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ABSTRACT : 

This study aimed to identify the effectiveness of employing an ethical analysis approach while 

teaching controversial ethical historical issues in developing tenth-grade students' decision-

making skill and their attitudes towards the subject of history. In this study, the quasi-

experimental method was implemented to measure the decision-making skill test on the historical 

and ethical controversial issues in tenth-grade students (sixty-eight students). In addition, 

students' attitudes towards the history subject were measured. The measurements' reliability and 

validity were confirmed. When the decision-making of skill test was applied to the historical and 

ethical controversial issues, a significant difference was observed favoring the ethical analysis 

approach, which can be attributed to the teaching method. The results also showed significant 

differences on the scale of students' attitudes towards history due to the teaching method and in 

favor of the ethical analysis approach. It can be concluded that  steps of the ethical analysis 

approach used in teaching controversial issues in history improve the decision-making skill and 

students’ attitudes toward the subject of history.    

 

Keywords: Ethical analysis, historical issues, decision-making skills, and Attitudes toward 

History. 

 

1. Introduction: 

The difference in ethical standards 

viewpoints resulted from the historically 

controversial issues that led to conflicts and 

disputes between individuals, groups, and 

institutions and need to be addressed, as 

indicated by many researchers, including 

Löfström, Ammert, Sharp & Edling (2020). 

And need a practice that represents the 

diverse nature of points of view and 

consideration of values that criterion for 

judging individuals' behavior based on 

controversy and deliberation within pre-

prepared methodological steps through 

which causal arguments are presented. In 

addition, individual participation in 

activities based on presenting ethical 

problems and disputed issues is needed.  

The practice of rational debate and 

dialogue to identify and coordinate the 

different points of view and conceptualize 

fair decisions that respond to the rights and 

needs of the other parties in ethical issues 

has been encouraged in the past, Bermudez 

(2015). These decisions are strongly related 

to the predicting an explanation of how to 

distinguish the positions of individuals in the 

past and the difference in the value 

perspective of their concepts of right and 

wrong, together with considering the 

difficulty in teaching these subjects due to 

ethical relativism, which varies according to 

cultural differences (Graham, 2011; Tosh, 

mailto:smoh9968@gmail.com
mailto:hani.o@yu.edu.jo


803  Journal of Positive School Psychology  

 

2015). In addition, historical facts are 

impossible to perceive, as described by the 

American Historical Association (AHA) 

(2008) in describing the dialectical history.  

The AHA also emphasized presenting 

historical facts within the context of the 

teaching lesson as part of the inquiry 

approach usually comes unplanned by the 

teacher for reasons related to the orientation 

with focusing on the basic concepts related 

to the content and the acquisition of 

knowledge and historical understanding of 

facts. Hess (2005) added that presenting 

these facts in history classes is limited in 

practice by teachers due to their different 

attitudes towards them from denial, 

avoidance, or focus on showing them. For 

example, the teacher may choose to deny the 

existence of ethical historical controversy in 

the classroom to avoid dealing with it or 

avoid raising it, fearing the conflict that may 

occur or focusing on the issues if he believes 

in addressing them. Some teachers may 

move toward balancing students' views 

when raising the controversial issue of 

history in a balanced analysis of the problem 

and without prejudice to the opinion. 

The Issues need to motivate them to 

search for an explanation of reality as a 

contributing factor to developing skills like 

thinking and understanding  .And this study 

emphasizes enhancing students' skills in 

interpretation and prediction by looking at 

the views of individuals in the past and 

explaining their behavior, and critiquing 

historical events, through the exchange of 

ideas between students, in addition to giving 

them the ability to distinguish between the 

right and wrong and possessing ethical 

principles. In addition, his study explores the 

effectiveness of using an ethical analysis 

approach when teaching historical issues, 

which are recognized by their moral 

dialectical character. 

2. Study background:  

2.1 The nature of history and the nature of 

ethical historical controversial issues : 

Developing thinking skills is one of the most 

prominent educational goals that 

educational institutions seek to develop in an 

individual. The raising of a student's 

capability to make sound decisions when 

facing problems can be achieved by 

nourishing educational opportunities and 

exposing them to experiences that develop 

decision-making skills. For example, 

providing an appropriate educational 

environment that adopts adaptable teaching 

strategies that are appropriate to the 

educational content presented in the school 

curriculum. 

 History topics help develop the 

thinking skill due to their nature, which is 

full of information and facts. It’s 

understanding allows practicing the skill of 

thinking, such as analysis, linkage, and 

interpretation (seixas&Morton,2013). 

History, by its nature, deals with historical 

events that enable understanding and 

performance of the past and prove the 

relationship between causes and 

consequences that led to historical events in 

a sequential manner by establishing links 

between causes and events. Once these links 

are understandable, a realistic and accurate 

interpretation of events can clarify the trends 

and patterns of change in societies' lives, 

which help human societies understand the 

present and formulate the future (Evans, 

2002).  

According to Seixas and Morton, 

history helps to understand the views of 

individuals in the past and the reasons for 

decision-making and decision alternatives. 

