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ABSTRACT
The study investigates preschool teachers' passion for child care and education; the impacts and correlationof
passion on individual factors of teachers in activities. The findings show that Vietnamese preschool teachers
have a passion at medium high level for child care and education. Particularly, positive feelings towards
children and the tendency of love towards child care and education prevail over other elements ofpassion.
Teachers' passion has a positive impact on child care and education; on teachers’ performance and job
satisfaction. At the same time, teachers' individual factors are also predictive agents of the change andgrowth

of passion for child care and education.
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INTRODUCTION
An overview of studies on passion

Initially, studies on passion often focused on
emotions, love or romantic relationships (Hatfield
& Walster, 1978), or personal interests (Krapp,
2002). Some authors tended to invest time and
efforts in their favorite activities (Frijdaet al.,
1991; Baum & Locke, 2004). Based on theflow
theory in activity (Csikszentmihalyi, 1978;
Nakamura & Csikszentmihalyi, 2003) and passion
studies, Vallerand et al. developed a fairly
complete theory of passion in activities. Passion is
understood a strong inclination towards self-
direction of the activity which the individual loves,
finds it important and invests time and efforts
regularly on activities. (Vallerand et al., 2003;
Vallerand, 2008). People with a high level of
passion will enjoy their workmore; making them
desire to invest their time andefforts in their work
(Vallerand, 2008). Passion isthe fire in the soul,
creating strength andcontributing to create the best
of people (Kapoor,2007). According to Salim et
al., (2016), it is notthe intelligence quotient (1Q),
but the passion quotient (PQ) brings people to the
top of success.Passion creates human happiness
and individualdifferences (Frederick L. Philippe et
al., 2009). Based on the self-determination theory
andmotivational tendencies of individuals (Deci
&Ryan, 2000; 2002), Vallerand et al. proposed the
Dualistic Model of Passion (DMP): Harmonious
Passion (HP) and Obsessive Passion (OP).
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Harmonious  passion is the result

of theinternalization of autonomous activity
in humanpersonality. Harmonious passion creates
a strong desire to participate in the activity,
however, itdoes not dominate the whole mind and
remainsunder the control of the individual; still
harmoniously combined with other elements of
the individual's life. Obsessive passion is also the
result of active internalization; however, it is
derived from extrinsic or/and interpersonal
pressures such as feelings of social acceptance or
self-esteem (Mageau et al., 2009). Therefore,
despite the love and desire for activities,
individuals are controlled by worries of external
origin, resulting in conflicts in activities, conflicts
between activities under passion and other factors;
restraining the individual's will foractivities. Many
studies affirmed the outstanding advantages of
harmonious passion on professional performance
(Egan, Turner, & Blachman, 2017; Indriasari, 1.,
Setyorini, N., 2018); art and music (Bonneville-
Roussy, Lavigne, & Vallerand, 2010); sports
(Vallerand, Mageau, et al., 2008; Cid, Silva,
Monteiro, Louro, & Mouta 0, 2016); video games
(Bertran & Chamarro, 2016); physical and
psychological health, personal satisfaction and
happiness (Frederick L. Philippe et al., 2009, etc).
According to assessment of Vallerand (2015),
Ruiz-Alfonso & Leon (2018), Faheem Gul(2019),
most of the studies on passion for activities are
based on theoretical frameworks and dualistic
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models of passion.
Studies of teachers’ passion for teaching

Many people affirm the importance of passion for
educational activity (Ruiz- Alfonso &Leo6n, 2016;
Coleman & Guo, 2013). Education will fail if
teachers and students have no passion in the
classroom (Hargreaves, 1997). According to Day
(2007), passion for teaching is a combination of
emotions and intellectual ability,which creates the
best outcomes in teaching. Many researchers
(Zehm and Kaottler, 1993; Fried, R, 2001; Liston &
Garrison, 2004; Tugrul, 2013: Zuleica Ruiz-
Alfonso et al., 2016) generalized the characteristics
of teachers with passion for teaching: love for
teaching activities;unconditional love for students;
awareness of values of teaching work; care,
enthusiasm, dedication and devotion to teaching
and students; patience, tolerance and risk-taking;
positive emotions; establishment of a good
relationship and educational environment with
colleagues andstudents.

