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Abstract

Language use in instruction performs a vital role in facilitating learning. The impact of language
policy and practice affirmed that language use in teaching has a significant role in the learners
learning outcome. Therefore, the institution needs to have a strong foundation in managing language
used to formulate a language policy for the whole institution. Findings on the use of language in
university classrooms revealed that the lecturers and the learners are conscious of the language policy.
However, the discrepancy in implementing the English Only Policy is observable. The researchers
investigated and assessed the language practices during the implementation of remote learning during
the Covid-19 pandemic and determined if the face-to-face situation changed the language used during
distance learning. Using the mixed-method design, the study sought to determine the language
practices in the University before and during distance learning instruction, identify the language
practices in the University during distance learning instruction, and find out the ramifications of the
language practices in the language acquisition and learning and language use which will eventually
lead to the formulation of language policy.

Keywords— communication, distance learning instruction, feelings, policy, practices, ramification,
Taglish.

INTRODUCTION
Language use in instruction contributes an

and correspondence. Former President Corazon
Aquino implemented this executive order,

essential role in facilitating the learning of
content standards. Thus, it is anchored with the
given objectives. Several literature reviews and
studies show how language policy and language
planning affect the institution, learners, and
even the country such as those of [1], [2], [3],

[4], [5]. [6], [7]. [8]. [9]. [10].

In the Philippine setting, the language provision
in [11] instituted a legal foundation for
formulating numerous language policies
executed in the country. The [12] indicated that
in subjects such as Physical Education, social
studies or social sciences, Character Education,
and Home Economics, the Filipino language
should be utilized as medium of instruction. In
contrast, the English language shall be used for
Science, Mathematics, and Technology
subjects. Moreover, [13] ordered that the
Filipino language be utilized in all government
agencies' official transactions, communication,
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believing that the Filipino people would better
understand and appreciate all government
programs. [14] mandated the primary education
to implement the MTB-MLE or the so-called
Mother Tongue-Based Multilingual Education
in which K-3 shall use Mother tongue in the
teaching of both Filipino and English as subject
areas. [15].

On the other hand, [14] attempted to establish a
policy to reinforce the English language, which
is essential for economy technology-driven
sectors. The [16], recognized under the Higher
Education Act of 1994, facilitates language
courses in Filipino and English to poster
effective communication skills. As such, given
the Higher Educational Institutions' discretion,
language courses shall be taught in that
language. On the other hand, literature subjects
shall be conducted in Filipino, English or other
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languages with the provision that instructional
materials are available and both

learners and teachers are capable of using a
particular language While courses in humanities
and social sciences could be delivered through
Filipino. [17].

With these various legal provisions and
issues on language policies, the actual situation
in the classroom setting discloses that students
and even the teachers used Filipino language or
code-switching in some subjects in which
English is required as the mode of teaching.
The results of the study regarding the use of
language in university classrooms revealed that
teachers and learners are conscious of the
language policy. However, both respondents are
still using code-switching, which caused the
discrepancy in implementing the English Only
Policy [18]. The context of the studies and
reviews were documented in actual practices
and face-to-face classes. Even, [19], in
exploring Filipino teachers' experiences in
teaching multi-cultural classes, mentioned that
the linguistic environments are complex.
Although code-switching claims a prime
position, the language of instruction usually
varies depending on the subjects. Given the
circumstances, the researchers led to investigate
and assess the language practices of college
students during the implementation of distance
learning during the Covid-19 pandemic to
determine if the same situation regarding the
language used may happen during distance
learning. Thus, it sought to answer the
guestions on what are the language practices in
the University before and during the distance
learning instruction, what are the ramifications
of the language practices of the research
participants' reception of the language use, and
their perception of English as the sole tool of
communication in Technical and English
related courses, and, what language policy can
be figured out depending on the ramifications
of the language practices in the University.

This study aimed to serve as a basis for the

administrators and language teachers to
formulate a language policy that could be used
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in the University other than to help the teaching
force improve the students’ communication
skills. Also, it will serve as an additional source
or reference in the growing number of literature
reviews regarding language policy and
planning.

METHODOLOGY

Research Design and Method

This study utilized a descriptive method to
describe the phenomenon and its characteristics.
Specifically, the researchers used the survey
method to gather necessary information
regarding the language practices of the
respondents before and during the distance
learning instruction. The researchers facilitated
an interview to explore the reasons and factors
that affect the language practices of the
respondents.  Also, they conducted an
observation to validate the responses of the
respondents in the survey and interview. Thus,
they used the triangulation method to strengthen
the results of the study.