Accordingly, students will be able to make a 

fair evaluation of their decisions to reach a 

reasonable judgment on their behavior and 

make the student understand ethical 

decisions related to political and economic 

conditions in the past, and able to negotiate 

ethical dilemmas, historical and ethical 

dialectical issues are among the topics in 

history. Students can be trained in the skill 

of thinking and analysis with thoughtful 

attention to the existence of ethical 

dilemmas that need to be resolved 

(seixas&Morton,2013). 

 According to (Tanner & Christen, 

2014). This method of ethical analysis can 

be used where controversial ethical issues 

exist and need to differentiate between right 

and wrong, such as contemporary social, 

political, and legal controversial issues, in 

addition to the current events that have an 

ethical dimension, such as terrorism, 

violence, displacement, and political 

corruption with their consequences of 

controversial historical issues that continue 
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to have an impact on societies such as racial 

discrimination, slavery and its 

abolition,(Winkler,2012) added that ethical 

analysis used to analyses issues such as 

execution, discrimination, hunger, poverty, 

and environmental issues, and contemporary 

controversial issues that have resulted from 

technological and medical progress Such as 

euthanasia, abortion, genetic research and 

cloning, and legal issues to measure the 

extent and compatibility of legal and 

political provision for ethical principles.    

Ethical controversial issues are 

characterized by the presence of emotional 

aspects and reals, or perceived injustice in 

the past by an individual or a group of 

individuals, often associated with issues of 

discrimination based on race, gender and 

social class, politics, ethics, culture, and 

language (Marry, 2020). Salevouris and 

Furay’s emergence of these controversial 

issues is the diversity of historians' opinions 

on how to judge them (Salevouris & 

Furay,2015). Where possible, the historian's 

commitment to objectivity is related to the 

time and place of the event and 

understanding of the motives, intentions, 

and habits of individuals. This objectivity 

can be attained through the practice of 

ethical analysis, where ethical dilemmas are 

identified within a theoretical framework 

and subjected to a procedural analytical 

approach through thinking about their root 

causes; followed by searching for logical, 

ethical alternatives; and issuing a reasonable 

judgment about actions and choices to solve 

them (Cotton & Tarvydas, 2016). 

2.2. Ethical Analysis Approach as a 

Teaching Tool: 

There are two uses for the ethical analyses 

approach, the first is to use it as a tool for 

analyzing the ethical behavior of 

individual’s dealings with it daily, and the 

second is a tool to teach ethical subjects and 

adopts an organized, sequential teaching 

process of ethical issues through which 

students are trained to differentiate right and 

wrong behavior within rules of analysis and 

logical discourse (Ibrahim, 2021). It can be 

executed through three main steps: 

clarification, analysis, and argument (Liesel 

et al.; 2004). The basic steps represented in 

the ethical commentary are logical argument 

and justification according to standards, 

evaluation, and judgment. Therefore, the 

role of the teacher and the learner is 

participatory and interactive in ethical 

analysis. Where the role of the learner is to 

frame ethical issues; identify them; ask 

questions about the reasons for ethical 

issues; write down the reasons extracted 

from the class discussion, and research 

aspects of the issue through students’ 

previous information about it. Then the 

students are asked to discuss the controversy 

about the benefits and harms, analyze the 

issue where needed, collect additional 

information, and make decisions about it 

(Ambu Saidi, 2018). 

The use of ethical analysis in teaching  

aims to help students develop arguments, 

express their views, understand the 

importance of ethical analysis and its 

practical results in reality and take 

responsibility for the consequences of their 

decisions, and push students to listen to other 

points view and distinguish between 

opinions. Conflicting about right and wrong 

by presenting ethical issues and conducting 

a logical ethical debate about them and 

practicing ethical questioning to be able to 

solve ethical dilemmas Ethics and getting to 

know others’ points of view by forcing the 

student to think about assumptions and 

consequences of ethical beliefs and defend 

points of view based on evidence. Trace also 

helps ethical decision-making process in the 

classroom to be used in practical life as in 

Harris & Johansen (2008), and According to 

(Ambu Saidi,2018) using ethical analysis 

approach in teaching develops decision-

making skill, and accepting the opinions of 

others, developing accuracy of observation, 

relying on evidence (K)  also enhancing 

students’ ability to make decisions in a more 

appropriate manner and on scientific 

grounds, and recognizing the ideas and 

beliefs that students hold and the capabilities 

to debate scientifically, write, speak in front 

of the public, find correct arguments, 

develop citizenship through dialogue, 

present their views, learn how to evaluate 

alternatives, and weigh evidence to reach a 

value and ethical decision, and enhance the 

ability to understand Issues and matters. 
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2.3. Decision making skill : 

Rational decision-making is based on 

choosing the optimal alternative by 

presenting rational arguments in line with 

the existing logical principles. Selecting the 

optimal choice is performed through 

analyzing the situation, evaluating the 

results and consequences, and using criteria 

to infer the best alternative by establishing 

the minimum standard followed by 

excluding options that do not fulfill it as well 

Čerešník, (2012). It should be pointed out 

that the principle that individuals rely on 

when interpreting and processing 

information related to decision-making 

about the best choice depends on the 

cognitive schemes that they possess of 

values, habits, and beliefs that represent a 

weight mechanism between choice and 

value, which makes the first alternative that 

they receive is the best alternative (Oliveira, 

2007).  

