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Summary 

Family promotion in educational work is always a challenge for the educational 

system, since it is an essential component of learning improvement. Therefore, 

the purpose of this research was to explain to what extent the virtual program of 

dialogic literary gatherings (PVTLD) influences family participation in school. It was 

based on a quantitative approach and a pre-experimental design with a sample 

selection of 30 family members (adult relatives of students at a secondary school 

in the Peruvian capital). The measurement was made by applying a test of attitudes 

towards school participation, administered individually and in two moments. The 

results show that the attitude towards the participation of the families of the 

students of the mentioned educational institution increased in a higher percentage 

in the positive level after the application of the PVTLD, determining a gradual and 

significant change from pretest to posttest in terms of positive attitude towards 

participation, corroborated by the Wilcoxon comparison coefficient for related 

samples, which allowed concluding that the virtual program of dialogic literary 

gatherings has a great influence on family participation in school, both directly and 

indirectly. These results provide an initial indicator proposing that the PVTLD is a 

reliable and valid strategy that can be used to foster family involvement in school 

actions within educational centers. Implications are discussed and 

recommendations for further study and practice are provided. 

Keywords: Dialogic literary gatherings; parental participation; virtual basic 

education. 

Introduction 

Current international deliberations agree 

that the insertion of the students' 

context, and even more, of the family 

environment in the educational centers 

is emerging within the educational 

system with the objective of improving 

learning (Hernández-Granados, 2022; 

Luján, 2021; Jiménez and Kreisel, 

2018). All this in view of the fact that 

international indicators such as the 

PISA evaluations have been showing 

discouraging results: 1 in 4 

schoolchildren lack basic competencies 

in reading, 22% in science and 24% in 

mathematics (Organization for 

Economic Cooperation and 

Development [OECD], 2019). In 

addition, only 7% of the States have an 

inclusive education system, in which 
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families and society are included as 

crucial agents for improving learning 

(United Nations Educational, Scientific 

and Cultural Organization [UNESCO], 

2020). However, in this era of the 

Coronavirus pandemic, this need has 

been latent to a greater degree, 

considering that school dropout rates 

have increased by 15% (UNESCO, 

2021; World Bank, 2021), and 

furthermore, that learning goals in a 

remote or virtual education require 

collaborative work between family and 

school (Espinoza, 2021; Garcés, 2020; 

Muñoz and Lluch, 2020). 

Multiple researches prove that dialogic 

literary gatherings improve the lifestyle 

of schoolchildren and families (Salceda 

et al. , 2022; Cardini et al. , 2021; Elboj-

Saso et al. , 2021); in addition, they 

have a positive impact on the 

pedagogical, coexistence and social 

aspect of the educational institutions 

that carry it out, giving openness to all 

educational agents, such as families and 

community for the improvement of 

learning (Santiago-Garabieta et al. , 

2021; Martínez, 2021; Malagón and 

González, 2018). They even determined 

that family participation in school 

matters of the school allows an increase 

in students' school performance and the 

relationship between students (López 

and Ramírez, 2020; An et al. , 2019; 

Akbarul, 2018); likewise, it facilitates 

the improvement of family and school 

communication, the family and 

pedagogical leaders relationship, as well 

as student and family (Hernández-

Prados et al. , 2019; Lobaton, 2019; 

Pereira and Rivas, 2019). For such a 

scenario in the present study, the 

experimentation of the independent 

variable was proposed as a proposal for 

the improvement of the dependent 

variable; to this end, the following 

objective was formulated: To explain to 

what extent a virtual program of 

dialogic literary gatherings influences 

family participation in school. 

Family involvement 

From the theory of the ecological 

approach from the individual to the 

family of Bronfenbrenner (1979), 

related to the social psychological 

theory of Lewin (1935), it is indicated 

that the progress of the student is 

achieved through his varied socio-

environmental and cultural character, 

both mediate and immediate, where the 

school and family connection are 

responsible for the intervention for his 

successful personal maturation. 

Likewise, theories such as Vygotsky's 

cultural perspective (1979) and 

Coleman's theory of social capital 

(1966) specify that the schoolchild's 

learning cannot be separated from his or 

her environment; moreover, the family's 

contribution is an essential element for 

its improvement. Likewise, the 

community environment of their 

families are influential aspects in their 

academic performance. In the same line, 

Ghahdarijani & Rahimi (2021) specified 

that the supervision and accompaniment 

of these in the school experiences of 

their children is an important factor for 

good school performance. Likewise, 

Henderson, et al. (2020) mentioned that 

affection, attention time and interest in 

getting involved in the school of 

families influence the process of 

strengthening self-esteem and 

stimulates the academic effort of 

schoolchildren regardless of the 

economic, community and demographic 

aspects that surround them. This 

precision is reinforced by Shumei 

(2021), who indicated that the figure of 

the family at school generates a very 

beneficial emotional support for the 

student, allowing him/her to perform 

effectively in various activities he/she 

carries out. 