The research by Day (2009), by Vallerand et al.
(2008) shows that passion has a positive influence
on teachers’ teaching. Passion brings high
efficiency in teaching and learning (Kim, 2017;
Sein, 2017; Alonge et al., 2019). Teachers can
deliver their passion to students, indirectly through
emotional spread (Faheem GulGilal et al., 2019).
In a review study, Zuleica Ruiz-Alfonso et al
(2018) reported that, most studies on passion in
education focus on harmonious passion because of
its positive impacts on education. Low Suet Fin,
Zahari Ishak (2018) studied the passion for
teaching on a sample of Malaysian and Chinese
teachers and the findings show that the average
score of harmonious passion is higher than
obsessive passion. In the study of Carbonneau etal
(2008), Bonneville-Roussy et al. (2013) and
Alfonso & Ledén (2016), harmonious passion
increases teaching efficiency and teachers’
satisfaction in comparison with obsessive passion.
In his research, Hyunjin Kim (2013)determined the
positive influence of harmonious passion on
building trust and teaching efficiencyof preschool
teachers while obsessive passion hasless influence.
Many researchers pay attention to the influence of
passion for teaching on improving the intellectual
quality, creativity and personality of teachers
(Zehm and Kottler, 1993; Celik, B, 2017); improve
the self-efficacy of teachers, regardless of age,
gender, marital status, professional qualification
and working seniority (Fitgerald L. Fabelico et al.,
2020).

In general, passion for teaching is animportant
concept and has been studied fromdifferent aspects
in many countries. However, inVietnam, this issue
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has received little attention and has hardly been
researched according to a scientific theoretical
basis.

Purposes of the study

This study is based on the theoreticalframework of
Vallerand et al. (2003, 2008) to determine the level
of passion for child care and education; the impacts
of passion on the intellectual quality and
personality of teachers in teaching activities;
determine the correlation between passion for
activities, teacher’s performance and job
satisfaction; determine the correlation between the
passion for teaching and origin of passion from the
personal factors and professional experience of the
surveyed preschool teachers as well as factors out
of the teacher’s professional activity.

Sample of surveyed objects

The surveyed participants are 650 teachers who are
randomly selected from 10 preschools of 6
provinces/cities in three regions with differences in
economic, cultural and educational conditions:
Urban, rural (plain) and mountainous areas.
Demographic structure characteristics of the
sample group: Regarding the vocational training
level: Intermediate level: 208 persons (32.0%),
College level: 285 persons

(43.84%), Bachelor and Master level: 157 persons
(24.16 %). Regarding the duration ofparticipation
in child care & education: Below 10years: 208
(32.09%); 10 — 20 years: 297 (45.69%), Over 20
years: 157 (22.3%). Regarding marital status:
Unmarried/ childless: 237 (26.5%), married/child:
413 (65.5%). Location: Urban

area: 234 (36.00%), Rural area: 264 (40.61%) and
Mountainous area: 152 (23.38). The demographic
structure of the surveyed sample group isrelatively
consistent with the structure of Vietnamese
preschool teachers today.

Study method

The study method is the scale of preschool
teachers' passion for teaching and relevant factors,
which is developed based on thescale used by
Carbonneau et al (2008) in the studyof teachers'
passion for teaching. The scale consists of 67 items
devided into 6 sub-structures:

(i) Preschool teachers' passion for teaching in
general, consisting of 4 components, 20 items:
Love for preschool child care and education (5
items); Awareness of the value of child care and
education (5 items); Motivation for professional
activities (5 items) and Time investment in child
care and education (5 items). (ii) Harmonious
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passion (6 items) and obsessive passion (6 items)).
(iii) Origin of passion: Personal tendency (5 items)
and passion from professional experience (5
items); (iv) Impacts of passion on intellectual
quality (5 items) and professional personality (5
items); (v) Efficiency of preschool teachers' child
care and education (5 items). (vi) Teacher
satisfaction with child care and education (5
items). (vii) External factors of child care and
education on teachers' passion (5 items).