Uzonwanne (2016) reported that 

complete rationality when choosing among 

a set of alternatives is done through a logical 

evaluation to reconcile the available options 

with the expected value in light of several 

points, including the choice consequences 

and the assumptions of the decision-making 

rationale of the most valuable opportunity. 

This is usually achieved through knowledge, 

research, and gathering facts and 

information. The steps also involve 

determining the problem, gathering facts, 

options, and alternatives, choosing the best 

choice in analyzing and evaluating the 

results for the best options, as for other 

irrational forms of decision-making, 

represented by the intuitive, approved, and 

avoidance method, they are not based on 

thinking or logic, where instinct is the 

primary motive for decision-making, and 

dilemmas need to be identified.  

The ethical approach involves setting a 

framework with two components, one with a 

procedural practice and another for thinking 

practice to determine the causes and 

consequences of the dilemma, develop 

alternatives, choose the best option to solve 

it within a negotiating style and use a 

criterion to judge the best choice (Cotton & 

Tarvydas,2016). According to the ethical 

analysis approach, the framework is related 

to providing logical arguments and judging 

by accepting ethical arguments or rejecting 

ethical arguments and providing ethically 

appropriate alternatives to solve ethical 

dilemmas within ethical deliberation (Copp, 

2009). Linking the practices of the ethical 

analysis approach with decision-making 

skill indicated that decision-making 

represents a study and selection process. The 

selection of alternatives is performed 

according to the closest to the target. It 

depends on the existence of information 

analysis, building standards, and 

determining the extent to which the 

alternative conforms to the standards 

(Qatami,2009).  

According to Shehata &Al-Najjar 

(2003), the thinking process that includes 

higher thinking skills, such as analysis and 

evaluation, aims to reach the best 

alternatives and solutions in a decision-

making situation. However, it may be 

arbitrary based on an objective assessment 

of the situation, including taking steps to 

reach the decision, which is based on the 

criteria that are used to judge the 

alternatives. 

The procedural steps of the decision-

making process were reported previously, 

and include practicing skills in several steps 

depicted in scheme 1 and are listed below 

(Abdul Aziz, 2007; Jarwan, 2007; Qawasma 

& Abu Ghazla, 2013). 

- Seeking to collect the most significant 

amount of information related to possible 

alternatives to the solution. 

- Choosing the appropriate alternative within 

a proper strategy to reach the proper solution 

based on the foundations of thinking, 

- Analyzing information,  

- Building standards, - Generating 

alternatives or initial decisions, 

- presenting alternatives based on specific 

standards,  

- Evaluate alternatives according to 

standards, 

- Evaluating them to judge their suitability 

and success and, 

Choosing the optimal alternative within a set 

of thinking skills. 
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Scheme 1: The procedural steps of the decision-making process (Abdul Aziz, 2007; Jarwan, 

2007; Qawasma & Abu Ghazla, 2013). 

In addition, choosing the best alternatives involves many thinking skills that are listed in Table 1. 

Table 1: List of thinking skills needed in decision making (Sa’ada. 2006). 

 

- The skill of solving problems. 

- The skill of determining relationships between causes and results. 

- The skill of reaching solutions by working on the provided information. 

 

- The skill of classifying into categories based on common characteristics. 

- The skill of arranging events. 

- The skill of comparison to examine ideas and situations. 

- The skill of identifying priorities. 

- The skill of Identification of problems. 

- The skill of forecasting based on employing is the knowledge provided to reach 

solutions. 

- The skill of making judgments. 

 

Several studies have attempted to 

examine the effectiveness of the ethical 

analysis approach in teaching and related 

topics, including teaching history, such as 

the study performed by El-Desouki (2017). 

In her study, the effectiveness of an ethical 

analysis-based program was implemented in 

teaching history topics to test the 

development of skills related to values- 

judgment, tolerance, and accepting others 

among the preparatory stage students. The 

study that involved (44) students applied the 

quasi-experimental approach with one group 

of pre and post-measurements. The results 

showed statistically significant differences 

between the students’ performance averages 

in the pre-and post-application of the 

observation card for the skill of value 

judgment in favor of the post-application 

and the values of tolerance and acceptance 

of the other in favor of the post-application. 

In addition, there was a statistically 

significant correlation between the mean 

performance scores of students in the pre-

and post-application of the dimensions of the 

value judgment skills, tolerance, and 

acceptance of others. 

