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Summary 

 

The study aimed to find out the trends of primary school teachers on the integration of children with disabilities into 

primary schools in the Directorate of Education of Oman, where the sample of the study was made up of (461) teachers. 

To achieve the study's goal, the researchers built a measure of the trend towards integrating people with disabilities into 

mainstream schools, including 20 paragraphs. The results indicated that the trends of teachers towards integration were 

moderate, and the results showed that there were no statistically significant differences due to the gender of the teacher 

and the educational qualification towards integration, and the results indicated statistically significant differences 

attributable to years of experience where the results showed that the more years of experience the less acceptance of 

integration . 
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Introduction 

Inclusive education is one of the most studied topics in 

the learning and teaching process due to its importance 

and impact. University education and educational and 

physical physical in the same 

classroom.                                             

It is the placement of students in age-

appropriate general education classes in the schools 

available in their immediate environment that provides 

access to high-quality instruction, interventions, and 

assistance to meet the core curriculum regardless of any 

challenges they may face. Those involved in the 

educational field need to recognize the fact that children 

with disabilities have abilities to learn and perform, and 

the unique diversity of each student in the class is a key 

factor in an inclusive and inclusive education system. 

These children are meant to be part of all 

educational, academic, student and sports activities in 

the classroom (ALZraigat, 2020). 

Attitudes in the same society towards 

disability vary, and studies show that the views of 

society and the treatment that people with disabilities 

receive in different cultures are not consistent and are 

also heterogeneous (Munyi, 2012). 

Attitudes towards persons with disabilities can 

be positive or negative. Attitudes are also affected by 

factors such as: direct experience, modeling, values, and 

the surrounding framework, although attitudes appear 

by individuals but are also formed, reinforced and 

experienced at the community level (Fisher & purcal, 

2017). 

Attitudes are not present from birth like many 

other behaviors, but are acquired later through learning. 

Important factors that help shape attitudes are: parents, 

friends, teachers, media, and personal experience. It is 

impossible to deny the existence of negative attitudes 

towards Persons with disabilities, and these prejudices 

and negative attitudes are not only in the community, 

but can also be observed within the family of the person 

with a disability. 

In the modern era, organizations have emerged 

that contribute to improving attitudes towards people 

with disabilities, such as UNESCO and UNICEF, 

through legislation related to people with disabilities, 

and the provision of educational, educational and health 

programs for people with disabilities. Improving 

attitudes towards people with disabilities is necessary to 

create an effective inclusion environment, as the 

negative attitudes adopted by some teachers towards 

people with disabilities constitute an obstacle to 

achieving inclusion (Aslan, 2018). 

Also, the negative attitudes of teachers towards 

people with disabilities leads to a decrease in their 

chances of inclusion and learning. As a result, students 

with disabilities may suffer from feelings of inferiority, 

avoiding participation in social activities, lack of 

friendships, feelings of rejection, isolation, and evasion 
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from school and lower academic performance (Maurya & 

Parasar,  2017). 

Students with disabilities are widely excluded in 

education and disability is increasingly recognized as one 

of the most potent factors driving educational 

marginalization (Sharma & Saksen, 

2017).                                                                  

Many students also receive early intervention 

programs and rehabilitation services but find it difficult to 

gain admission to the school. Despite the available 

policies and awareness raising, some studies have 

revealed that people with disabilities are often excluded 

from educational systems (Mishra, Siddharth, Bhardwa, 

Elhence & Jalan, 2018). 

There is a need to reconsider the concepts of 

the values and purpose of education for students with 

disabilities (Sharma & Saksen, 2017). Integration is a 

basic condition in society, as it is based on the need of 

all persons for equal and effective education, and is part 

of human rights and social justice. It also recognizes and 

accepts the diversity of all persons, as it contributes to 

providing better education and inclusion for all students. 

Therefore, it is considered a positive and in the interest 

of people with disabilities (Dordevic, Stanojevic & 

Dordevic, 2018) . 

Inclusion is linked to the integrity 

characteristics of the education system and involves the 

development of strategies primarily related to 

education. Therefore, it is based on developing 

comprehensive policies, improving educational 

practices, adequate professional training for teachers, 

appropriate development of values at the institutional 

level, acceptance of diversity and difference, and 

improving the educational environment and programs. 

Finally, emphasizing the participation of activities for 

each child within the classroom (Dordevic, Stanojevic 

& Dordevic, 2018) . 

 

Study problem and questions: 

There are a large number of obstacles faced by persons 

with disabilities arising from societal trends, as 

indicated (Vilchinsky, Findler & Werner, 2010). That 

many studies sought to know these trends. 

There are many challenges facing these 

attitudes towards people with disabilities, especially in 

matters such as education or employment. In the field of 

education, perceptions of children and adults with 

disabilities have changed dramatically, and the biggest 

challenge in education today is to ensure that all schools 

are as accessible to people with disabilities as they are 

to normal people. The basic premise of the philosophy 

of positive attitudes to inclusion is the placement of 

students with disabilities in regular schools that would 

eliminate the stereotype and negative image towards 

children with disabilities (Munyi, 2012). 

There are many attempts and interventions by 

States and organizations to improve trends towards 

persons with disabilities, the most important of which 

are on education matters. International and national 

legislation has highlighted the philosophy of 

inclusiveness and inclusive education, based on 

UNESCO's educational policy, adopted at the 

Salamanca Conference in 1994, where inclusive 

education was gradually accepted as an effective means 

by which biased attitudes towards students with 

disabilities could be reduced (Munyi, 2012). Some 

states have added standards for education for persons 

with disabilities and are intended to clarify and make 

clearer school and student rights obligations under the 

Disability Discrimination Act, including enrolment, 

participation, curriculum development, student support 

services and other services (Suc,Bukovec, Zveglic & 

Karpljuk, 2016) . 

noted (2011 Čagran,) the importance of 

interacting and socializing with children with 

disabilities to develop positive attitudes towards them, 

while stressing the need to train teachers on the needs of 

children with disabilities. 

(Thompson, Fisher, Purcal, Deeming & 

Sawrikar, 2011) noted in a project that included 

researching trends with teachers, principals and school 

curriculum developers on ways to encourage trends 

among children and young people. Teachers said they 

would welcome people with disabilities into their 

classes to talk about their skills, abilities and experience, 

and that this was the best way to reach them . 

(Mash & Wolfe, 2002) noted that teacher trends 

may facilitate or hinder the education of students with 

disabilities in regular school and that trends may affect 

the failure or success of the education process for 

students with disabilities . 