Each item of the scale and the whole scale is
determined according to five-level Likert: The
lowest level: corresponding to 1 point and the
highest level: corresponding to 5 points. Levels 2,3
and 4 between levels 1 and 5 are determined in the
direction of increasing passion level.

The Crobach's Alpha coefficient of the
substructures in the scale ranges from 0.794 to
0.865. The value of the whole scale is 0.842,which
shows that the scale ensures the sufficient
credibility.

Findings

Passion for child care and education and
factors related to passion among surveyed
preschool teachers

Table 1 describes statistical data on passion for
child care and education; passion elements;
harmonious passion and obsessive passion as well
as other individual factors related to preschool
teacher's passion for activities. The findings
showed that the passion for child care and
education of the surveyed preschool teachers
reached a high average level. Specifically, the
mean score of passion for professional activity of
preschool teachers is relatively high and focal
(Mean = 4.01/5 ; SD = 0.45; Min = 1.88; Max =
4.88 and Median = 4.08). The scores of the
elements of passion are presented as follows:Love
for preschool child care & education (Mean
=4.12; SD =0.58); Awareness of the value of child
care & education for individual and society(Mean
=4.09; SD = 0.56); Time investment in child care
and education (Mean = 4.04; SD = 0.5) and
motivation for professional activities (Mean =
3.88; SD = 0.53). Mean scores of harmonious
passion and obsessive passion reach 3.37 (SD =
0.31) and 2.78 (SD = 0.41), respectively. Personal
factors creating the passion such as the tendency of
love and closeness to children, dream of beinga
preschool teacher reach a mean score of 3.43 (SD
= 0.42), and the score of successful/unsuccessful
experiences in the work leading to passion reaches
3.32 (SD = 0.46). The average score of
influence  of  passion  on awareness and
intelligence in child care and education reaches
3.91 (SD = 0.54) and the scoreof influence on the
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teacher's professional personality quality reaches
4.14 (SD = 0.52). Theteacher's efficiency in child
care and education and teacher satisfaction with
child care and education reaches high mean scores
of 3.92 (SD

= 0.59) and 4.05 (SD = 0.53), respectively. The
survey results also show that the objective factorsof
preschool affecting teachers' child care and
education have a mean score of 3.25 (SD = 0.40).

Table 1: Passion for child care and education and
factors related to passionof Vietnamese preschool

teachers
Surveyed factors Me |SD |Mi [Ma [Med
an n|x|ia

n

The overall score 0f|4.01]0.4(1.8|4.8 |4.08
preschool teachers' passion 51818
for

child care and education
Love for preschool|4.12(0.5(2.0 [5.0 [4.20
Elem (child care & education 8010
ents |Awareness of the value|4.09(0.5|1.8 |5.0 4.20
of  |of child care & 61010
passi feducation
on  [Motivation for|3.8810.5|2.0 |5.0 |4.00
professional activities 310710
Time investment in|4.04|0.5|1.0 (5.0 |4.00
child care and education 0/0]0
Harmonious passion 3.37|0.3]2.1 (5.0 |3.36
11710
Obsessive passion 2.78|0.4(1.6 |4.1 2.74
11717
Origin of passion from self-|3.43|0.4|1.4 |4.8 |3.41
inclination 21010
Origin of passion from work|3.32(0.4|1.8 |4.6 |3.30
experiences 61010
The impacts of passion on|(3.91]|0.5|2.2 5.0 |4.00
awareness and intelligence at 41010
work
The impact of passion on|4.14(0.5|2.0 |5.0 |4.20
professional qualities and 210 1(0
personality
Effeciency in child care and|3.92(0.5(1.6 (5.0 [4.00
education 9/0]0
Satisfaction with child care|4.05|0.5|1.6 |5.0 |4.00
and education 3]101(0
External factors affecting|3.25|0.4 (2.0 |4.2 [3.20
teachers' passion 0]0 |0