Description of the Respondents

The respondents of the study consisted of 1699
1st to 4th-year college students from different
colleges of Rizal Technological University on
both campuses. They enrolled in courses
requiring English as the medium of
communication, such as English language
courses, Math, Science, Social Science subjects,
Psychology, Engineering courses, and Business
courses during the 2020-2021 second semester
and school year 2021-2022 first semester. One
thousand two hundred eleven participants are
female, 408 participants are male, and those
belonging to other gender are 18, while 56
prefer not to mention their gender.

In terms of the region of origin, 834
participants are from NCR. Six hundred ninety-
seven participants are from Region 4A. Thirty-
nine are from Region 3, while 49 are from
Regions 5 and 6. Only 15 participants were
from Region 8, and only ten were from Region
7.

With the language they use on a typical
day, only 419 participants use English less than
25% of the day. Six hundred four participants
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use English 25% of the day. Four hundred
sixty-seven participants use English 50% within
a day. One hundred thirty-eight use English
75% of the day, while only 22 use English the
entire day.

Research Instrument

In the conduct of the study, the researchers
utilized a survey instrument and an open-ended
questionnaire for the interview. The survey
instrument consists of questions that describe
the language practices of the respondents before
and during the distance learning instruction.
While the open-ended questionnaire determined
the reasons and factors of the respondents as
their consideration for their language practices.
The survey instrument was a combination of
several adapted instruments from [20], [21],
[22]

Data Gathering Procedures and Analysis
In consideration of the current situation and to
prevent the spread of the Covid-19 virus, the
researcher asked the respondents to answer the
survey and interview questionnaire through
Google forms. Then data gathered from surveys
and interviews were tallied, coded, analyzed,
and interpreted to achieve the study's goal.

RESULTS OF THE STUDY

Language practices in university

Language practices include the kind and actual
language used in the university and the policies
implemented in the courses in which English is
generally prescribed to be the medium of
communication.

a. before distance learning instruction
Table 1
Languages Used in Communication before the Pandemic

Total @ 1 18 1w 183 1w 1@ e @ 18

¥

Table 1 shows that 1329 or 78.50% of the
respondents preferred Taglish (Tagalong and
English). While 209 or 12.34% of the
respondents preferred to use the English
language and 155 or 9.16 percent preferred to
use the Filipino language when communicating
with their teachers in the classroom. Regarding
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communicating with teachers outside the
classroom, 944 or 55.76% of the respondents
preferred to use Taglish (Tagalog and English),
while 639 or 37.74% preferred to use the
Filipino language, and 110 or 6.50% preferred
to use the English Language. When
communicating with classmates inside the
classroom, 906, or 53.51% of the respondents,
used Taglish (Tagalog and English). 725 or
42.82% of the respondents preferred to use the
Filipino language, and 62 or 3.66% chose
English. In communicating with classmates
outside the classroom, 905 or 53.46% of the
respondents preferred to use the Filipino
language, 736 or 43.37% chose to use Taglish
(Tagalog and English), and 52 or 3.07% of the
respondents preferred to use the English
language. In the fifth column, 914 or 53.99% of
the respondents chose to use Taglish (Tagalog
and English), 678 or 40.05% preferred to use
the Filipino language, and 101 or 5.97% of the
respondents preferred to use the English
language in communicating with peers inside
the university premises. In the last column, 841
or 49.7% of the respondents preferred to use the
Filipino language, 787 or 46.5% of the
respondents preferred to use Taglish (Tagalog
and English), and 65 or 3.8% of the respondents
preferred to use English in communicating with
other people inside the university premises such
as canteen, library, and school grounds). Table
1 shows that before the pandemic occurred, the
participants communicated with their teacher
and classmates in and outside of the classroom,
then communicating with peers and other
people inside the University premises using
Tagalog and English (Taglish) language.

Based on the result, the majority of the
respondents preferred to use Taglish (Tagalog
and English) in some situations before the
pandemic. Data revealed that the respondents
used Taglish because it is the most convenient
language to communicate with their teachers,
classmates, and peers, whether inside or outside
the classroom or on the university’s premises.
On the other hand, their utilization of English in
communicating is combined with other
languages as a form of code-switching. Code-
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switching is combining two language varieties

within single utterances or conversations.
Table 2
Language Policies Before the Pandemic

Language
policies Only English policyin ~ Use of Fi
before the technical and English  in

pandemic related course:

Use of Taglish (Tagalog Use of other lan,
and English) in such as regi

gua
lan,

Always 564 33351 330
Sometimes 034 3517 933 3511 827
Seldom 165 9.75 351
Never 30 177 70 4.67 30 177 778
Total

Mean

Table 2 shows that the
participants sometimes abide by  the Only
English policy in technical and English-related
courses.  Respondents sometimes Use  the
Filipino language in technical and English-
related courses. They also sometimes Use
Taglish in technical and English-related
courses. On the other hand, they seldom used
other languages, such as regional languages, in
technical and English-related courses before
the pandemic.