Noted by (Forlin, Earle, Loreman & Sharma, 

2011). Teachers' attitudes towards educating students 

with disabilities have a significant impact on their 

education and integration into the regular school. 

The results of the Johnson and Newton study 

showed, 2014.) After meeting a number of teachers, 

they expressed negative trends towards integrating 

students with disabilities into the regular school . 

The Hwang & Evans study (Hwang & Evans, 

2011) found that teachers did not want to teach people 

with disabilities in regular school . 

Therefore, success in the integration process 

does not depend on policies and legislation, but mainly 

on the desire of teachers and their attitudes towards 
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integration, and since the State of Jordan is one of the 

countries seeking to integrate all students with 

disabilities, this study came to see the trends of teachers 

towards integrating students with disabilities into 

regular schools in Jordan, and the study sought to 

answer the following questions: 

The current study will therefore try to find out 

the trends of teachers towards integrating students with 

disabilities into regular schools in Jordan, and based on 

the above, the study will try to answer the following 

questions : 

Study questions: 

1. What is the level of teachers’ attitudes towards 

inclusion of people with disabilities in regular 

schools in Jordan ? 

2. Are there statistically significant differences 

at the level of significance (α 0.05) between the average 

responses of the study sample about the level of 

teachers’ attitudes towards integrating people with 

disabilities in regular schools in Jordan according to the 

study variables (sex, educational qualification, years of 

experience)?             

The importance of studying: 

The importance of the current study is evident in two 

main aspects: 

Theoretical significance: 

- Identifying the level of teachers' attitudes towards 

integrating students with disabilities in regular schools 

in Jordan. 

Practical importance: 

Building a scale to identify the level of teachers' 

attitudes towards integrating students with disabilities 

in regular schools in Jordan. 

Objectives of the study: 

The current study includes the following objectives: 

- Learn about the trends of primary school teachers 

towards integrating students with disabilities into 

regular schools . 

 - Learn about the impact of gender variables, 

educational qualification, and years of experience on the 

trends of primary stage teachers towards integrating 

people with disabilities into regular schools . 

 

Procedural definitions: 

 

In this study, special terms defined as follows : 

 

Trends: Trends indicate a range of emotions, beliefs 

and behaviors towards a particular object, person, or 

event and may be positive, negative or neutral (Grames 

& Leverentz, 2010) . 

It is a set of inner emotions, feelings and thoughts of a 

person, the trend towards a particular thing or person 

and experiences in life form the normal trends and 

behaviors of the person, as people show positive 

attitudes towards themselves when they accept 

themselves as they are in all their features and 

differences, and the right trends and behaviors provide 

satisfaction in life for people and give an opportunity to 

make the right choices (2018 Akyurek, kars & bumin). 

 

The study is procedurally defined as the responses 

shown by teachers in the researchers' scale, which gives 

a picture of their attitudes and beliefs about integrating 

people with disabilities into regular schools . 

 

Integration: It means promoting free and fair mixing 

between races in educational facilities and public places 

(ALZraigat, 2020).  It is procedurally known in this 

study as the education of students with disabilities in 

regular classroom schools with ordinary students . 

 

Disability: A reference to the inability to do a job or 

perform certain tasks as a result of deficiencies or 

disabilities in mental, emotional, social, sensory, 

educational, physical or health capacity and negatively 

affects people's ability to work properly in school, work 

and other areas of life (Fiona, 2009). is procedurally 

defined in this study as students diagnosed with some 

type of disability and enrolled in special education 

centers in Jordan. 

 

Study limits and limitations: 

The current study is determined by the following 

limits : 

- Human boundaries: The study sample members 

(teachers and teachers of the basic stage in Jordan). 

-  Time limits: This study was applied to teachers 

during the first semester during 2021/2022. Spatial 

boundaries: The geographical area where the basic 

stage schools are located in Amman, Jordan . 

- Study limitations: 

- The period of time in which the study was applied 

to teachers in the first semester of 2021/2022 . 

- The study tool with its sincerity and stability . 

- Select the study sample members in a deliberate 

way. 

The methodology of the study used to answer the 

study's questions is the use of a comparative 

descriptive approach . 

 

Theoretical framework and previous studies 

(disability/integration/trends) 
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A child with disabilities is a child with a weakness or 

disability that limits his or her ability to learn in the 

normal educational environment, or prevents him from 

carrying out the expected jobs and roles of his or her age 

independently. As a child, he or she has a significant 

deviation or delay in physical, sensory, mental, 

behavioral or linguistic development. This results in 

unique needs that require special services and call for 

non-traditional opportunities for growth and learning 

and the use of modified tools and methods that are 

implemented and employed at an individual level. In 

pedagogical language, disability is a condition that 

restricts academic performance, making learning in the 

regular class and in regular educational ways difficult to 

achieve (Hardman, Drew & Egan. 2016). 

Disability exists in the past and exists, and 

preventive programmes are important and do not 

prevent disability, but reduce the prevalence of 

disabilities or reduce the severity of disability 

complications. At present, the total number of persons 

with disabilities in the world is estimated at about 600 

million and approximately 25 million disabled people in 

the Arab States. Disability is a phenomenon that occurs 

in varying proportions everywhere and at any time, 

knowing no boundaries at which it stands, and does not 

discriminate between people depending on their race, 

economic or social group, level of culture, etc. 

Disability occurs in males and females, in black and 

white, in the rich and poor, and in the intellectual and 

illiterate (Alkhatib, 2021) . 

UNESCO defines inclusive education as an 

ongoing process aimed at providing education while 

respecting diversity, capabilities and characteristics, 

and eliminating all forms of discrimination (United 

Nations Educational Scientific and Cultural 

Organization, 

2009).                                                                                       

                                 

Integration in terms of its relevance to 

education is greater than just sitting with students with 

disabilities with their average peers in the same 

semester (Nes, Demo & Ianes, 2018). 

Integration includes acceptance, belonging and 

equality in society, integration is the belief that all 

students with disabilities have the right to education 

with their ordinary peers, and to achieve integration into 

regular schools requires meaningful learning 

opportunities for all students, allowing students with 

disabilities to be in the appropriate classroom for their 

ages in the local school, as well as providing additional 

support individually as needed (Taub & Foster, 2020). 

In this context, Hanreddy and Ostlund 

(Hanreddy & Ostlund, 2020) noted  the importance of 

integrating students with disabilities into mainstream 

schools, helping to improve academic competence, 

social skills and communication skills, as well as 

achieving social participation compared to students in 

special education centres . 