Based on the data in Table 1, it can be seen that
there is a difference in the mean scores between the
surveyed variables. The question is how
statistically significant is such difference? Table 2
is the results of the Paired Samples T-Teston the
difference in mean scores according to the
corresponding pairs of variables. According to
the test, 8 out of 9 pairs of variables are statistically
significant. Only the pair of average scores on the
element “love for work”- the average score of
occupational value in the passion for child care and
education is not statistically significant. As such,
in the preschoolteachers' passion for child care
and education, their love for professional activitiy
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and their awareness of the value of child care and
education to themselves and the society are two
equal and most prominent elements; followed by
time investment in child care and education and the
last element is motivation for professional activity
of passion. The tendency of harmonious passion is
higher than the tendency of obsessive passion. The
tendency of love and closeness to children,
dreaming of being a preschool teacher lead to the
fact that teacher's passion is greate than the origin
of  passion from  successful/unsuccessful
experiences at work.Passion has a stronger impact
on professional qualities such as perseverance,
self-belief, acceptance of difficulties at work than
impacts on cognitive and intellectual aspects such
as inquisitiveness, development of curiosity,
creativity, discovery of new things, developmentof
the ability of understanding and mastering
themselves in the preschool teacher’s child care
and education.

Table 2: Paired Samples T-Test on the differences
in mean scores by pairs of variables

Pairs of(M St [Std. 95% [Sig
variables ea |[d. [Erro|Confid |
n r lence |(2-
Mea [Intervatail
n | of the |ed)
Differe
nce
Lo [Up
we [per
r
Love for{0.000.4/0.01 |- 0.0 0.3
activity —17 67 8 0.0 53 |56
Awareness of 19
professional
values
Love for(0.2/0.4/0.01 0.1 /0.2 0.0
activity —27 16 |6 95 59 00
Motivation
Love for{0.0(0.5/0.02 0.0 0.1 0.0
activity — Time[74 [38 |1 33 (16 |00
investment
Awareness 0f|0.2/0.4/0.01 0.1 /0.2 [0.0
professional 1018419 |72 47 |00
values -
Motivation
Awareness  0f|0.0/0.5/0.02 0.0 /0.0 [0.0
professional 57 |17 0 17 |97 05
values -
Time
investment
Motivation -- 050.02 - | 0.0
Time 0.1/49 2 0.1/0.1 00
investment 53 95 |10
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Harmonious  |0.6(0.4(0.05 [0.0 (0.4 0.0
passion —90 188 19 53 (28 00
Obsessive
passion
Origins  from|0.1/0.5/0.02 0.0 (0.1 |0.0
individual —-[10 17 0 24 |04 02
from
successful/unsu
ccessful
experiences at
work

Impacts off 04001} | 0.0
passion on0.252 8 [0.2(0.1 00

awareness and22 56 (87
intelligence -
Impacts on

professional
qualities  and
personality

Table 3 shows the results of independent T-test and
Anova test on the difference in mean scores of
passion between groups of teachers according to
demographic characteristics. Demographic factors
include the teacher’s residential area, marital
status, professional qualifications and duration of
child care and education. No difference in passion
scores was found between groups of teachers by
marital status and professional qualifications. The
group of teachers in rural areas has a statistically
significant lower passion score than the group of
teachers in urban and mountainous areas while the
passion scores between such two groups of
teachers are similar. In term of duration of child
care and education, the group of teachers who work
for 10 to 20 years has higher score of passion,
statistically significant in comparision with the
group of teachers who work under 10 years and the
group of teachers who work for over 20 years.
There is no big difference between the group of
teachers who work for over 20 years and those
who work for below 10 years.

