 
meaning of those results. According to Marcipar 

and Luciani (2017) argue that the meta-

evaluation or evaluation of educational quality 
assessments puts its macro look to answer 

questions ranging from technical-pedagogical 

issues to socioeconomic, political and 

ideological issues such as: are the instruments 
correctly measuring the results, have the 

educational quality assessment mechanisms 

provoked greater accountability for the results or 
have they served, on the contrary, to further 

segment the educational demand, Do we 

evaluate to improve the efficiency of educational 

investment or to guide demand? Do we evaluate 

to compensate for social differences or to check 
the levels of social segmentation? These 

questions, among others, indicate a fact that is 

undeniable with respect to educational quality 

evaluation systems and that is that they respond 
to different models, which give centrality to the 

idea of equity, others that ponder the concept of 

competitiveness and others that focus on 
efficiency. This is what Hernández, et al. (2020) 

refers to, that in order to carry out an optimal 

evaluation process of the evaluative processes of 
learning, it is necessary to establish a set of 

precisely delimited theoretical aspects to be able 

to observe, evaluate and improve; determining 

the character that predominates in the evaluation 
of learning carried out by the teaching staff and 

which are the achievements and failures, to later 

provide the necessary help and establish 
effective improvement plans, ensuring the 

validity and reliability of the results obtained. 

 

Evaluation of competencies:  

Competencies are the knowledge that new 

university professionals must assume to comply 

with the graduate profile and are referred to a set 
of capacities, skills, and attitudes that they must 

achieve to solve a situation in their context; these 

capacities are non-transferable from the learner. 
Considering Ruiz and Moya (2020) they point 

out that competencies are generated in the 

learning process, when the student acquires day 

by day, greater knowledge, skills, and attitudes, 
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in a certain developed subject. As shown in 

Figure 1. 

 

 

Figure 1 Competency: Basic elements 

 

 

 

 

 

 

 

Note. Own elaboratio 

Education by competencies is significant 
because it seeks to find a balance between 

contents and methodologies, in the sense of 

promoting learning in university students based 
on the development of basic knowledge for a life 

with dignity and committed to today's social 

challenges (Sánchez & Boroel, 2017). 

The curriculum by competencies has as its 
purpose the formation of students in an integral 

way that develop capacities and abilities to solve 

problems that are presented in their context, that 

develop their capacity to assume changes, that 
adapt easily to updating processes, that is to say, 

it must achieve professional competence that 

reflect a successful performance in a determined 
professional task, for which there are well 

established criteria of achievement, quality or 

effectiveness (Vargas, 2008, p. 20). 

The competency-based curriculum allows the 

student to be the protagonist of his own learning 
process, which is based on the following 

principles: responsibility in what he learns; 

learning in his own activity, having the teacher 
as his guide and interacting with his classmates 

and with the study materials; with learning 

activities to analyze and search for information, 
solve cases, problems, argue positions, develop 

projects, etc. with greater autonomy (Críspin et 

al., 2012, p.20). 

Education in Peru follows the global trend of 

educating citizens through the integrated 

approach educating the student's person, in this  

 

 

 

 

 

 

 

 

 

regard García-Calderón (2017) reaffirms us that 
the trend that is gaining importance in the field 

of education, including higher education, and is 

the Competency-Based Education.  

This educational model not only establishes 
student learning on the basis of competencies, 

but also changes the way in which the interaction 

between students and the university is carried 

out.  

Instead of operating on the temporal basis of 
academic periods and subjects established in a 

curriculum, competency-based education allows 

students to advance at their own pace, as they 
demonstrate that they have the competencies 

required to obtain an academic degree (García-

Calderón, 2017). 

In order to evaluate competencies, these must 
first be translated into a set of performances or 

evidence by which the professor puts into 

practice this macro knowledge, Acevedo (2017) 

argues that this process is based on the 
development of continuous processes of self-

evaluation (the student evaluates him/herself), 

co-evaluation (students evaluate each other) and 
heteroevaluation (the evaluation made by the 

teacher); also including the same three elements 

in the evaluation of teaching (teacher evaluation) 

and in the institutional evaluation itself (the 
latter is fundamental, because it makes possible 

the physical, technological and administrative 

environment suitable for the optimal 

development of the teaching-learning process).  