Collect significant 
information

Choose the 
appropriate 
alternative 

Analyze 
information

Build standards
Generate initial 

decisions

Presenting 
alternatives based 

on specific 
standards

Evaluate 
alternatives 
according to  

standards

Judge their 
suitability and 

success 

Choose the optimal 
alternative
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Another study by Ibrahim (2021) 

aimed to identify the effectiveness of using 

the ethical analysis approach in developing 

some values of responsibility. The study 

investigated the social responsibility values 

and the skill of coexisting with the others in 

the history subject among (60) students in 

the second-year secondary students. The 

study design involved two equal groups: the 

experimental group (30) students who 

studied according to the ethical analysis 

approach and the control group (30) students 

who studied in the traditional means. The 

results showed that there statistically were 

significant differences between the mean 

scores of the students of the experimental 

and control groups in favor of the post-

application to test the values of social 

responsibility and coexistence skills with the 

other. 

Other studies also dealt with the 

effectiveness of using an ethical analysis 

approach on other topics. For example, Al-

Zunaidi (2020) studied the effectiveness of a 

program for teaching social-scientific issues 

in a chemistry course based on the approach 

of ethical analysis through developing the 

skill of reflective thinking among secondary 

school students in Riyadh. She adopted an 

Experimental one-group approach with pre-

and post-measurement, involving (28) third-

grade secondary students selected through a 

multi-stage cluster random sampling and 

random selection using a scale for the 

reflective thinking skill. A statistically 

significant difference between the mean 

scores of the pre-and post-applications at the 

significance level for all the reflective 

thinking skills in favor of the average 

degrees of the post-application of the 

reflective thinking skills scale was observed. 

In Ahmed’s (2020) study, the effect of the 

teaching of a proposed study unit in an 

Islamic course for first-year secondary 

integration school students (eight girls and 

four boys) in Buraydah (Saudi Arabia). The 

study was designed using an ethical analysis 

approach by developing appropriate work 

and production values.  The results showed 

statistically significant differences between 

the pre-test and post-test mean in developing 

students' work and production values. 

The current study investigates the 

effectiveness of using the ethical analysis 

approach during historical teaching issues in 

the history courses and its impact on 

developing the decision-making skill on 

historical topics. These skills are categorized 

to fit the steps of the ethical analysis 

approach to recognize the impact of using 

the ethical analysis approach on students’ 

attitudes towards the history topic.  

3. Methods and procedures 

3.1 Study Design 

 The design of two equal groups 

(experimental – control) was followed, with 

pre-and post-measurements for each of the 

experimental and control groups for the 

tenth grade. 

3.2 Context and participants 

The study population consisted of all tenth-

grade female students who study history in 

public schools affiliated with the Directorate 

of Education in Kasbah Zarqa, with a total 

number of 4618 female students in the 

academic year 2021/2022, distributed over 

(31) schools and (120) divisions as described 

by the published statistics of the Directorate 

of Education of Kasbah First Zarqa on Feb 

14th, 2022. 

The study sample was randomly selected 

and consisted of (68) female students in the 

tenth grade at the Princess Rahma 

Comprehensive Secondary School for Girls 

in the second semester of the academic year 

2021/2022, divided into two divisions: the 

control group and the experimental group as 

described below 

Control group.  This group consisted of 

(32) students from Division “C” of Princess 

Rahma Comprehensive Secondary School 

for Girls, and the original number of 

members of the division was (34) who 

studied the history textbook assigned for the 

tenth grade traditionally. 

Experimental group. This group consisted 

of (31) students from class “B” from 

Princess Rahma Comprehensive Secondary 

School for Girls. The number of members of 

the original class was 32. One of the students 

studied a home study. The experimental 

group studied the fourth unit (the era of 

revolutions and the Great Arab Renaissance) 

described in the history book for the tenth 
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grade. According to the specific outcomes of 

the unit lessons, the historical and ethical 

controversial issues were studied during the 

presentation of the lesson according to the 

ethical analysis approach as planned in the 

teacher’s guide prepared for these specific 

issues. 

3.3. Procedure /data collection 

The descriptive-analytical approach was 

used in describing and analyzing the 

literature related to theoretical literature and 

ethical historical dialectical issues. At the 

same time, the quasi-experimental process 

adopts the design of an experimental group 

and a control group to identify the impact of 

employing an ethical analysis approach 

while teaching historical issues in the 

historical studies. This design was used to 

investigate the development of decision-

making skill and attitudes toward the history 

of the tenth-grade students to test the study 

questions. 

Study material: According to the ethical 

analysis approach, the study material 

consisted of the teacher’s guide, including 

historical controversial issues related to the 

unit lessons (the era of revolutions and the 

Great Arab renaissance). It consists of (5) 

lessons, with two historical and ethical 

dialectical issues for each lesson, each 

directly related to the lessons’ outcomes. 