Al Zraigat (2020) noted that the results of the 

studies showed that students with disabilities enrolled in 

regular schools performed better than students with 

disabilities in special education schools, and that 

specialists' attention was therefore geared towards 

seeking to educate students with disabilities in 

mainstream schools rather than isolating them in special 

education centres . 

The Sesalem Study (2013) showed that 

integration contributes to the growth of positive trends 

towards students with disabilities and contributes to 

understanding and accepting the principle of differences 

between individuals, facilitating the process of 

interaction and communication between ordinary 

students and students with disabilities, as well as 

acquiring academic skills, communication skills, daily 

life skills and social skills 

In order to successfully implement integration 

programmes, regular classroom teachers, special 

education teachers, principals and parents must 

cooperate and involve them in the planning and 

implementation of education programmes for students 

with disabilities. It is important to prepare and train 

good school staff for their roles, as well as to prepare all 

students for integration programmes, to ensure the 

appropriateness of the means, to provide supportive 

educational services, to adjust the daily quota schedule, 

and the curriculum to ensure the effectiveness of 

integration programmes. It is necessary to develop a 

system to assess the effectiveness of the programme, 

and to provide adequate financial support for the 

integration programme (Alkhatib, 

2012).                                                         

Although the integration of students with 

disabilities into public schools has been in place since 

the 1970s, students with disabilities have only been 

integrated if they are able to learn the curriculum as their 

ordinary counterparts. Thus, many terms such as 

integration, inclusive education and inclusive education 

have emerged to distinguish between different 

practices. Integration is a process that helps to overcome 

barriers through attendance and participation of the 

student in general education classes, and comprehensive 

education indicates that the educational system has 

enhanced access to all learners. Inclusive education also 

refers to all students, including those with disabilities, 

emphasizes full membership in general education 

classes through access to support and services, and that 

all students must learn together  (Kurth, Miller, Gross, 

Thompson, Cortes, Dahal, M., Escallon, Hunt, Porter, 

Richler, Fonseca, Singh, Siska, Villamero & Wangare,  

2018).    

 

In theory, integration is to provide all learners with 

challenging, participatory and flexible public learning curricula 

that encourage diversity and response to individual challenges 

(Hornby, 2015). 

 (Mishra, Siddharth, Bhardwaj, Elhence, 

2018) defines inclusion as the process of addressing and 
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meeting the diverse needs of all learners by increasing 

participation in learning and reducing segregation in all 

cultures and communities. 

The term academic integration also refers to the 

full integration of all students regardless of the 

difficulties faced by a group, and they receive age-

appropriate education in schools located in their district 

schools, so students with disabilities will receive 

support and thus achieve success for all (Schmidt & 

Venet, 2012). 

 

Sharma & Saksena, 2017, emphasized a 

range of policies and legislation that address the 

requirements for a comprehensive education system, 

and most policies point to the need to learn in the right 

environment, which is the place to put a child in, yet 

there is a lack of critical thinking about what this 

appropriate environment can look like . 

The principle of inclusiveness generally 

includes the concept of democratic growth, which 

respects difference and diversity and considers human 

rights and social justice issues and focuses on the right 

of children to education (Hornby, 2015). 

      Integration is linked to the integrity of 

the education system and involves the development of 

education-related characteristics in the first place. It is 

therefore based on comprehensive policy development, 

improved educational practices, adequate vocational 

training for teachers, appropriate development of 

institutional values, acceptance of diversity and 

difference, and improvement of the environment and 

educational programmes. Finally, emphasize the active 

participation of each child within the classroom 

(Dordevic, Stanojevic & Dordevic, 2018).   

In his study (Kurth et al., 2018) stressed that 

national policies are not necessarily consistent with 

changes and procedures at the school or regular grade 

level, due to the fact that the policy is not sufficiently 

explicit.  There is a need to rethink the concepts and 

purpose of education for students with disabilities and 

the medical diagnostic approach to the education of 

students with disabilities has become obsolete, and the 

global trend towards integration calls for simultaneous 

development of the curriculum as well as a change in 

beliefs, reflected in the culture of the educational 

institution .   

 

In most official definitions of disability, 

common models explain disability are the medical 

model of disability, which explains disability in terms 

of the constraints faced by individuals. The social model 

explains disability in the context of the relationship 

between the individual and the social environment, and 

considers that society creates barriers that deprive 

human beings of full participation and equality with 

others. Integration is based on the objectives and 

ideologies of the social model of disability, which takes 

a more comprehensive look at the causes and ways to 

overcome disability restrictions (Sharma & Saksena, 

2017).   

• There is an environmental model that focuses 

on interactions between the child and the environment, 

and that the success factors of integration are linked to 

management, family, teachers, students and teaching 

methods, and attribute the success or failure of the 

integration of students to the people with whom he 

interacts directly and it is recognized that the child is 

affected by three types of relationships : 

• Relationships between two or more of his 

environment (family and school) . 

• The relationship between the student and the 

community (culture) . 

• The relationship between a specific system and 

another system that does not belong to it (school board 

and family). 

 

Finally, the cognitive model, which considers 

that cognitive construction has an impact on the school's 

adoption of the ideas and meanings that individuals 

have about integration and its legitimacy. This model is 

a combination of beliefs and values and thus facilitating 

integration based on the attitudes of administrators and 

officials in their perceptions that underlie their roles and 

actions towards integration (Schmidt & Venet, 2012). 

 

The reality of teaching students with disabilities: 

Students and young people have the right to receive 

education around the world, as emphasized in the 1948 

STATEMENT of the United Nations Educational, 

Educational and Cultural Organization. It was updated 

in 2015. However, millions of students are denied this 

right as a result of social, cultural and economic factors, 

and although educational practices have crossed 

geographical boundaries across national and 

international contexts, the location where students with 

disabilities must learn is regular schools with support. 

Students with disabilities are also among the groups 

widely excluded from quality education, and it is 

increasingly recognized that disability is one of the most 

effective but less obvious factors leading to educational 

marginalization. Although there are government 

policies and broad legislative provisions highlighting 

the commitment to provide comprehensive education 

for children with disabilities. There is a decrease in 

student enrolment rates in schools as well as higher 

dropout rates (Kurth et al., 2018). 

 

Requirements and elements for successful 

integration: 
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Successful planning by officials and clarity of roles are 

a factor in successful integration and positive values and 

beliefs contribute greatly to creating a favorable 

environment for all students (Schmidt & Venet, 2012). 

 

Successful integration also requires a 

restructuring of policies and practices in regular schools 

so that they can deal with all students of all abilities. 