Based on the result of the study, in
terms of language policies before the pandemic,
most of the respondents sometimes used
English in technical and English related
courses, which yield them to utilize Filipino and
Taglish (Tagalog and English) during the
discussion in their Technical and English
associated courses. One factor that can be seen
in this result is that the teachers in their courses
are using code-switching to deliver their lessons
in the class. Second, students may find it
difficult to express themselves using English
during the discussion freely. Though they
always use Filipino and Taglish in their
Technical and English language courses, it does
not mean that they are not performing well in
the class. [23] revealed that the Filipino
teachers sometimes code-switched in English
language classrooms for pedagogical purposes.
On the part of the students, they use Tagalog-
English code-switching as support during their
participation in the class discussion [24].

b. during distance
learning instruction

Table 3
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Language Used in Communication During the Pandemic

Commeicterwih  Commmcaegwih  Commmmicatinewitihe — Commumicanowihfie — Commmmcaswith  Communi:
e dmece:  feachers: e plth

miegacthon

Langmages wsed by the
respondets in the
fnllowing actities daring
pandemit

¥OoMF 1 NG B4 1 W8 A 1 W K 1 M DB 1 @7 N

t

L2 U] ) U] ] AT U] N

Table 3 shows that 1194 or 70.53% of the
respondents preferred Taglish (Tagalong and
English). 312 or 18.43% preferred to use
English, and 157 or 9.27% preferred to use the
Filipino language when communicating with
their teachers during class interaction.
Regarding communicating with teachers after
the class (via online platforms), 1069 or 63.14%
of the respondents preferred to use Taglish
(Tagalog and English), while 314 or 18.5%
preferred to use the Filipino language, 310 or
18.3% preferred to use the English Language.
When communicating with classmates during
synchronous class (via online platforms), 1023
or 60.4% of the respondents used Taglish
(Tagalog and English). 540 or 31.90% of the
respondents preferred to use the Filipino
language, and 130 or 7.68% chose English. In
communicating  with  classmates  after
synchronous class (via an online platform), 878
or 51.86% of the respondents preferred to use
Taglish (Tagalog-English), 540 or 31.90%
preferred to use Filipino, and 72 or 4.2% of the
respondents preferred to use the English
language. In the fifth column, 914 or 53.99% of
the respondents preferred to use Taglish
(Tagalog and English), 578 or 34.14% preferred
to use the Filipino language, and 201 or 11.87%
of the respondents preferred to utilize the
English language in interacting with peers via
online platforms. In the last column, 741 or
43.8% of the respondents preferred to use the
Filipino language, 687 or 40.6% of the
respondents preferred to use Taglish (Tagalog
and English), and 265 or 15.7% of the
respondents preferred to use English in
communicating within the University (in the
registrar, DSA, and other offices) for services.
Table 3 shows that the respondents preferred to
communicate with their teacher during class
interaction and on online platforms using
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Tagalog and English (Taglish) language during
the pandemic. While communicating with their
classmates during and after synchronous class
via online platforms, they also use Taglish.
When communicating with peers and other
people in the University (e.g., Registrar, DSA,
etc.), the majority prefer to use Tagalog and
English (Taglish).

The result displays that most of the
participants  preferred Taglish  (Tagalog-
English) as their medium of communication in
various situations during the pandemic. It also
revealed that students feel better when they
communicate or express their feelings during
online classes, especially in times of pandemic.
Code-switching does not represent the students’
competence, but it shows a particular purpose.
By looking at the impact of code-switching, the
findings revealed that it resulted in favorable
implications for learning the English language.
It also helps the students to understand some
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such as regional languages, in technical and
English-related courses during the pandemic.
Table 9 implies that the participants do not
always abide by the Ilanguage policies
implemented during distance education.