The following is the description of the 

procedure for its preparation: 

1- Examining the educational literature and 

previous studies related to the subject of 

ethical analysis trends, such (Cotton & 

Tarvydas, 2016), (Gensler, 2011), (Lisel, et 

all, 2004),(El-Desouki 2017),(Ambu Saidi, 

2018),  

2- Revisiting the general framework, and 

general besides private outcomes of the 

history study for the primary and secondary 

education stages issued by the Curriculum 

 
[1] cont. The first Hashemite Arab newspaper 

issued in the Hijaz. It was published twice a 

week (Monday and Thursday). It documented 

the news of the Great Arab Revolt in Hijaz, and 

the military operations of the Eastern and 

Northern Arab Renaissance armies, as well as 

dealing with the most prominent Arab, Islamic 

and even global issues in that period. Some of 

her articles were written and edited by Sharif 

and Textbook Department of the Ministry of 

Education and approved by Education 

Council Resolution, and the history book for 

the tenth grade (part two) to select the unit. 

which is scheduled to be taught in the 

schools of the Hashemite Kingdom of 

Jordan based on Education Council Decision 

No. (48/2016) dated 6/3/2016, where the 

general outcomes, concepts, skills, and 

content of the unit's study material were 

determined. 

3- Revisiting the historical literature to 

determine ethical and historical 

controversial issues appropriate to unity, 

such as (Al-Nayrab,1997), (Kalaji, 1994), 

(Al-Qibla) [1]a newspaper, the first year, 

1334 AH / 1916 AD), (Carnier,1983), 

(Stearns, 2013) (Gilbert, 2014) 

4. Determining the historical cases. Ten 

cases were selected, with an average of two 

cases for each lesson. The following 

paragraphs describe them: 

-  Lesson One: The American Revolution 

and the issue of British colonialism in North 

America and the issue of labor in the cotton 

and tobacco plantations in the colonies were 

identified for it. 

-   The second lesson: The French 

Revolution and the issue of class in France, 

the financial crisis during the reign of King 

Louis XVI, and the issue of the meeting of 

the public representatives at the tennis court. 

-  Lesson Three: The Industrial Revolution 

and the issue of child and women labor in 

factories at the beginnings of the Industrial 

Revolution and the issue of working 

conditions in factories at the beginnings of 

the Industrial Revolution 

-  The fourth lesson: The Great Arab Revolt, 

and the issue of the distortion of the 

Federalists, the translation of the Noble 

Qur’an into the Turkish language without 

adopting any of the books of interpretation, 

and the issue of the position of Sharif 

Hussein bin Ali and Wahib Pasha, the 

Al-Hussein bin Ali, and her first editor-in-chief 

was Muhib Al-Din Al-Khatib. The newspaper 

gained its importance from being the main 

source that chronicled the Great Arab 

Renaissance from various aspects. 

https://www.rhdc.jo/documentary-

platforms/Qibla-Journal 
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Ottoman governor, from the entry of the 

Ottoman Empire into World War I on the 

side of Germany. 

- The fifth lesson: Significant major wars of 

the twentieth century, with the issue of 

ethical stances from World War I and the 

case of the United States dropping nuclear 

bombs on the cities of Hiroshima and 

Nagasaki. 

5 -Determining the location of ethical 

historical controversial issues in proportion 

to the presentation of the outcomes of the 

lesson, which are the basis for presenting 

ethical issues. 

6 -Preparing the teacher’s guide to the 

historical, ethical issues according to ethical 

analysis trends within the following 

procedures: 

7. Determining the general objectives of the 

unit and the specific outcomes for each 

lesson. 

8. Determining the remarkable outcomes of 

the issues raised in the lesson according to 

the approach of ethical analysis 

9. Designing teaching steps for issues 

according to an ethical analysis approach 

10. Designing worksheets that include 

questions to be asked to group that are 

consistent with the outcomes of the ethical 

analysis approach and include the following 

questions: 

-   Defining the ethical issue according to the 

participants in the event and describing their 

ethical stances and what the ethical problem 

in the text is. 

-   Determining the dimensions of the ethical 

issue: extract from the text the reasons that 

helped create the ethical dilemma; what are 

the consequences of the events; link the 

causes and results with a relationship that 

takes into account ethical standards, 

 - Analysis of ethical principles: This 

includes classifying the positions of the 

participating parties according to ethical 

standards. In addition to providing evidence 

from the text that demonstrates the validity 

of the link with ethical standards 

-    Setting ethical alternatives: What are the 

possible options to solve the ethical 

problem, suggest ethical criteria for 

arranging the alternatives, and arrange the 

alternatives according to ethical standards 

and their importance to the participants in 

the ethical dilemma. 

 -   Critical analysis of alternatives and 

decision-making: Do the other options 

proposed by your group fit the value 

criteria? Fit means the least conflict between 

values. Rank the other options in order of 

priority. What is the appropriate choice? 

Depending on the alternative you choose, 

what do you expect to happen? 

11- Designing an ethical judgment scale 

regarding the literature related to ethical 

philosophy and ethical analysis, such as 

(Copp, 2006) (Cotton & Tarvydas, 2016),  

and preparing the teacher's guide 

consists of two parts: the introduction to the 

ethical analysis approach and the planning of 

each unit lesson. The introduction included 

clarification of the importance of the guide 

and the definition of the ethical analysis 

approach, the objectives it seeks to achieve, 

the teaching steps according to the ethical 

analysis approach, the role of the teacher, 

and the student's role according to ethical 

analysis trend.  