Table 3: Test the difference in the mean score of
passion for child care and education of groups of

teachers according to demographic characteristics.
Factors N |Me |SD |Difference

an Mea|SE [95%CI P
n
Urban 23 4.01(0.4 |-
area 4 5 b
Residen Rural 26 3.9 05} 00} | [0.02
tial area @4 4 0 [0.114 [0.220.01p
area** * 2
Mountai 15 4.0 0.3 - 0.0 [0.10{1.00
nous 2 |4 |7 [0.00}4 [0.11 0

area 7
Marital [Yes 41 14.00.4 |- 0.0 |- 0.01/0.64
status 3 3 b [0.06[4 [0.13 3
* No 23 3.9 0.4




5985

Journal of Positive School Psychology

Educati |Interme [20 4.0 0.4 |- - - - -
onal diate 8B 6 [0
qualific |College 28 3.905 0.0} [0.02[0.13
ation* 5 [7 |0 |0.08/4 1[0.18 9
* Undergr |15 4.0 0.4 - (0.0 |0.07(1.00
aduate [7 |1 [3 [0.045 [0.16 0
Duratio Below 20 39104} |} |} F |
n of(l0years8@ |9 8
child [10-20 29 [4.0 /0.4 0.050.0 - 0.15/0.02
careandjyears [7 5 |4 |9 41 0035 P
educati 7
on ** |Over 20(15 3904} (0.0} [0.050.45
years |7 3 5 [0.0549 [0.17(7 8
8 3

* Independent T test; ** Anova test

Linear correlation between passion score of
preschool teachers and other relevant
factors

Other objective of the study was to determine
whether there is any correlation between the
passion for child care and educationand the factors
related to activities of preschool teachers.

Table 4 describes the results of testing the
correlation between the teacher's passion score and
the following factors: Origin of passion;
harmonious passion and obsessive passion; the
impacts of passion on awareness and intelligence,
on professional qualities and personality of
teachers; performance and teacher satisfactionwith
professional activity. The results showed that there
was a positive correlation between teachers'
passion for child care and education andsurveyed
relevant factors. Particularly, the correlation
between passion and factors of professional
gualities and personality (B = 0.702;R = 0.800); the
correlation between passion and child care and
education performance (B = 0.577;R = 0.755) and
the correlation between passion and intelligence at
work (B = 0.727; R = 0.727) reached a tight level.
The correlation between passion and job
satisfaction of teachers reached amoderate level
(B = 0.531; R = 0.624). Correlation between
passion and the origin of passion from self-
inclination (B = 0.402; R = 0.371); correlation
between passion and the origin of passion from
successful/unsuccessful work experiences (B =
0.340; R=0.346), correlation between passion and
harmonious passion (B = 0.415; R = 0.418) and
obsessive passion (B = 0.226; R= 0.204) reached
a weak level. External factors of child care and
education affecting teachers' passion were also
weak (B = 0.459; R =0.403).

Table 4: Linear correlation between Passion score

and quality factors of professional passion,
influentialfactors
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R R2B [E

Factors of
B
Origin of passion from self-{0.37 [0.13 0.4 |0.04 0.0
inclination 1 8 02 0 |00
Origin of passion from work|0.34 (0.12 0.3 |0.03 0.0
experiences 6 0 40 |6 |00
Harmonious passion 0.4110.17 [0.4 (0.05 [0.0
8 b |15 B |00
Obsessive passion 0.20/0.04 [0.2 (0.04 0.0

4 2 26 |3 |00
\IAwareness and intelligence|0.72 [0.52 [0.6 [0.02 0.0

at work 7 9 N7 B 00
Professional qualities and(0.80 |0.64 [0.7 (0.02 0.0
personality 0 0 02 1 |00
Effeciency in child care and|0.75 [0.56 [0.5 (0.02 (0.0
education 5 9 [77 0 |00
Satisfaction with child care|0.62 [0.38 0.5 |0.02 0.0
and education 4 9 Bl B[00
External factors affecting(0.40 [0.16 [0.4 (0.04 0.0
teachers' passion 3 B B9 1 00

Multiple linear regression model of factors
related to the passion of preschool teachers