Demonstrate positive attitudes from administrators and 

teachers towards students with disabilities to help 

provide the right environment (Sharma&Saksena, 

2017) . 

 

Effective practices that develop strict policies 

must be implemented in order to obtain support. 

Integration focuses on accepting differences and 

diversity in capacity through the use of a number of such 

practices as peer education, collaborative education, the 

use of assistive techniques, and response to 

intervention . 

 

Also develop policies and practices to ensure 

the implementation of national legislation requirements 

and legal guidelines. The need for effective regulatory 

procedures to deal with students and use evidence-based 

practices.  Finally, comprehensive vocational training 

for teachers and their ability to identify students in need 

of special services and use teaching strategies based on 

practical guidance (Hornby, 2015) . 

    

There are a number of priority areas to consider 

that focus on access issues and the quality of 

educational expertise : 

• A survey to identify the type of disability and 

needs and the numbers that exist within schools . 

• Providing equipment, utilities, curriculum 

adaptation and training teachers in integration 

practices . 

• Contact NGOs and government organizations 

to make the merger a success (Sharma & 

Saksena, 2017). 

    

In planning integration, the following must be 

taken into account: the agreement by researchers on the 

importance of integration, the identification of students 

who can be involved in mainstream schools, and the 

human and moral rights of students to integration. 

Taking care of students' priorities within integration, 

taking into account the integration of students with 

friends with whom they share interests and needs, and 

setting goals for the integration process. Ascertaining 

the reality and readiness of public schools, the school 

curriculum, the material cost of integrating students into 

Regular Schools (Hornby, 2015). 

 

Factors affecting integration must be taken into 

account, such as spatial factors, such as construction and 

infrastructure planning, economic factors such as costs 

and effort, political factors involving local and national 

policies and decisions, and ideological factors, 

including different views, beliefs and definitions of 

integration (Kurth et al., 2018).    

 

Integration benefits: 

Integration brings a number of benefits to students with 

disabilities, ordinary students, teachers and the family, 

including: 

• Ensure that students with disabilities have access to 

appropriate education in the less restrictive 

environment . 

• Increase the opportunity to learn the social skills of 

students with disabilities, thereby increasing self-

confidence . 

• Eliminate stigma and focus on the strengths of 

people with disabilities . 

• Achieving participatory learning between ordinary 

students and people with disabilities, thereby 

achieving positive integration. 

• Ensuring and increasing parental participation   

(Kelly, Devitt,  Okeffee & Donovan, 2014). 

 

Challenges Facing Integration: 

There are many obstacles to providing an equal, 

available and positive educational environment, such as 

inadequate school environments, and the difficulty of 

dealing with curricula. Factors limiting successful 

integration can be divided into academic and social 

factors, including the complex schedule of subjects, the 

teacher's inability to manage students and his or her lack 

of knowledge of their psychological and social needs, 

social factors include loneliness and marginalization, 

less acceptable and more rejected colleagues, as well as 

a lack of awareness of the most appropriate way in 

which students' needs can be accommodated in the 

regular classroom (Kelly,  Devitt,  Okeffee & Donovan, 

2014). 

One of the challenges mentioned by Schmidt & 

Venet, 2012 is the increase in the number of students 

with disabilities, the diversity of the level of disability 

and capacity, the lack of training opportunities for 

teachers, therefore the lack of sufficient experience in 

providing and following up services for students with 

disabilities, the belief among teachers and 

administrators that successful integration is beyond 

their control and that private education is not their job, 

and that there is no time, effort and money to implement 

integration . 

It should be noted that steps towards the 

integration of persons with disabilities are not 

continuous and unsustainable, as well as the ineligibility 

of some students to integrate into general education 

classes. All of this presented other challenges to the 

application and success of the merger Kurth et al., 

2018). Full integration is based on the education of all 

students in regular classrooms, which is practically 

impossible to achieve, and this is because some students 
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have a special situation that prevents them from 

succeeding in public classrooms, thereby reducing the 

proportion of students who can be effectively educated 

in mainstream schools . 

Several studies and research on trends towards 

individuals with disabilities have emerged, which have 

shown mixed results, and the importance of these 

studies comes to the importance of the subject of trends, 

which reflects the positive or negative behavior of the 

individual towards individuals with disabilities as the 

behaviour of the individual or group is influenced by his 

or her attitude or orientation towards individuals with 

disabilities, the more positive the trend the better the 

quality of educational programmes and services for 

individuals with disabilities, and vice versa as negative 

trends act to offend individuals. People with disabilities 

in different ways (Gregory, 2018). 

Previous studies: 

This section presents previous studies related to the 

subject of the problem of study, which is organized 

according to its chronology: Both Al-Manasah and 

Mansi (2018) conducted a study aimed at detecting 

trends (141) teachers and teachers in (17) schools 

towards integrating students with disabilities with 

ordinary students in the basic stage in schools in 

Ajloun/Jordan province depending on gender change, 

scientific qualification, years of experience, age and 

educational courses  .The results of the study showed 

that the trends of teachers towards integrating students 

with disabilities with ordinary students at the basic stage 

were negative, there were no differences in the trends of 

teachers towards integrating students with disabilities 

according to the gender variable and scientific 

qualification, and showed differences in the attitudes of 

teachers and teachers towards integrating students with 

disabilities according to the age variable in favor of age 

(22-30) and the experience variable in favor of 

experience of (5-1) years and variable training courses 

for those who did not receive any training, 

recommended the researchers The need to prepare 

teachers who study in basic schools and equip schools 

with the rooms of resources and educational means 

necessary to integrate and educate the student and help 

them accept people with special needs . 

In a study conducted by Batina and Al-Ruweili 

(2015) with a study aimed at identifying teachers' 

attitudes towards integrating children with mobility in 

public schools in Saudi Arabia, the sample was made up 

of (768) teachers selected in a random manner The 

researchers built a questionnaire to measure the trends 

of teachers and teachers, and confirmed the signs of 

sincerity and stability, where the results showed that the 

trends of teachers towards the integration of children 

with mobility in Saudi public schools were positive, and 

it was found that there are differences in the gender 

variable in favor of Males are in variable experience in 

favor of short experience of (1-5) years while no 

differences have appeared to the specialty variable . 

In a 2016 study aimed at identifying the trends 

and opinions of primary school teachers and 

administrators on the integration of unusual children 

into public primary schools in Hebron, the sample 

consisted of (110) teachers and administrators, where 

the researcher used a questionnaire to measure trends, 

and the study found that the most acceptable disabilities 

in public schools were minor disabilities, and the results 

indicated that teachers' attitudes towards integration 

were positive, and there were no differences attributable 

to sex or years of experience among teachers and 

administrators . 