Table 5
Comparison of Language Use Before and During the Pandemic
Language Use Before Pandemic  During pandemic
Communicating with teachers iside the classroom Taglish Taglish
Communicating with teachers outside the classroom Ta gllSh Taglish
Communicating with the classmates inside the classroom Ta ghsh Taglish
Communicating with the classmates outside the classroom Fili Pj-ﬂo Ta ghsh
Communicating with peers inside the University premises Ta ghs h Ta glish
Communicating with other people inside the University premises FlllpLﬂO Taglish

(canteen, library, grounds)

Table 5 compares the different language
practices of respondents before and during the
pandemic. Findings reveal that in most areas,
whether in face-to-face or online platforms,
they use Taglish (Tagalog and English). It
reflects that the respondents are more
comfortable using Taglish in whatever
circumstances they are in.

: . Table 6

problematic aSF_)eCtS 9f the lesson taught in the Comparison of Language Policies Before and During the

classroom, which yields them to follow the Pandemic

instructions given. Moreover, code-switching Before Pandemic _ After Pandemic

helps learners express themselves freely when it Language Policies Mean VI~ Mean V1

. . - . . Only English only policy in technical and English related courses 320  Sometimes 3.03  Somefimes

IS Cha"englng to Utlllze the EngIISh Ianguage In Use of Filipino language in Technical and English related courses 289 Sometimes 3.00 Sometimes
Use of Taglish (Tagalog and English) in Technical and English related courses 321 Sometimes 324  Sometimes

the C|aSSI’00m [25] Use of other languages such as regional languages in Technical and English 1.86  seldom 198  Seldom

related courses

Table 4
Language Policies During the Pandemic

— As reflected in Table 6, language policies
Language Policies (500 wqumatiann  mitwivs - rename  iMPlEmented in the classroom before the

During the English related andEnglishrelated  Technical and English  Technical and R
Pandemic ours s el eieios  angdemic show that the
n % N % N k] n . . g .
Ay Bl mes o wmo a0 % I» respondents sometimes used English, Filipino,
Sometimes 058 36.50 1026 60.60 202 3168 440 . . . .
Sede m o ns m BRI w0 and Taglish in Technical and English-related
HNaver 73 443 0 413 n 150 2
Toul W w0 ws w0 1@ 1l courses. In contrast, the respondents seldom
Mesn in Sometimes .00 Sometimes M Sometimes 198 H . .
used other languages. During the pandemic, the
_ o respondents sometimes used English, Filipino,
Table 4 describes the language policies and  Taglish, while other languages
implemented in Technical and English-related were seldom used in Technical and English-

courses during the pandemic. Based on the related courses. Thus, it revealed that language

mean in _each category, t_he practice in the classroom might change from
respondents sometimes used only the English time to time depending on the given situation.

language during their Technical and English- Moreover, the result also reflects how the
related  courses. Sometimes they use  the respondent shifted from using one language to
Filipino language in Technical and English- another  language as part of their
relate_d courses. Some_times they Use Taglish in communication strategy, particularly when they
technical and English-related courses. In encountered communication problems in or out
contrast, they seldom Used other languages, of the classroom. In the study on Code-
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Switching in ELF undergraduate classrooms,
code-switching and other languages instead of
target language functions to clarify, repeat,
recapitulate and socialize [26].

The ramifications of the language
practices to the research participants:
Reception of the language use

Table 7

Positive Reception of the Research Participants When English
Language is used in the classroom

Recepns o e egodens hen Exlh e & Hishy aaree Ame  Medwdyige D ol Nem VT
e te e ¥ % ¥ % §¥ % X & ¥ %

oot e e i s i )
frarma— 18 51 W ow m

Tam clm v el s s 1
= 156 e W mom

Tesiuyed e Engsh spabig s Tk

Tised o be cay gt iy ol e o

1 dost e s gt seakin n gl ki wih

Tem oot embarzsed v e e oo oo

csae 45 ol B L] 1w 5
. . ]
il confider when T sesk in an Excih. speiing clas W oos w - " -
]
& 1] 14 Lo 1w 1
]
I 1% Lo 1w n
il n4 L] 1w Cl
el comfortable setu e spekers of m Enish ]
ez 15 LI L) 1 0 B
embavssed when T heve o pes Erlioh ]
class I o L 1w hil
T st e e tacher's qestions man )
W 1800 & Lo 1w &}
}
m ns u L] 1w )
1B i B wiish clssz !
Tz sk v spekes pestion n i clss - - " u
) }
Grand Mean 13
Table 7 showcases that the participants

positive reception of the usage of English in the
class is moderately agreed with the mean score
of 2.36.