In addition, the definition of ethical 

thinking, the standards of ethical judgment 

used by the student and the teacher, and the 

models of the worksheets used. The second 

part contains planning lessons in the era of 

revolutions and the Great Arab Renaissance. 

Each of them included determining the 

case's location and determining the time 

needed for implementation and planning 

lessons according to the ethical analysis and 

materials.  

The learning resources used, 

assessment strategies and tools, the 

outcomes for each lesson, presentation of 

historical and ethical controversial issues, 

and implementation steps, and ensuring the 

validity of the guide's content as it was 

presented to (5) educators specialized in the 

educational field, including the field of 

social studies curricula and methods of 

teaching and the field of history. 

 

4. Study tools: 

4.1. The study tools consisted of two tools: 

the decision-making skill test, and the 

attitude scale towards the history section.  

The decision-making skill test was 

prepared according to the following 

steps : 
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- Ethical analysis and planning of each 

lesson in the unit 

- Determining the objectives and 

purposes of the test, which are 

represented in test the decision-making 

skill in historical and ethical 

controversial issues, and referring to 

the educational literature related to 

decision-making skill, such as (Sa'ada, 

2006), (Al-Titi, 2001), (Qawasmeh & 

Abu Ghazla, 2013), (Qatami, 2009). 

Furthermore, reference to previous 

studies related to the skill of decision-

making, such as a study (El-Desouki, 

2017), and reaching the most critical 

decision-making skill, namely: 

defining the ethical issue, organizing 

information and its sub-skill 

(comparison, classification, and 

arrangement), analyzing information 

and its sub-skills (determining the 

causes, determining the results, and 

determining the relationships between 

causes and results). Define the goal and 

its sub-skills (Formulation of the plan, 

order of priorities, judging the 

possibility of achieving goals), the 

search for alternatives and its sub-skills 

(inventory of alternatives, selection of 

the best option, prediction), and the 

formulation of scale indicators related 

to the decision-making skill test, and it 

reached in its initial form (27) items. 

- The validity of the test was evaluated 

by a group of experienced and 

specialized arbitrators to express their 

opinions on the validity of the test and 

its suitability for the age group covered 

by the study.  

- Test stability has been verified by the 

test-retest method by applying it after 

two weeks on an exploratory sample 

consisting of (31) students from outside 

the study sample. Then the Pearson 

correlation coefficient was calculated 

between their estimates at both times, 

as it reached (0.90) for the test. 

 

4.2. A scale of students' attitudes towards 

history was prepared according to the 

following steps: 

A review of educational literature related to 

attitudes towards history (El-Jamal, 2005), 

(Amasha, 2010), and a review of previous 

studies on attitudes towards history, such as 

a (Fayed, 2015), (Allam, 2019). 

, and determining the objective of the 

scale, which is to reveal the students' 

attitudes towards the subject of history, 

Determined the scale type where the Likert 

method was chosen, which is few, medium, 

to a large extent, and to ensure the validity 

of the scale was presented to a group of 

arbitrators with experience and competence, 

and their observations were taken and the 

scale became in its final form consisting of 

(22) items and to ensure the stability of the 

scale of trends towards the history study, 

Verified by test method and re-testing by 

applying the scale and re-applying it after 

two weeks on a group outside. The study 

sample consisted of (31) female students, 

and then the Pearson correlation coefficient 

was calculated between their estimates at 

both times, reaching (.581) at the 

significance level (0.01≥α). According to 

Cronbach's alpha equation, the stability 

coefficient was also calculated using the 

internal consistency method, as it reached 

(.8769). 

5. Statistical assessment:  

Arithmetic averages, standard deviation, and 

t-test were used to extract the significance of 

the differences between the mean scores of 

the experimental group in the pre-

application to test decision-making skills. 

The significant differences between the 

mean scores of the experimental group and 

the control group in the post-application of 

the decision-making skills test, the 

arithmetic averages, and standard deviations 

were calculated, and the associated analysis 

of variance (ANCOVA) was used to adjust 

the effect of the differences between the two 

groups on the pre-test, 

The Arithmetic averages and standard 

deviations were used to extract the 

significance of the differences between the 

mean scores of the experimental group in the 

tribal application of the Attitudes toward 

History scale, and to extract the value of the 

differences between the mean scores of the 

experimental group and the control group in 

the post-application of skills test Decision-

making. The arithmetic averages and 

standard deviations were calculated and the 
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accompanying analysis of variance 

(ANCOVA) was used to adjust the effect of 

the differences between the experimental 

and control groups on the trends scale 

towards the post-history study. 

6.  Results and discussion 

The first question: Are there statistically 

significant differences at the significance 

level (α = 0.05) between the arithmetic 

averages of the experimental and control 

group on the decision-making skill test due 

to the teaching method (normal, ethical 

analysis trend)? 

To answer this question, the arithmetic 

averages and standard deviations of the total 

score, before and after, were calculated for 

the two experimental and control groups. 