The study of Radojichikj, Jovanova & 

Canevska, 2016) also aimed to identify trends (94) 

teachers in the Republic of Macedonia towards 

integrating preschool children with disabilities with 

ordinary children, and the results showed negative 

trends from teachers towards integrating children with 

disabilities (mental, visual, auditory, motor, autism 

spectrum disorder, hypermobility and attention 

deficits), and the results showed no differences 

attributable to experience. 

Avcioglu 2017 also conducted a study aimed at 

determining the behaviors of teachers working in 

inclusion classes in Turkey, and determining the levels 

of acceptance of peer students towards students with 

mental disabilities. The sample consisted of (16) 

teachers and (371) students in inclusion classes in four 

schools. The results of the study showed a difference in 

teachers' interactive behaviors towards students with 

mental disabilities and normal students in the 

classroom. 

The study (Desombre, Lamotte & Jury, 2019) 

aimed to identify the differences between the attitudes 

of French teachers working in public education and 

those working in private education towards inclusion. 

The results showed that special education teachers have 

more positive attitudes towards inclusion than general 

education teachers. 

It also aimed to study (Sheehy, Budiyant & 

Helen, 2019) to know the attitudes of Indonesian 

teachers towards inclusion, and the sample consisted of 

(267) teachers working in regular schools, private 

schools and inclusion schools, and the results showed 

that the attitudes of teachers working in inclusion 

schools are better towards inclusion. 

The Pantila study (2008), To know the trends of 

basic stage teachers in Greece and Cyprus towards the 

education of children with special educational needs in 

public schools, the sample consisted of (179) teachers, 

distributed as follows (87) teachers from Greece and 

(92) from Cyprus. Teachers with postgraduate degrees 

have more positive attitudes towards educating students 

with special educational needs compared to teachers 

with a bachelor's degree. 
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In the (Gemma, 2009) study analyzed the 

attitudes of (500) primary education teachers in three 

regions in Ghana out of ten towards integrating students 

with special educational needs in public education 

schools in Ghana. Variables were studied for the 

characteristics of teachers such as age, educational 

qualification, and gender. The level of experience in 

teaching, the level of their knowledge about students 

with special educational needs, and the type, nature and 

degree of their disabilities.The results showed that 

teachers’ attitudes in Ghana were positive towards 

integrating children with special educational needs, and 

the results of the study showed that there are differences 

in the variable of age and years of experience in favor 

of The age group ((40-30 years), and the experience is 

more than (10) years. The study did not show any 

differences between teachers' attitudes due to 

educational qualification and gender. 

Also, (Errol, Clara & Elisa, 2005) conducted a 

study to find out the teachers' attitudes towards 

integrating students with disabilities in the classrooms 

of ordinary students in Haiti and America. The sample 

consisted of (152) teachers in Haitian schools and (216) 

teachers of the basic stage in American schools. The 

results showed that teachers in both countries have 

similar positive attitudes regarding the inclusion of 

students with disabilities in the ranks of ordinary 

students.The results showed that the positive attitudes 

were higher among teachers with more years of 

experience than teachers with less experience. 

And the study by Efrosini & Vlastaris (2007), 

also worked to find out the trends of 72 Serbian teachers 

towards integrating children with special educational 

needs into regular regular schools. Serbian teachers 

have been found to have general negative trends 

towards integrating children with special educational 

needs, teachers with experience in educating children 

have more positive attitudes towards integration than 

teachers without such educational experience, and there 

have been no differences in teachers' attitudes towards 

integration depending on the variable educational 

qualification. 

The study was also conducted by Rakap & 

Kaczmarek (2010) which tested the trends of general 

education teachers working in public primary schools 

in Turkey on the integration of students with 

disabilities into ordinary classes. 

 

 

Commenting on previous studies: 

Previous studies have indicated the importance of 

teachers' attitudes towards the process of integrating 

students with disabilities into mainstream schools, and 

previous studies have shown different results between 

positive and negative trends towards the integration of 

persons with disabilities, and what distinguishes the 

current study from previous studies is its approach to the 

trends of teachers towards integrating people with 

disabilities into regular schools in Amman. Most of 

these studies have taken the comparative descriptive 

approach . 

 

Method and procedure: 

This section includes a description of the methodology 

of the study, the study members, and a description of the 

programme and statistical treatment that will be used to 

draw conclusions . 

 

Study sample members: 

The measure was applied to a sample of (461) teachers 

in basic school in Amman, Jordan, including 162 

teachers and 299 teachers, who were deliberately 

selected for lack of integration of students with 

disabilities in those schools, and table (1) showing the 

distribution of the study sample members. 

Table (1) - Distribution of study sample members by study variables 

 

Study 

variables Categories 
Repet

ition  
ratio 

gender Male 162 35.1 

female 299 64.9 

Total 461 100.0 % 

Educationa

l 

qualificatio

n 

Bachelor 321 69.6 

Postgraduate 140 30.4 

Total 
461 100.0 % 

Years of 

Experience 

less than 5 years 218 47.3 

(5-10 )years 138 29.9 

More than 10 years 105 22.8 

Total 461 100.0 % 
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Study tool : 

           

           First: Teachers’ Attitudes Scale: 

To achieve the objectives of the study, the 

researchers built a questionnaire to measure the 

level of trends of teachers towards integrating 

people with disabilities into regular schools in 

Jordan, by referring to theoretical literature and 

previous relevant studies as a study (Radojichikj 

et al., 2016; Keith &      Sheelagh,2005; 

Madhumita & George, 2004).  Use as references 

for (Masood, 2009; Al-Suwayti, 2016) where the 

tool was made up of (20) paragraphs, including 

(7) negative-trend paragraph (4, 6, 8, 10, 12, 16, 

18). 

 

The validity of the study tool 

 

a. Validity of the content of the study tool: 

To verify the authenticity of the virtual content of 

the study tool, the researchers presented the tool in 

its initial form to a group of arbitrators from the 

faculty of experienced Jordanian universities, with 

the aim of identifying the appropriateness of the 

paragraphs for the tool, the validity of the wording 

of the tool, and the clarity of its meaning in 

linguistic terms, and all the observations of the 

arbitrators were taken, where the language 

formulation of the paragraphs agreed upon was 

amended to a minimum of (80%) agreed by the 

arbitrators as a criterion for judging their validity . 