 

Attitudes 

and values 

Skills and 

abilities 

Knowledge 
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Today's University System presents changes in 

its learning evaluation process and according to 
Arias (2016) who quotes Arribas (2012) in 

which he argues that the evaluation and grading 

system used involves differences in terms of 

types, criteria, activities, evaluation instrument 
and that it has a huge impact on the academic 

performance of students, and that the best way to 

ensure learning for life is the continuous 

evaluation in the teaching-learning processes.   

In regard to what is stated by Huamán et al. 

(2020), they comment that the evaluation of 

authentic learning is an excellent alternative that 
adapts to the forms of work required and to the 

educational purposes set forth in study plans and 

programs at the university level, and the 

instruments used are the portfolio and the 

assessment matrix or rubric, among others. 

 

Evaluative practice 

In the didactic competences of a university 

teacher is not only framed the process of 

teaching, but also the process of evaluating the 

competences that the student must achieve; a 
process that starts from the prioritization of the 

purposes of learning: what to evaluate; then why 

to evaluate, how to evaluate, when to evaluate 
and with what to evaluate; that is to say that the 

processes of performance (teaching mediation), 

planning and evaluation are inherent processes 
that must go together from the beginning to the 

end, which constitutes in itself, the evaluative 

practice that provides the information to enhance 

from it the learning constantly (Martinez, 2018). 
In fact, that in higher education there is a great 

weakness in the pedagogical training of teachers, 

in relation to individual differences in learning 
and how to address them in the classroom with a 

teaching practice according to them, which 

becomes an impediment to effective or real 

learning in the student. 

At the university campuses of today, according 
to Zabalza and Lodeiro (2019), for their 

teachers, evaluation still constitutes a space 

saturated with dilemmas; with some exceptions, 
it presents them with more concern than 

satisfaction, since there is enjoyment and 

enthusiasm in the classes, but they become 
frustrated when they are evaluated, breaking the 

constructive relational framework that teaching 

allows, and evaluation hinders. Our friendly role 

as facilitators and guides is complicated by that 

of judges.   

The evaluative practice that is carried out 
according to the Ministry of Education of Peru ( 

MINEDU, 2019) during the learning and 

teaching process, the teacher must permanently 

observe the student's performance and 
productions promoting reflection on their 

learning process to identify their progress, 

recurring errors and opportunities for 
improvement. Teachers who actively monitor 

student learning collect evidence of their level of 

skill development, progress or difficulty by 
asking questions, having conversations, 

formulating problems, tools or through groups 

and reviewing their work. Evidence can be 

collected and recorded through various 
assessment techniques and instruments, which 

are appropriate if they are congruent with the 

nature of the competencies to be assessed 
according to the learning purposes, the 

established assessment criteria, and the 

characteristics and needs of the various learners. 

According to Rios and Herrera (2020), the 

evaluative practice carried out by teachers in this 
new scenario of a competency-based curriculum 

brings challenges that must be faced, such as the 

need to advance in the construction of a new 
evaluative culture within educational institutions 

with the purpose of consolidating the real 

learning of students; thus, the decentralization of 
evaluation is proposed in order to propose a 

redesign of the evaluative practices of teachers 

and to promote, in the case of students, a new 

look at how to understand their own learning 

processes. 

The suggested challenge is based on a revision 

of pedagogical practices with emphasis on 

evaluation, related to a change of paradigm from 
the opportunities offered by authentic evaluation 

associated to how evaluation procedures should 

be implemented in an integral, democratic, and 

consensual sense. 

With this goes the suggestion to make changes 
in the traditional practices of heteroevaluation 

exercised by teachers and consequently an 

alteration on the domain and control of the 
exchange of meanings and subjectivities at the 

moment of applying such procedures to evaluate 

the teaching-learning processes. 
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Academic Performance 

Academic performance has been the subject of 

study of several investigations, from which 

allows us to learn better and better what it 

consists of and what factors affect it, as Apaza 
(2018) indicates that Academic Performance is 

the sum of different and complex factors that act 

on the person who learns; that is, it has been 
defined with a value attributed to the student's 

achievement in academic tasks. It is measured by 

means of the grades obtained, with a quantitative 
valuation, whose results show the subjects won 

or lost, the desertion and the degree of academic 

success, nowadays the performances of the 

achieved competences, be these generic, of 

specialty and the professional ones.  