Table 8
Negative Reception of the Research Participants When English Language
is used in the classroom
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Receptionofthe respondeats vhen Englih

Taever feel confident 1 myself whenerer T spesk in

‘2a English- speaking class m ng in EH B 43 m 2y 16 10 u Agee
T i i dos wdersand vt e tacher Maderstcly
seving i an Englich-speaking ol U 45 15 P 68 31 Pk ) 16 10 13 Agee
Tassome that other studects have befter Engliss-
‘speaking shills than me 66 ELES b 3686 39 “ 160 163 10 kAL Agree
1 pasicind when [ o o pesk urprepred inan
Englsh, speaiine class n k) M P i 1% 16 10 m Agree.
E - Vindersy
13 1 %M E pit ui 16 10 p51) agree
¥ 16 M8l j 0% B i) 16 10 180 Agwe
el emtaracsed whee | amsiver a tachers Madersichy
uesice i Eaelc g sy b ST - o w1 e
Even thoush T b prepared ysef e e Ens.
spesking clss, 1l % i, 51 B 0% o 1] 28 Agree
ofienfel ke ki gl speskng chsses Mo W B & BY W 28 188 mo L Disagree
okl
o L * 18 £ 841 4 Frac) 169 iU} pil) e
J&Mmdjz i i} 0 ] 8. 14 ns 163 10 pE Agree
The e st or st preparation e moce Moderatly
coafused T 1 3 8 s 465 e 16 10 m agree
Tavays el o o st ek Fngi Madersdy
Emguages bt hm e 136 % 40 94 E N w2 e
onfder spesking Eaglhlssgme i Maderately
JLE I 3. 0 4L B4 16 10 pt) e )
ot tre and s while stdyne Madersisly
speaking class than in other classes, i & ] 60 401 b 04 16 10 b e
1o oo end coafued when speking i Moderstly
;njshlmmmdag 7 1683 10 136 agree
nx 163 10 p-L: Agree
e 1636 16 10 15 Agree.
s when fioi Eaplich enase Madersisly
24 16 10 pa ) agree
Gl Maderstely
b agmee
Table 8 reveals that the participants’
negative reception of the usage of English in the
class moderately agreed with the mean score of
2.45.
The perception of English as the sole
medium of instruction in Technical and
English- related courses
Table 9
Perception of English as the Sole Medium of instruction in
Technical and English-Related Courses
Do you think English should be the sole medium of communication in
technical and English-related courses
N %
Yes 1141 67.40
No 222 13.11
Not sure 314 18.55
Does not care 16 0.95
Total 1693 100

The table shows that in determining the
perception of English as the sole medium of
teaching in Technical and English-related
courses, 1141 or 67.40% of the respondents
stated that English should be the only medium
of communication. 222 or 13.11% of the
respondents indicated that English should not
be the single medium of instruction. 314 or
18.55% of the respondents are not sure if
English should be the singular medium of
delivery, and 16 or 0.95% of the respondents do
not care whether English should be or should
not be the only medium of teaching in
Technical and English related courses.
However, when they were asked whether
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English should be the only medium of
communication in English-related courses,
67.40% responded yes, 18.55% responded not
sure, 13.11% responded no, and 0.95% did not
care what medium of communication will be
used in technical and English-related courses.

In order to propose a language policy, it is
necessary that the stakeholders, especially the
students, should have been consulted. Thus, the
researchers asked for their reasons for the
preference for English in the technical and
English-related courses. Data show that the
research  participants favor the use of
English. The respondents cited that English is
comprehensible and is fitting to the courses. It
improves communication and builds confidence
while preparing them for the workforce. The
result of the interview indicated that the
majority of the respondents preferred English as
the prime medium of communication for the
following reasons.

“Yes, because we know that learning English or
speaking English help as good in many ways
like in understanding textbook, communicating,
etc. And also we all know that English is the
universal language.”

“Yes, simply because it will help students
enhance their ability to speak fluently in
English.”

“because English is the international or global
language, it is better to improve your skills and
be the medium of communication technical and
English-related courses.”

“English should be the medium because it has a
technical issue that is needed and related to the
course.”

“ves, because it is an English subject, we also
need to speak in English to communicate with
the person we are talking to.”

“Because English is a universal language and
it will help anyone have a deeper understanding
of each other as the English language serves as
a bridge that will connect thoughts and
messages despite having different native
languages.”

© 2022 JPPW. All rights reserved
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“Because it will encourage us to utilize English
speaking skills and be more competitive in a
global scale industry.”