 

B. The construction validity of the study 

tool: 

To verify the sincerity of the construction of the 

study tool, it was applied to a survey sample of 

(30) teachers, from the target study community in 

order to determine the sincerity of the internal 

consistency of the tool and the extent, by 

calculating the (Pearson) link coefficient. 

 

 

Table (2) Correlation coefficients of the study tool paragraphs with the total score of the tool 

 

cistern 

number 

correlation 

coefficient 

Indication 

level 

cistern 

number 

correlation 

coefficient 

Indication 

level 

cistern 

number 

correlation 

coefficient 

Indication 

level 

1 0.636 ** 0.000 8 0.636 ** 0.000 15 0.546 ** 0.000 

2 0.698 ** 0.000 9 0.807 ** 0.000 16 0.639 ** 0.000 

3 0.781 ** 0.000 10 0.739 ** 0.000 17 0.706 ** 0.000 

4 0.718 ** 0.000 11 0.770 ** 0.000 18 0.566 ** 0.000 

5 0.589 ** 0.000 12 0.525 ** 0.000 19 0.613 ** 0.000 

6 0.537 ** 0.000 13 0.711 ** 0.000 20 0.713 ** 0.000 

7 0.738 ** 0.000 14 0.722 ** 0.000    

 

Table (2) shows that correlation coefficients for 

teacher-level paragraphs towards integrating persons 

with disabilities into regular schools in Jordan ranged 

from (0.537-0.807), all of which were statistically 

significant at the indication level (0.05≥α) meaning a 

degree of internal consistency in the paragraphs on the  

scale . 

 

Stability of the study instrument : 

To ensure the stability of the tool, the stability factor 

was found by calculating the value of internal 

consistency of paragraphs using the (Cronbach-Alpha) 

equation, where the study tool was applied to a group of 

(30) teachers from outside the study sample, and the 

value of the Kronbach Alpha stability factor on the 

paragraphs of the tool as a whole was (0.912) . 

 

Study variables 

 

a. The dependent variables are: 

• The level of attitudes of teachers towards 

integrating people with disabilities into regular 

schools in Jordan. 

a. The independent variables are : 

1   .Gender, and it has two categories: (male and female) . 

2   .Educational qualification, and it has two categories: 

(Bachelor and Postgraduate studies) . 

3  .Years of experience, and it has three categories: less 

than (5) years, (5-10) years, and more than (10). Years. 

Study design and statistical treatment : 

The study used the comparative descriptive approach to 

reach conclusions or findings about the phenomena or 

problems studied to reach logical explanations with 

evidence and evidence using calculation averages or 

percentages. This curriculum has been used to suit the 

purposes of the study, which is to identify the attitudes 

of teachers towards integrating students with disabilities 

into mainstream schools. Statistical treatments of the 
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study data were carried out using the Social Sciences 

Statistical Package (SPSS), as follows : 

• To answer the first question, arithmetic 

averages and standard deviations of the level of 

teacher trends towards integrating people with 

disabilities into mainstream schools were 

extracted. 

 

• To answer the second question, the Three 

Way ANOVA test was used between average 

study sample responses on the level of teacher 

trends towards integrating people with 

disabilities into mainstream schools in Jordan. 

 

• The Cronbach-Alpha equation was used to find 

internal consistency factors to make sure the 

study tool was stable. Pearson link coefficient 

has also been used to find the internal 

consistency factor for the study tool. 

 

• The level of teacher trends towards integrating 

people with disabilities into regular schools in 

Jordan has been determined in three levels. 

Through the following equation: 

 

Class length = (the highest value of the 

alternative - the minimum value of the 

alternative) / number of grades . 

( =5–1 / )3  =1.33 

Thus, grades ( 1 -2.33 ) are low, (2.34 -3.67)  average, and 

( 3.68 -5.00 ) high . 

Results 

This chapter aims to present the results of the responses 

of the study members to the paragraphs of the tool, and 

the following is a presentation of the results of the 

answer to the following study questions : 

 النتائج المتعلقة بالسؤال الأول 

First. The results of the first question read: "What is 

the level of attitudes of teachers towards integrating 

people with disabilities into mainstream schools in 

Jordan "? 

 

To answer the first question, the values of 

arithmetic averages, standard deviations, level of 

appreciation, and grades for teacher-level paragraphs 

towards integrating people with disabilities into regular 

schools in Jordan in general were calculated, and the 

results were as shown in table (3). 

 

Table (3) Arithmetic averages and standard deviations of teacher-level paragraphs towards the integration of 

people with disabilities into regular schools in Jordan in a descending order . 

# Paragraph SMA 
rank 

standard 
deviation 

the 

level 

13. 
The inclusion of students with disabilities leads to 

changing the misconceptions in society 
3.52 0.89 1 

medium 

19. 
Integrating students with disabilities with ordinary 

students increases opportunities for social interaction 
3.50 0.90 2 

medium 

10. 
I have sufficient desire and ability to teach students 

with disabilities with ordinary students 
3.48 0.87 3 

medium 

11. 
People with disabilities should be educated in a 

regular school 
3.46 0.91 4 

medium 

17. 
Teachers in regular schools have the competence to 

teach students with disabilities 
3.45 0.87 5 

medium 

16. 
The behavior of ordinary students is affected if 

students with disabilities are included with them 
3.42 0.84 6 

medium 

9. 
Inclusion increases the experiences of teachers and 

educational educators 
3.38 0.90 7 

medium 

18. 
The curriculum in regular schools is not suitable for 

students with disabilities 
3.38 0.92 8 

medium 

20. 
I believe in the idea of integrating students with 

disabilities with ordinary students 
3.37 0.94 9 

medium 

12. 

Persons with disabilities, when integrated, feel 

inferior and frustrated at their inability to keep up 

with their colleagues 

3.31 0.84 10 
medium 

15. 
Inclusion positively affects parents of students with 

disabilities 
3.30 0.87 11 

medium 

14. 
Students with disabilities benefit from the regular 

school 
3.27 0.86 12 

medium 

8. 
Ordinary students avoid interaction with students 

with disabilities 
3.24 0.93 13 

medium 



795  Journal of Positive School Psychology  

 
 

# Paragraph SMA 
rank 

standard 
deviation 

the 

level 

7. 
Integrating students with disabilities with ordinary 

students increases the sense of self-confidence 
3.15 0.93 14 

medium 

.1 

Inclusion encourages ordinary students to accept 

students with disabilities and encourages them to 

respect differences 

3.08 1.06 15 

medium 

5. 
Inclusion of people with disabilities is the best way 

to solve their educational problems 
3.06 1.13 16 

medium 

.3 

The inclusion of students with disabilities is an 

obstacle to the education process in the regular 

school 
2.87 0.86 17 

medium 

6. 
The inclusion of students with disabilities affects the 

education of ordinary students 
2.81 1.22 18 

medium 

.4 
Students with disabilities should be taught in special 

education schools 
2.80 0.87 19 

medium 

.2 
Inclusion requires different and complex teaching 

methods than those used by ordinary students 
2.75 0.90 20 

medium 

The total arithmetic mean 3.23 0.87 medium 

 

Table (3) shows that the calculation average 

values of teacher-level paragraphs towards integrating 

people with disabilities into regular schools in Jordan 

ranged from ( (2.75  –  3.52 , an average rating on all 

paragraphs, and the tool as a whole with an average 

calculation (3.23), a standard deviation (0.87) and an 

average rating level. 