The factors he points out are multicausal, 

involving an enormous explanatory capacity of 

the different factors and temporal spaces that 

intervene in the learning process.  

There are different aspects that are associated 

with academic performance, among which 

intervene components both internal and external 

to the individual. They can be of a social, 
cognitive, and emotional order, which are 

classified into three categories: personal 

determinants, social determinants, and 
institutional determinants, which present 

subcategories or indicators. Measuring academic 

performance implies the permanent search for 

educational quality, to the extent that it provides 
elements for continuous improvement, in that 

sense it is a reality that it is considered an 

indicator of the level of learning achieved by the 
student, which is why the educational system 

gives so much importance to this indicator 

(Amaya & Rafael, 2019). 

The evaluation of university academic 
performance in Peru continues to be from 0 to 20 

(vigesimal), despite the various modifications in 

the learning evaluation system in basic education 

carried out by MINEDU, in both public and 
private universities, despite the development of 

a competency-based curriculum according to the 

licensing guidelines of the National 
Superintendence of University Education 

(SUNEDU), the vigesimal system is still used 

for the grading of subjects, which leads us to 

conclude that student learning achieves some 
competencies and skills gradually throughout 

the professional career (Casas, 2020). And in the 

process of the university fulfilling one of its 

institutional objectives of training quality 

professionals for today's society, university 

teachers are the fundamental pillar to improve 

the academic performance of students, since 
there is a responsibility to pursue personal and 

professional development to improve the 

pedagogical work (Valdivia, 2021).    

  

CHALLENGES FOR ACADEMIC 

PERFORMANCE  

In order to develop professional competencies in 

higher education institutions, teaching 

competencies are being redefined, since their 
task in this type of training is to manage the 

learning environment, interpret the expressions 

and behaviors of the learner and communicate 

with them to support their learning process 
(Chang, 2009). Therefore, this type of teaching 

exercise is different from the one that sticks to 

the teaching script of a discipline to expose its 
content and therefore requires a preparation of 

the teacher according to what is required of 

them. 

Therefore, teaching competencies to develop 

professional ones integrate a set of conditions 
related to research, dissemination, management 

of the educational task, quality of the teaching 

function, cooperation, and leadership both in the 
institution and the classroom as well as in the 

context of the exercise of teaching itself. 

Teachers must be aware of the challenges of the 
competency-based teacher education model, 

work on them and not avoid them. These 

challenges are found in dimensions such as 

pedagogy, the design of a diversity of didactic 
strategies based on the needs and learning styles 

of young people, and continuous research from 

multiple sources that facilitate the integration of 
knowledge from various disciplines, so that 

students learn to solve problems and make 

decisions that respond to the demands of the 

knowledge society. 

 

III. RESEARCH METHODOLOGY 

The research was of applied type, the 

quantitative method and the statistical method 
were used to validate its variables: evaluative 

practice and academic performance, in addition, 

the deductive- deductive and synthesis and 

analysis logical methods were used. The 
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research level was descriptive, the study 

population was 975 students studying in the 
academic semester 2018-II, in the Faculty of 

Administration of the San Luis Gonzaga national 

university and the sample was 276 participants, 

the sampling used was probabilistic, simple 
random. The quantitative techniques to collect 

the information the survey, observation, the use 

of sampling techniques and differential chi-

square statistics. Which is expressed as follows: 

 

 

 

Figure 2 Methods and Materials 

Applied Type 

Quantitative method Statistical method 

 

Validating variables: 

Evaluative practice Academic performance 

 

Logical methods 

Deductive Synthesis and analysis 

 

Chi-square differential statistics 

 

 

 

 

 

 

 

 

Source: Own elaboration 

 

IV. DATA ANALYSIS  

The data obtained from the evaluative practice of 

learning and academic performance of the 

teachers and/or students at the School of 
Management who participated in the research 

show the following results: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Population 