In order to test the level of predictive influence of
factors on teachers' passion for child care and
education, we used a multiple linear regression
model. The results of the model are presented in
Table 5. The factors included in the predictive
model are the teacher's professional qualification,
residential area, marital status, duration of child
care and education, origin of passion, the tendency
of harmonious passion and obsessive passion,
impacts of passion on awareness, intelligence and
professional personality, efficiency in child care
and educationand teachers’ satisfaction with their
work. The model explained 72.8% of the variation
of teachers' passion scores. The factors in a
statistically significant relationship with the
teacher's passion score variation, respectively
(from high to low) are presented as follows:
Efficiency in child care and education B = 0.358
[95% CI 0.317- 0.400]; Qualities and professional
personality of teachers B = 0.183 [95% CI 0.137-
0.229]; Awareness and intelligence at work
B=0.172 [95% CI 0.134- 0.210]; work satisfaction
B =0.109 [95% CI 0.073 - 0.145]; Origin of
passion from self- inclination B = 0.106 [95% ClI
0.135- 0.206]; Harmonious passion B = 0.092
[95% CI 0.038- 0.147]; Origin of passion from
work experiencesB = 0.051 [95% CI1 0.015- 0.087].
In addition, obsessive passion as well as
demographic  factors such as professional
qualification of teachers,residential area, marital
status, duration of child care & education and
external impacts of child care and education on
teachers' passions have hardly predictive effects on
the variability of teachers' passions (P > 0.05).

Table 5: Multiple linear regression model of
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factors related to teacher's passion Discussions
95%CI
Factors B |[SE pfB D According to our knowledge, this is the first study
Lo |Up to survey the passion for preschool child care and
wer per education of Vietnamese preschool teachers. This
Bou Bou study shows that, in general, Vietnamese preschool
nd teachers have a high average passion for child care
Brofess ntermediate oo & go oE apd _educgtion. Thisres_ult !s in consistent_with the
. ' S| findings in many studies in other countries about
ional 0.00 12 0.0 [13 42 , . . .
qualific " 18 '_[eachers passmnf_or professmna_l activity, such as
ation  [College  bo L bolbs in Korea (HyunKim, 2017); Pakistan (Faheem Gul
0.0008 0.0 16 P1 Gilal et al., 2019); Philippines (Fitgerald L.
6 D2 Fabelico, Bonimar T. Afalla (2020), Portugal
Undergraduate - 00 0.0 06 (Ruiz- Alfonso and Leon (2016). Reference to
0.00 10 0.0 (15 [36 theoretical model of the contents of passion for
o 24 activities (Vallend et al., 2003) , Vallend, 2008),
Marital status (get married- 0.0 - (0.0 [0.4 among surveyed preschool teachers, the contentsof
and children) 0.01116 0.0 19 61 passion for child care and education reached an
_ 1 A2 average high level. Particularly, love for children,
Et?::de Rural area g.oo 8'70 00 (1)80 264 love for work and awareness of meanings and
area 15 value_s of child care a_nd _educatlon_a_rg more
Urban area boobo Lt o bs prominent than the_ motivation for activities and
4 09 0.0 b2 lg spending a lot of time and efforts on work. The
14 studies by Day (2004), Ruiz-Alfonso and Leo6n
Mountainous area 0.00 0.0 |- 0.0 0.5 (2016), Faheem Gul Gilal et al (2019) and many
5 08 0.0 24 ©3 others also gave similar results. In the passion of
12 preschool teachers, the harmonious passion
Duratio [Below 10 years - 00} 0002 prevails over the obsessive passion in terms of the
n of 0.0108 0.0 07 @45 extent and impacts on other factors of the teacherin
child 2 28 child care and education. This finding is also
care 1020 years - 00} 00pP2 clearly expressed in the studies of Ruiz-Alfonso,
pnd 0.01110 0.0 09 175 Z.., & Leén, J. (2016); Hyun Kim (2017), Low
educati 1 30 . .
on oL o 03 Suet Fin, Zahari Ishak (2018). _
Over 20 years 001109 0.0 los h6 There is no difference in passion for chl!dcare and
0 b9 education between groups of teachers interms of
0.10100 0.0 0.2 b.o marital status (get married/have childrenand get
Origin of passion from self- |21 [13 06 03 unmarried and childless) and between groups with
inclination 5 different  professional  qualifications  from
Origin of passion from work|[0.05 (0.0 0.0 0.0 0.0 intermediate, college to bachelor levels in
experiences 1 118 [15 |87 |06 pedagogy. The studies of Bonneville-Roussy et al.
Harmonious passion 0.090.0 0.0 0.1 0.0 (2013), Fitgerald L. Fabelico et al (2020) alsogave
_ _ 2 28 38 A7 [1 similar results. However, preschool teacherswho
Obsessive passion - 00} 0006 reside in rural areas have lower passion than
2‘01 21 220 30 01 teachers in urban and mou.ntainous areas.
IAwareness and intelligence at0.17 /0.0 0.1 [0.2 0.0 Presch_ool tga(_:hers' passion for_ chﬂd_care and
work > 1o B4 ho o education origins from personal mcl_lnatlons such
Professional qualities and|0.18 (0.0 (0.1 |0.2 0.0 as Iov_e for children, love for child care and
personality 3 b4 B7 P9 oo education and from successful or unsuccessful
Work satisfaction 010100 0.0 01 loo experiences in the teacher's child care and
9 [18 [73 45 0O education. However, the positive emotions of
Effeciency in child care and|0.35(0.0 0.3 [0.4 0.0 individual seems more dominant. The truth is thatin
leducation 8 [21 [17 {00 [00 Vietnam, the child care and education is very
External factors affecting(0.01/0.0 | (0.0 [0.6 heavy, requiring high responsibility, a lot of
teachers' passion 0 21 [0.0 51 40 pressure and full of risks, while the salary isranked
31 last in the salary scale of teachers. Therefore, many
R=0.855; R? = 0.731; Radjust = 0.728; F = 217.792; teachers choose the child care and education
Panova< 0.001; BO = 0.351 because of their positive feelings towards children