 

First place was paragraph (13), which states that 

"the integration of students with disabilities changes the 

misconceptions of society" with an average calculation 

(3.52), standard deviation (0.89) and an average rating. 

It was followed by paragraph (19), which states that "the 

integration of students with disabilities with ordinary 

students increases the chances of social interaction" 

with an average calculation (3.50), standard deviation 

(0.90) and an average rating. Lastly, paragraph (2) 

which states that "integration requires different and 

complex teaching methods than those used for ordinary 

students" with an average calculation (2.75), standard 

deviation (0.90) and an average rating  . 

 

Secondly. The results of the second question, 

which read: "Are there statistically significant 

differences at the level of significance (0.05≥α) between 

the average responses of the sample study on the level 

of teacher trends towards integrating people with 

disabilities into regular schools in Jordan depending on 

the variables of study (sex, educational qualification, 

years of experience) "? 

To answer the second question, arithmetic 

averages, and standard deviations of the responses of 

study sample members to the level of teacher trends 

towards integrating people with disabilities into regular 

schools in Jordan were calculated according to study 

variables (sex, educational qualification, and years of 

experience), the table below shows this. 

 

Table (4) Arithmetic averages and standard deviations in the level of trends of teachers towards 

integrating people with disabilities into regular schools in Jordan depending on the variables of the study 

 

Study 

variables 
Categories 

the 

number 
SMA 

standard 

deviation 

gender Male 162 3.15 0.89 

female 299 3.27 0.86 

Total 461 3.23 0.87 

Educational 

qualification 

Bachelor 321 3.24 0.85 

Postgraduate 140 3.21 0.91 

Total 461 3.23 0.87 

Years of 

Experience 

less than 5 years 218 3.64 0.62 

(5-10 )years 138 3.31 0.75 

More than 10 

years 

105 2.27 0.71 
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Study 

variables 
Categories 

the 

number 
SMA 

standard 

deviation 

Total 461 3.23 0.87 

 

Table (4) notes that there are apparent differences between average responses of study sample members at the 

overall level of teacher trends towards integrating people with disabilities into regular schools in Jordan according to 

gender variables, educational qualification and years of experience, and to show statistical differences between 

arithmetic averages (The three Way ANOVA) test was used at the overall scale and table (5) results . 

Table (5) Results of the (Three Way ANOVA) analysis on the overall level of teacher trends towards 

integrating people with disabilities into regular schools in Jordan according to study variables 

Contrast source 
sum of 

squares 

degrees of 

freedom 

mean 

squares 
F. value 

Statistical 

significanc

e 

gender .612 1 .612 1.320 .251 

Educational 

qualification 

.286 1 .286 .617 .432 

Years of Experience 133.934 2 66.967 144.368 .000 

Error 211.522 456 .464   

total 5152.040 461    

total average 347.188 460    

 *Statistically significant at the level (α 0.05 ≥ ) . 

 

Table (5) shows : 

1. There are no statistically significant differences at 

the level of significance (0.05≥α) between the 

calculation averages of the study members' 

estimates at the overall level of teacher trends 

towards integrating people with disabilities into 

regular schools in Jordan due to the difference in 

the gender variable, The statistical value of the (f) 

test on the instrument as a whole (1.320) was 

(0.251) and is not statistically significant at (α 

0.05 ≥ ) . 

2. There are no statistically significant differences at 

the level of significance (α 0.05 ≥ ) between the 

calculation averages of the study members' 

estimates at the overall level of teacher trends 

towards integrating people with disabilities into 

regular schools in Jordan due to the different 

variable educational qualification, The statistical 

value of the (f) test on the instrument as a whole 

(0.617) was at the level of significance (0.432) and 

is considered statistically insignificant at (α 0.05 ≥ ). 

3. There are statistically significant differences at 

the level of statistical indication (α 0.05 ≥ ) between 

the calculation averages of the study sample 

members at the total level of teacher trends towards 

integrating people with disabilities into regular 

schools in Jordan because of the different variable 

years of experience The statistical value of the (f) 

test on the instrument as a whole (144,368) was 

(0.000) and is statistically significant at (α 0.05 ≥ ). 

The differences between members of years of 

experience (less than 5 years) on the one hand and 

individuals (5-10 years) and individuals (over 10 

years) on the other, differences in favour of 

members of years of experience (less than 5 years) 

were higher average account. The differences also 

came between members of years of experience (5-

10 years) and individuals (over 10 years), and 

differences in favour of experienced years (5-10 

years) with a higher average account . 

 

Discuss the study results and recommendations 

This section discusses the results of the study, 

which is organized according to its questions: 

Discussion of the first question: What is the level of 

trends of teachers towards integrating people with 

disabilities into regular schools in Jordan ? 

The results indicated that the level of trends of 

teachers towards integrating persons with disabilities 

into regular schools in Jordan was moderate, with an 

average arithmetic (3.23) and a standard deviation 

(0.87). The results showed that trends towards the 

integration of persons with disabilities into regular 

schools were neutral, and the researchers suggested that 

the reasons for this result were ignorance and lack of 

information among teachers regarding disabilities in 

general and in the education of students with disabilities 

in particular. Regular schools are also not eligible to 

meet the educational needs of persons with disabilities. 
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When referring to the paragraphs of the scale, we find 

that the result of paragraph (13) "the integration of 

students with disabilities changes the misconceptions of 

society" has obtained the highest arithmetic averages,  

Paragraph (2) "Integration requires different and 

complex teaching methods than those used for ordinary 

students", which has the lowest arithmetic averages, 

indicating that teachers tend to have the idea of 

integrating students with disabilities into the regular 

school, but their lack of experience with disability and 

the lack of school readiness to suit the needs of persons 

with disabilities prevent them from achieving 

integration.  When referring to the results of the 

paragraphs in the scale, many paragraphs appear that 

have come medium towards integration, Such as the 

following paragraphs: "Integrating students with 

disabilities with ordinary students increases a sense of 

self-confidence", "Integration encourages ordinary 

students to accept students with disabilities and urges 

them to respect differences", "Students with disabilities 

should be educated in special education schools", which 

shows that teachers are unaware of how to deal with 

students with disabilities, do not have sufficient 

knowledge of the abilities of students with disabilities, 

and their ability to learn, and are unaware of appropriate 

teaching methods and strategies for people with 

disabilities. As a result, the results of moderate (neutral) 

trends towards the integration of students with 

disabilities into regular schools . 