975 

Sample 

Technique Survey 

Instrument Questionnaire 
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Figure 3 Contrasting General hypothesis 

 

 

 

 

 

 

 

 

When applying the Chi Square statistical method 
(where its value obtained is 22.99 > 19.68) with 

a confidence level of 95% and with 12 degrees 

of freedom in the SPSS gives as a result of p = 

,028 < ,05; deciding also to contrast by finding 
the contingency coefficient whose value is ,277 

which verifies the intensity of the relationship 

between the variables moderate with p value=  

 

,028 < ,05.  Therefore, the statistical decision is 
taken to reject the null hypothesis and accept the 

alternate hypothesis: The practice of learning 

assessment is related to the academic 

performance of the students of the Faculty of 
Administration of the San Luis Gonzaga 

National University in 2018. 

 

Table 2  Appreciation of the information on the competency assessment pathway at the beginning of 

the semester. 

Category Frequency % % Accumulated 

Do not answer 1 ,4 ,4 

Never 60 21,7 22,1 

Sometimes 85 30,8 52,9 

Mostly 83 30,1 83,0 

Always 47 17,0 100,0 

Total 276 100,0  

Source: Own elaboration 

The presented table contains the information 

obtained in response to the question: Is the 
process of obtaining information about what is 

learned in terms of the elements of the 

competence of each subject explained to the 
students? since it is required that the students 

may participate in a responsible and safe way in 

order to avoid controversial emotions regarding 
the grades that they may obtain. A 30.8% of the 

students assure that sometimes they know how 

they will be evaluated in the subjects, although 

the teachers who assume a professorship should 

have the same information of how the route of 

the evaluation of the learning of the subject of 
their responsibility is, however, a 47.1% think 

that almost always or always they know how the 

evaluation process of their subjects is carried 
out.  There are 21.7% who consider that they 

never know how they will be evaluated. 

 

 

 

 

X2 calculated: 22.99 
 

X2 = 19.68 

Critical table value 

Acceptance 

zone 
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Table 3  Determination of evaluation instruments used in the asignature to evaluate competencies 

Category Frequency % % Accumulated 

Do not answer 4 1,4 1.4 

Never 67 24,3 25.7 

Sometimes 81 29,3 55,0 

Mostly 78 28,3 83,3 

Always 46 16,7 100,0 

Total 276 100,0  

    Source: Own elaboration 

 

The information presented shows that the 
students and/or teachers who participated in this 

research affirm in 53. 6% that never or 

sometimes the evaluation instruments that were 
applied in the subjects per academic semester are 

in accordance with what was planned in the 

syllabus of each subject, both for the conceptual, 

procedural and attitudinal contents of the 
competence or competences of the subjects, 

rather they respond to other factors or 
characteristics that are peculiar to the didactics 

of the responsible teacher; in addition for the 

other intervening elements that represent 45% 
they respond that almost always or always the 

evaluation instruments that have been applied 

per subject are in accordance with what was 

planned. 

 

Table 4  Appreciation of the evaluation results as student learning. 

Category Frequency % % Accumulated 

Do not answer 3 1,1 1.1 

Unsatisfactory 47 17,0 18,1 

Basic 86 31,2 49,3 

Satisfactory 109 39,5 88,8 

Outstanding 31 11,2 100,0 

Total 276 100,0  

Source: Own elaboration 

 

The recognition of how much has been learned 

at the end of the application of an evaluation 

instrument by the university student has the 
peculiarity that this recognition is synonymous 

with a passing grade, but it is in this case where 

it is necessary to recognize how much the 
student has developed the competence, assuming 

that he has achieved his performance and 

observable behaviors. The statistical table 

presented shows that 39.5% respond that they 

are satisfied with what they have achieved and 
that they recognize it with interest; as well as 

31.2% respond that they have achieved this 

learning at the basic level only, and there are also 
29.2% who think that they are dissatisfied or 

very satisfied with the learning achieved. 
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Table 5  Appreciation of the learning of the subject in the grades obtained. 