“It should be a sole medium of communication
in technical and English-related courses
because it makes us more proficient in written
and oral English.”

“Yes, because it talks about English-related
topics, and it will also improve your speaking
and fluency in English if we use the English
language in a course related to English.”

“Yes, because it is better to understand the
certain terms in those courses if we are going to
use English. It also helps the students better use
the English language and how to apply it in
real-life situations.”

“That is the main purpose why you study the
course. To be more formed by the foreign
language to enhance your skills, knowledge,
and experience.”

“Yes, for us to practice and become fluent in
English for us to communicate well. And I think
that it is the formal language that must be used
in technical and English- related courses. So
that when we are applying or doing interviews,
we can’t find it difficult because we are exposed
to this language.”

As reflected in these excerpts, the
respondents strongly affirm that English is an
imperative communication tool in Technical
and English-related courses. Despite the results
of previous tables in which Taglish is the
common language used before and during the
pandemic, the respondents are still eager and
willing to use the English language as a mode
of communication used Technical and English
related courses in the university. In connection
with the effectiveness of using English as a
medium of instruction as an educational
strategy for the sustainable progress of EFL
learners, students performed better in subject
content areas [27]. Thus, based on the study’s
findings, the utilization of the English language
in Technical and English-related courses should
be considered a part of the language policy
stipulated in the university to address the call
for internationalization and globalization. On
the other hand, the preference for Taglish
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provides the students a sense of comfort and an
option when they encounter difficulty in
translation.

Language policy which can be figured out
from the ramifications of the language
practices in the University

Language policy is generally a by-product
of thorough language planning. Among the
many definitions, [28] stated that a language
policy aimed to realize the planned language
change in the societies, groups, or systems. In
formulating language policy, fact-finding is a
critical stage in planning. [29] added that the
background of the language environment must
be considered in the process. Background
information which includes the language
spoken, its social and sociolinguistic status, the
existence and kind of written forms, and the
elaborateness of vocabulary, must be assessed.
Therefore, before implementing a language
policy, a particular institution, especially an
academic institution, should consider the
linguistic context of the speech community
[18].

It could be gleaned that according to the
language profile of the participants, which is
bilingual  (Filipino and English), it is
commonsensical that they use Filipino in
regular daily communication. Comparatively, in
the academic setting, whether inside or outside
the classroom, Taglish is the language used.
However, it is also noticeable that when the
research participants were asked about the
language to be used in technical and English-
related courses, they responded that English
should be utilized. Therefore, it could be
concluded that the research participants prefer
English to be the medium of communication in
the technical and English-related courses
because of the benefits they could acquire from
it.

The research participants recognize the
value and role of English in the academic
setting and their professional careers. English
plays a potential part in the formulation of
language policy in the Institution. However,
before the Institution implements EOP, it needs
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to initiate several language programs that could
enhance the communicative competence and
communicative performance of the speech
community to achieve its goal of implementing
language policy. Furthermore, since
translanguaging, which includes CS, is being
taken positively, the University may assess the
role of the first language in the acquisition and
use of the second language. Hence, language
transference should be considered to avoid
language stress among the language users and
eventually fully implement the EOP in technical
and English-related courses.

Conclusion

The study unveils that the respondents,

whose ages range from 17-to 41 years old, are
dominantly originating in NCR. In contrast, the
others come from Regions 3, 4A, and 5.6.7,
whose language spoken varies from English,
Filipino, Taglish, regional dialects, and foreign
languages. It could also be noticed that the
research participants use Filipino on a typical
day.
Findings reveal that majority of the participants
used Taglish in their communication before and
during the pandemic. In terms of the language
policies, the respondents sometimes comply
with the English-only policy in technical and
English-related courses. Sometimes, they use
Filipino and Taglish in technical and English-
related courses. On the other hand, they seldom
use other languages such as regional languages
in said courses.

When the research participants were asked
about the ramifications of the language
practices, they moderately agreed on the use of
English. In contrast, they highly agree that
English should be used in different everyday
activities. In connection, when they were asked
about their perception of the sole usage of
English in technical and English-related
courses, more than half of them said yes.

Lastly, as part of the language plan of the
University, the use of the English language as
the only medium of communication in
Technical and English-related coursed should
be implemented to address the needs of
internationalization and globalization of the
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Higher Educational Institutions in the
Philippines. However, before fully
implementing the policy, the University should
first prepare the speech community through
various language initiates to achieve its goal
fully.
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