The outcome of this question was agreed with 

the  Desumber, Lamot and Gori 2019 study findings that 

public education teachers had a less positive attitude 

towards integration than private education teachers, and 

also agreed with the  Finding of Shihi, Baddet and 

Helene 2019 study, which showed that the attitudes of 

teachers working in integration schools were better than 

those of regular school teachers, while the outcome of 

this question differed with the result of the  study of 

Radojekesh, Jovadova and Kadevsk 2016, which 

revealed that teachers' attitudes were negative towards 

integrating students with Disability in regular schools, 

and the result of this question also differed with the 

result of the Opal, Wormas and Habib 2001 study, 

which showed that teachers have positive attitudes 

towards integrating students with disabilities into 

regular schools. The outcome of this question also 

differed with that of the Rakab and Kazmark 2010 

studies, where the results of the study showed negative 

sample trends towards integrating students with 

disabilities into regular classrooms . 

Discussion of the second question - Are there 

statistically significant differences at the level of 

significance (α 0.05 ≥ ) between the average responses 

of the sample study on the level of teacher trends 

towards integrating people with disabilities into 

regular schools in Jordan depending on the variables 

of study (sex, educational qualification, years of 

experience) ? 

With regard to the sex change and educational 

qualification, the results first indicated that there were 

no statistically significant differences between teachers 

towards the integration of students with disabilities into 

regular schools, and the results showed that teachers 

agreed in their attitudes towards the integration of 

students, for several reasons, including a lack of 

awareness among teachers about the nature of disability 

and disability and educational rights, and because they 

did not receive at the university stage the course of 

integrating persons with disabilities into the regular 

school, both of which live under the same conditions, 

customs and traditions and therefore lack of teachers. 

And parameters to 

information                                                                              

                                                               

Sufficient about integrating persons with 

disabilities into regular schools, and they find that they 

require additional time, training and additional 

resources. Teachers also find that regular schools are 

not equipped to integrate students with disabilities 

because the public school's educational activities and 

activities do not satisfactorily meet the needs of this 

group, nor are they flexible enough to bring a child with 

disabilities to adapt to them. It was also found that 

teachers in the regular school had the impression that 

they were not concerned with children with disabilities. 

The results on scientific qualification indicated that they 

did not affect teachers' attitudes towards integrating 

persons with disabilities into the regular school, and 

studies showed that there were differences in teachers' 

attitudes towards integrating people with special needs 

into regular classes in regular schools due to educational 

qualification such as A study (Pantila, 2008) which 

indicated that negative trends towards integration were 

greater among teachers with less educational 

qualifications and that there were no differences in 

teachers' attitudes towards integrating people with 

disabilities into the classroom in mainstream schools 

due to educational qualification such as (Efrosini & 

Tsakiris, 2007). 

The researchers believe that all of the above led to the 

agreement of teachers' attitudes . 

This finding is consistent with the results of the 

Al-Nawasra and Mansi study2018, which found that 

there were no differences in teachers' attitudes towards 

integrating students with disabilities with ordinary 

students depending on the gender variable. The result of 

this question differed with the 2001 Opal, Romas and 

Habib study, the results of which showed that female 

teachers had more positive attitudes towards integration 

than teachers. 
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The results also indicated statistically 

significant differences in the variable educational 

experience in the field of education at a indicative level  

(0.05 ≥ α )in the attitudes of teachers towards integrating 

persons with disabilities with ordinary students 

depending on the experience variable in favor of 

experience from (1-5) years. This is due to the fact that 

the philosophy of integration is a modern experience in 

Jordan, and is something new for teachers and may be 

due to the negative trends of teachers with long years of 

experience in education due to a lack of awareness and 

awareness of the concept of disability and integration, 

and may also be due to the failure of that group of 

teachers to receive courses and training courses during 

his studies during his university studies and training 

courses in the service in education in how to deal with 

children with disabilities in terms of adapting the 

curriculum and using various means and strategies In 

proportion to the needs of persons with disabilities . 

The researchers recommended that teachers 

studying in basic schools should be prepared, schools 

equipped with resource rooms, educational means for 

integration, educating students and helping them accept 

people with disabilities. The result of the current study 

can also be explained by the enthusiasm of modern 

teachers working to deal with this group, their tendency 

to change and renewal and the desire to deal with all 

categories of students, whether ordinary or disabled. 

The result of the current study can also be explained by 

the fact that teachers with few experience (1-5) years 

despite their negative tendency towards integration, 

inadequate training in education and lack of skill in 

planning and covering the curriculum believe that they 

have the ability to deal with this group of children more 

than other levels of variable experience in education . 

 

This finding is consistent with the results of the  

Batina and Ruweili 2015studies and the  Study of Al-

Nawasra and Al-Mansi 2018, which indicated 

differences in favour of short-term experience (1-5) 

years . 

 

The result of this question differed with the 

radojichikj, Jovanova & Canevska study 2016, whose 

results showed no statistically significant differences 

attributable to years of experience towards integration. 

 

In light of the results, the researchers recommend 

the following : 

- Preparing teachers working in basic schools that adopt 

a project to integrate students with disabilities 

Disability with ordinary students, by holding special 

courses for them to accept studentswith disabilities, and 

introducing them to their teaching methods . 

- Equipping schools with a learning resource room that 

contains a variety of learning aids that serve students 

with disabilities . 

- Educating ordinary students and helping them to form 

positive attitudes towards their peers with disabilities 

- Helping students with disabilities to accept their 

integration with ordinary students in the classroom . 

The researchers also suggest the need to : 

- Conducting more studies on inclusion by taking into 

account new variables that could have an impact on 

Attitudes of teachers towards inclusion of people with 

disabilities in schools . 

-   The necessity of conducting studies on the attitudes of 

persons with disabilities themselves towards integrating 

them into regular schools. 
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