Category Frequency % % Accumulated 

Do not answer 1 ,4 ,4 

Never 58 21,0 21,4 

Sometimes 93 33,7 55,1 

Mostly 88 31,9 87,0 

Always 36 13,0 100,0 

Total 276 100,0  

Source: Own elaboration 

 

The statistical information summarized in the 

table above is very significant, since it reflects 
the level of relationship with the planning of the 

evaluation actions to which both students and 

teachers will be subjected, since if they are not 
clear about "What to evaluate", "Why evaluate" 

and "How to evaluate", it will seem to them that 

they have participated in evaluation events 

where they think 54.7% that never or sometimes 
that the grade they have obtained is congruent 

with what they have learned, and they should 

know from the beginning what are the 

observable performances and behaviors that will 
be synonymous of evaluation, if they do not 

know them, they will answer that there is a 

difference between what is graded and what is 
learned; likewise for 44.9% they answer that 

almost always or always what they have learned 

is reflected in what is graded. 

 

 

Table 6 Presentation of the Attitude Evaluation instruments that reflect their learning. 

Category Frequency % % Accumulated 

Do not answer 1 0,4 0,4 

Never 46 16,7 17,0 

Sometimes 107 38,8 55,8 

Mostly 90 32,6 88,4 

Always 32 11,6 100,0 

Total 276 100.0  

Source: Own elaboration 

 

The statistical instrument that was presented 
shows us the information referred to whether the 

student and/or teacher recognizes that he/she has 

participated in attitude evaluation actions as a 
component of the subject competence, since it 

refers to a very important component of this 
approach centered on the student's performance. 

The 55.5% respond that they have never or 

sometimes participated in such actions, so it is 
inferred that only the teacher carries them out or 
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does not carry them out, or the self-evaluation 

and co-evaluation instruments have not yet been 
used for the student to respond positively. What 

is interesting about the information is that 11.6% 

respond that they attest that they have always 

participated, and 32.6% that they think that they 

have almost always participated. 

 

 

 

 

Table 7  Determination of results that motivate better learning 

Category Frequency % % Accumulated 

Do not answer 2 ,7 0,7 

Never 26 9,4 10,1 

Sometimes 90 32,6 42,7 

Mostly 109 39,5 82,2 

Always 49 17,8 100,0 

Total 276 100,0  

 Source: Own elaboration 

 

The level of motivation for the results of the 
evaluation of the subjects is reflected in the 

previous statistical table that for 57.3% consider 

that almost always or always the results of the 

evaluation are an incentive to continue studying, 
which shows that they reflect and consider that 

participating in such actions are the ones that 

give them the level of what they have learned 
and how they have done in each of the 

components of the competence of each subject, 

and on this it is possible to improve their 

strategies to learn and to be evaluated later, that 
is, it reflects the level of commitment to learn. 

Although there are 42% who show their 

disagreement with the results since they respond 

that they never or sometimes consider it as a way 
to improve and motivate them to do better with 

regard to the other evaluations that they will be 

submitted to during the academic semester. 

 

 

Figure 4 Academic Performance 
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Source: Own elaboration 

 

The academic performance of the students of the 

2021-II academic semester is expressed by 
categories, 49.6% of which is that the average 

grade of the students' subjects fluctuates between 

10.01 and 15, which expresses the passing level 
of the competencies at a basic level; likewise, 

there is a level of 33.3% that failed since their 

averages fluctuate between or up to 10, which 
means that at the end of the academic semester a 

third part of the students did not achieve the 

competencies and require a postponed exam to 

do so. Only 17% of the students achieved the 
satisfactory level of achievement of the 

competencies. 

 

V. DISCUSSION OF RESULTS 

This research done has shown that the 
Evaluative Practice of students' learning is 

related to academic performance in a moderate 

positive relationship, with a p value of ,028 < 
0.05, reaffirming the findings of Agüero (2016), 

regarding the achievement of students' averages, 

although the researcher does a more exhaustive 
work on the evaluation of the attitudes of 

competence of the students of the Faculty of 

Industrial Engineering (Agüero, 2016). We also 

corroborate what arrived by Salas (2005) in what 
manifests that the academic performance of the 

students of Stomatology of his university is 

positively related to study habits, hence our 
research emphasized that the evaluation actions 

should be planned executed and evaluated with 

the purpose of truly developing the student's 

competencies. 