Table (1) shows that there were statistically 

significant differences at the significance 

level (α 0.05) in the arithmetic averages due 

to the effect of teaching historical, ethical 

controversies according to the students’ 

ethical analysis approach on test decision-

making skills (defining the problem, 

organizing information, analyzing 

information, determining the goal, Search 

for alternatives) and it was in favor of the 

experimental group, where the arithmetic 

mean of the experimental group on the post-

test of decision-making skill reached (16.80) 

with a standard deviation (3.62), and the 

arithmetic mean of the control group on the 

post-test of decision-making skill reached 

(9.95) and a standard deviation of (3.16). 

Table (1): Arithmetic averages and standard deviations of the total score of the experimental and 

control groups, before and after, the decision-making skill test 

 before after average 

The group Mean Standard           

Deviation 

Mean Standard              

Deviation 

 Error 

Experimental 9.17 2.60 16.8 3.62 16.75 0.63 

Control 8.37 2.57 9.50 3.16 9.95 0.63 

 

 The results showed that there were 

statistically significant differences at the 

significant differences at  (α 0.05) in the 

arithmetic averages due to the effect of 

teaching historical controversies issues 

according to the ethical analysis approach on 

test decision-making skills (defining the 

problem, organizing information, analyzing 

information, determining the goal, Search 

for alternatives) and it was in favor of the 

experimental group, where the arithmetic 

mean of the experimental group on the post-

test of decision-making skill reached (16.80) 

with a standard deviation (3.62), and the 

arithmetic mean of the control group on the 

post-test of decision-making skill reached 

(9.95) and a standard deviation of (3.16). 

The superiority of the experimental 

group in the decision- making test can be 

explained by the fact that putting forward 

historical issues according to ethical analysis 

is grounded on logical analysis, and depends 

on the vacuity of a judgment criterion, which 

helped the scholars to exercise the skill of 

decision- making grounded on discussion, 

opinion and collaborative commerce among 

scholars, which gave the scholars the 

occasion To freely express their opinion in 

an active classroom terrain, as well as 

linking the scholars ’comprehensions of 

ethical issues and their knowledge of 

contemporary and particular issues and 

using their information in the assignment 

and motivating them to present their 

opinions freely while esteeming the 

diversity of others ’ opinions views, and  

using worksheets that contain questions that 

combine the procedural way of the trend of 

ethical analysis and compatible with the 

main decision- making skill helped develop 

the sub-skills of decision- timber, in the first 

step, which is to identify the  ethical issue 

when the schoolteacher asks questions to the 

scholars Through the worksheets and also 

agitating them with the scholars. 

The second question: Are there statistically 

significant differences at the significance 

level (α = 0.05) between the arithmetic 

averages of the experimental and control 

groups on the scale of attitudes towards the 
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history of history due to the teaching method 

(normal, ethical analysis trend) ? 

To answer this question, the arithmetic 

means and standard deviations of the total 

score, before and after, were calculated for 

the experimental and control groups. Table 

(2) shows this: 

 

Table (2): Arithmetic averages and standard deviations of the total score for the experimental and 

control groups, before and after, on the scale of trends toward the study of history 

 before after Average 

The group Mean Standard           

Deviation 

Mean Standard              

Deviation 

 Error 

Experimental 1.77 0.38 2.39 0.42 2.37 0.07 

Control 1.86 0.33 1.98 0.36 2.00 0.07 

 

The results showed that there were 

statistically significant differences between 

the experimental and control groups in the 

scale of attitude toward the study of post-

history, which came in favor of the 

experimental group that learned using 

ethical analysis, where the computation 

means on the scale of the attitude of the 

experimental group was (1.77) with a 

standard divagation of (0.38), While the 

computation means of the post-test was 

(2.39) with a standard divagation of (0.42), 

while the computation mean of the control 

group on the post-test was(1.98) and with a 

standard divagation(0.36). 

The results show that using ethical 

analysis created an interactive atmosphere 

among the scholars and the content of 

history subject, which focuses on presenting 

historical information with the practice of 

debate and opinion-exchange conditioning 

about ethics, making the scholars more 

interactive, which enhanced decision-

making skill, and encourage scholars and 

make them more apprehensive in decision- 

making through the exchange of ideas, and 

the sufficient literal knowledge allows for 

the allocation of ethical judgments, 

distinguishing the unethical aspects of data 

and their source, conducting ethical 

conversations through them and coming up 

with an explanation for them, and the 

interactive discussion within the 

workgroups came as a catalyst for adding 

scholars ’ allowing about ethical 

generalities, also, raising ethical issues 

related to values raises the scholars’ 

provocation towards literacy.  

 The date according to the difference of 

the group variable (the usual method, ethical 

analysis trend), after adjusting the tribal 

performance (the common variable) the 

ANCOVA One Way test was used to 

perform the study sample on a planned scale 

for research in history, as shown in the table 

(3). 

 

Table (3): The results of the one-way covariance analysis (ANCOVA) for the total score on the 

scale of attitudes towards the study of history between the experimental and control groups. 