and belief in work rather than because of financial
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income from salary. This is interesting for those
who are in charge of recruiting students into
training institutions tobecome preschool teachers.
Passion, especially harmonious passion, has a
positive impact on the awareness, intelligence,
professional qualities and personality of preschool
teachers. Passion is alsorelated to performance and
teacher satisfaction with work. Such impacts and
relationship are also found in many studies on
passion of teacher at alllevel (Carbonneau et al.,
2008; Hyun Kim, 2017;Alfonso & Lebn, 2016;
Celik, B, 2017; Fitgerald

L. Fabelico et al., 2020). On the other hand,
preschool teachers’ passion is also affected by such
factors and it will be transformed and enhanced
when the above factors are improved. In other
words, the personal factors of surveyed preschool
teachers are predictable and positivelyaffect the
growth of passion while the impact of external
factors such as material conditions, facilities for
child care and education, professional support
from colleagues or parents have a not too strong,
non-predictive influence onthe change of passion.
This result shows that preschool teachers’ passion
is self-determined (Deci, E. L., & Ryan, R. M.,
2002) and natural (Frederick L. Philippe et al.,
2009). As a result, preschool teachers' passion for
child care andeducation is sustainable and develops
through theteachers' dedication, personal efforts
and self-adjustment in professional activity.

Conclusion

In general, our study determined thatViethamese
preschool teachers' passion for child care and
education is at a high average level. Thehighlight
of passion is the positive emotional component
towards children and the tendency oflove for child
care and education that prevails over other
components; Harmonious passions prevail over
obsessive passion. Teachers' passionhas a positive
impact on child care and education; performance
and teacher satisfaction with work. At the same
time, the teachers' self-motivated factors are
predictive agents of the change and growth of
passion in child care and education. These are good
signals which contribute to improving the quality
of the training organizationas well as sustainable
development of professional capacity of
Vietnamese preschool teachers.

This is the first study on the passion ofVietnamese
preschool teachers, therefore, the aspects of
teachers' passion, including the relationship
between passion for activities and occupational
responsibility as well as the physical and
psychological well-being of preschool teachers
have not been completely solved. It is hoped that
the future studies can solve such shortcomings in

© 2021 JPPW. All rights reserved

the passion for activities of Vietnamese preschool
teachers.
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