In addition, it was shown that the practice of 
learning assessment still has the characteristic of 

being subjective, depending on the teaching 

experience as the only responsible for it, since 
the planning actions of the students' performance 

and observable behaviors in each subject should 

be known from the beginning of the academic 
semester and that the teacher's teaching and 

learning strategies should allow evidencing in 

the students the performance of the 

competencies throughout the curricular 
execution in the academic semester;  This differs 

from Vega (2013) who found a highly positive 

correlation between the learning assessment 

model and assessment planning.  

The formative evaluation actions promoted by 

the competency-based curriculum bring the 
teacher to improve his teaching didactics, to 

recognize that the protagonist of learning is the 

student and that he becomes the architect of the 
student's performance with quality in all his 

actions, to learn even in the evaluation actions 

improving academic performance, since he will 
do it in a climate of trust, respect, with 

educational means and materials that contribute 

to the student feeling satisfied with what he 

learns, thus we show that this research surpassed 

what Gabriel (2004) stated. 

 

Conclusions  

Based on the presented results, it can be 

concluded that there is a moderate positive 
relationship between the Practice of Assessment 

of Learning Evaluation and the Academic 

Performance of the students of the Faculty of 
Administration of the San Luis Gonzaga 

National University, in the academic year 2018. 

This conclusion is supported by the constructs 
obtained in the research by relating the Planning 

of the Evaluative Practice, the execution and 

Evaluation of the Practice of the Assessment of 

Learning and the Academic Performance in 
terms of their overall averages obtained, being 

confirmed with the contingency coefficient that 

verifies the intensity of the relationship between 
the variables whose value was .277 and p value= 

,028 < ,05. 

There is no significant relationship between the 

planning of learning assessment with the 

academic performance of the students of the 
Faculty of Administration of the San Luis 

Gonzaga National University in 2018. This 

statement is supported with the contingency 
coefficient, whose value is ,228 with a p-value 

of ,238 > ,050.  

The execution and evaluation of the Practice of 

Learning Assessment are directly related to the 

academic performance of the students of the 
Faculty of Administration of the San Luis 

Gonzaga National University, in the academic 

term 2018-II. It was possible to obtain a 
correlation between the variables of p value = 

,041 with a level of intensity of the relationship 

between the variables. 
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Recommendations  

Suggest to the Direction of the Department Head 

of the Faculty, actions of training to the teacher 

in evaluation by competences that allows 

overcoming the levels of carrying out the 
evaluation of the competences in an improvised 

and subjective way. 

Propose to the Direction of the Academic 

Professional School of the Faculty to carry out 
together with the teacher the evaluation 

instruments for the conceptual, procedural, and 

attitudinal contents of each subject, with the 

purpose of evaluating the competences with the 
necessary means and instruments that give the 

educational practice the validity, reliability and 

objectivity required. 

Advise the Direction of the Academic-
Professional School of the Faculty to publish the 

observable performances and behaviors that will 

be subject to evaluation in each subject, for their 

recognition from the first day of the academic 
semester for the corresponding knowledge and 

evaluations. 

Propose cooperative learning and meta-

evaluation meetings among the professors of the 
academic areas to validate the strategies, means 

and instruments of evaluation that will allow the 

professors to advance together in the 

management of the curriculum by competencies. 

Exhort the Direction of the Academic 
Professional College of the Faculty, to carry out 

previous reviews of the partial exams, with the 

purpose of verifying if they contain the 
performances syndicated by the teacher and to 

verify the development and strengthening of the 

competencies of the subjects. 

Request to the Academic Department Head of 
the Faculty, the operation of the academic 

tutorials of the subject areas so that the student 

is accompanied in their actions to improve their 

learning. 

Request to the responsible directors of the 
faculty, permanent dissemination and 

information campaigns that allow empowering 

the students on how they should participate in 
the evaluation actions of each subject in order to 

obtain grades to their learning, but with 

application of the current evaluation directives 

and regulations to avoid an evaluative practice 
that does not reflect the true learning of the 

students as the results of this research have 

found. 
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