Contrast 

source 

Sum of 

squares 

Degrees 

of 

freedom 

Mean 

squares 

F Indication 

level 

Effect size 

Tribal 1.24 1 1.24 9.30 0.00 0.14 

The 

Group 

2.04 1 2.04 15.23 0.00 0 211 

The Error 7.62 57 0.13    

Total 11.32 59     
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It is noted from Table (3) that there are 

statistically significant differences between 

the experimental and control groups in the 

measure of attitudes towards the post-history 

study, and in light of the adjusted averages 

of the experimental group and the control 

group, we find that the differences between 

the two groups came in favor of the 

experimental group that learned using the 

method of ethical analysis curve this can be 

explained by the fact that teaching the 

experimental group according to the 

approach of ethical analysis has contributed 

to making learning history more interesting 

and motivated, which is consistent with 

previous studies, and made it easier for 

students to understand historical 

controversial issues aim, and awareness of 

the causes and results to reach an 

explanation that led to the  ethical dilemma 

7. Recommendations 

The researchers recommend that history 

preceptors use the ethical analysis approach 

in teaching historical issues because it is 

important in developing students' decision-

making skills and forming positive attitudes 

toward the study of history and that history 

preceptors use this approach in tutoring 

literal issues based on the study's findings, 

and conducts studies to probe the differences 

in the effectiveness of employing ethical 

analysis according to the difference between 

males and females, and includes history 

class educational conditioning dealing with 

the analysis of controversial issues 

according to the approach of ethical 

research, and trains history preceptors 

according to the ethical analysis approach to 

its significance in tutoring history. 
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Appendix A 

Table (4): The results of the multiple joint analyses of variance (MANCOVA) for decision-

making skills between the experimental and control groups 

Contrast 

source 
Skill 

Sum of 

squares 

Degrees 

of 

freedom 

Average 

sum of 

squares 

F 
Demantic 

level 
ETA 

Defining the 

problem 

Defining the 

problem 
0.03 1 0.03 0.03 0.87  

information 

organization 
0.94 1 0.94 0.80 0.38  

information 

analysis 
0.39 1 0.39 0.34 0.56  

determining 

the goal 
0.24 1 0.24 0.22 0.64  

Searching 

for 

alternatives 

2.64 1 2.64 1.93 0.17  

information 

organization 

Defining the 

problem 
0.03 1 0.03 0.02 0.88  

information 

organization 
0.28 1 0.28 0.24 0.63  

information 

analysis 
0.25 1 0.25 0.22 0.64  

determining 

the goal 
3.14 1 3.14 2.95 0.09  
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Searching 

for 

alternatives 

5.34 1 5.34 3.90 0.05  

information 

analysis 

Defining the 

problem 
2.37 1 2.37 1.80 0.19  

information 

organization 
2.48 1 2.48 2.10 0.15  

information 

analysis 
0.54 1 0.54 0.48 0.49  

determining 

the goal 
0.01 1 0.01 0.01 0.94  

Searching 

for 

alternatives 

0.69 1 0.69 0.51 0.48  

determining 

the goal 

Defining the 

problem 
0.43 1 0.43 0.32 0.57  

information 

organization 
1.50 1 1.50 1.28 0.26  

information 

analysis 
6.14 1 6.14 5.50 0.02  

determining 

the goal 
2.49 1 2.49 2.34 0.13  

Searching 

for 

alternatives 

0.74 1 0.74 0.54 0.47  

Searching 

for 

alternatives 

Defining the 

problem 
0.81 1 0.81 0.61 0.44  

information 

organization 
0.22 1 0.22 0.18 0.67  

information 

analysis 
0.04 1 0.04 0.03 0.86  

determining 

the goal 
2.40 1 2.40 2.25 0.14  

Searching 

for 

alternatives 

0.09 1 0.09 0.07 0.80  

group 

Defining the 

problem 
53.40 1 53.40 40.54 0.00 0.43 

information 

organization 
32.89 1 32.89 27.92 0.00 0.35 

information 

analysis 
22.08 1 22.08 19.78 0.00 0.27 

 

determining 

the goal 
22.78 1 22.78 21.41 0.00 0.29 

Searching 

for 

alternatives 

14.33 1 14.33 10.49 0.00 0.17 

error 

Defining the 

problem 
69.82 53 1.32    

information 

organization 
62.42 53 1.18    
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information 

analysis 
59.18 53 1.12    

determining 

the goal 
56.41 53 1.06    

Searching 

for 

alternatives 

72.42 53 1.37    

total 

Defining the 

problem 
138.00 59     

information 

organization 
108.98 59     

information 

analysis 
89.93 59     

 

determining 

the goal 
93.60 59     

Searching 

for 

alternatives 

92.93 59     

 

The results of Table No. (4) indicate 

that there are statistically significant 

differences at (α ≤0.05) in the computation 

pars of all decision- making skill (defining 

the problem, organizing information, 

assaying information, setting the thing, 

searching for druthers) according to the 

group, grounded on the values of  (F) 

reckoned as 

(40.45,27.92,19.78,21.41,10.49). 
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