Epstein (1988) conceptualized the 

intervention of the family as a positive 

intervention towards the school that it 

demonstrates; as well as the strategy of 

assistance and permanent support that 
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they offer directly or indirectly in the 

educational performance of the student, 

with the purpose of the improvement of 

their learning. This definition was 

reinforced by Đurišić and Bunijevac 

(2017) who indicated that it is a 

mechanism of a collaborative process 

that allows the actors of the educational 

community to share common goals, 

participating in determining the right 

decisions for the improvement of the 

school and learning. Even, Boonk et al. 

(2018) defined it in two phases, as an 

active and positive stance that deploys 

the student's family circle in their 

educational process within educational 

institutions. Likewise, as the support for 

achievement in the development of 

educational actions at home. Going 

deeper into the aforementioned 

Sarmiento and Zapata (2014) pointed 

out that this has to be understood from 

aspects related to various strata 

(multidimensional), the family 

environment (interrelational) and the 

social environment (contextual). In 

view of this, Hernández et al. (2017) 

stated that the intervention of families in 

educational institutions is not only 

conceptualized as a voluntary attitude, 

but rather, it is governed by a spiritual 

approach of volunteering and 

responsibility. 

Dialogical literary gatherings 

Based on Freire's (1970) theory of 

dialogic action and Chomsky's (2000) 

theory of language development, it is 

pointed out that learning has 

implications in language (which is 

something innate to the individual), 

therefore, it has a dialogic essence, in 

which communication is considered an 

essential factor in social transformation 

and for this dialogue is required, which 

will contribute to an equal participation 

among the members of the community, 

building the learning process. At the 

same time, Bakhtin (1986) in his theory 

of dialogicity indicated that 

communicative interactions, linked to 

each other, constitute chains of 

dialogues; therefore, the act of reading 

is social and collective, because the 

meanings are possible to be interpreted 

from a group dialogue, due to the 

presence of ambiguity presented by the 

texts. This possibility allows people to 

establish more trust, reach agreements 

and/or learn to know each other through 

the disclosure of their positions. 

Similarly, Habermas (1987) in his 

theory of Communicative Action 

considered that people have the capacity 

for action and language, which gives 

them the ability to argue, express their 

ideas, reasoning to reach consensus and 

act through communication. Likewise, 

in his theory of Reflective 

Modernization, Beck (1998) mentioned 

that the realization of a reflection 

through dialogue is an interesting way 

for the orientation of a modern life 

through more harmonious relationships 

between each individual in the face of 

conflicts that occur in an individualized 

world. 

 In view of this, Flecha (1997) proposed 

the theory of Dialogical Learning, 

which states that the best learning is 

achieved from the contribution of the 

reasoning of a social group, achieving 

aspects such as respect, solidarity and 

equity among them. Álvarez-Álvarez 

(2019) pointed out that successful 

educational work is carried out by 

learning communities, made up of 

people who usually and equitably 

congregate in a space to dialogue and 

interact based on various topics, from 

entertainment content, sports to 

mathematics; however, the most 

popular ones are those of a literary 

nature. He also indicated that this type 

of strategy promotes reading 

experiences and participation, 

facilitating open and shared dialogue, in 

which all positions are considered, 

enriching the diverse points of view and 

contributing to the cultivation of 
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democratic values, equality and 

involvement.  

In line with Martínez (2021), the virtual 

strategy of dialogic literary gatherings 

are conceptualized as virtual cultural 

and entertainment events that enable 

students, families, teachers, among 

others, to meet with the aim of 

interacting and exchanging positions, 

ideals, emotions and judgments through 

comments, debates and dialogues of 

their reading experience, which allows 

them to understand different literary 

texts that they have been reviewing or 

reading after having chosen them by 

democracy and interest among them; It 

also allows the cultivation of trust, 

involvement and rapprochement among 

all members. Therefore, the following 

dimensions are considered: 

transformation of stereotypes and 

prejudices, collective and contextual 

transformations, transformations in the 

teaching and learning process and 

personal transformations. Aguilar 

(2008) conceptualized dialogic literary 

gatherings as cultural and formative 

interventions that are carried out 

voluntarily and consistently by a group 

of individuals gathered exclusively to 

discuss their literary experiences. This 

action favors a cooperative, voluntary 

and flexible dialogue, in which each 

participant transmits his or her 

perspectives and opinions, considered to 

be outstanding and profitable for the 

team, providing values of democracy 

and equality. Thus, four dimensions can 

be identified: transformation of 

stereotypes and prejudices, collective 

transformations of the context, 

transformations in the teaching and 

learning process, and personal 

transformations. 

Method 

Study approach, type and design 

According to Hernández-Sampieri and 

Mendoza (2018), this study is of an 

applied type, in that it sought to 

improve family intervention in an 

educational center through the 

application of the PVTLD. Likewise, it 

was governed under the quantitative 

approach by virtue of the fact that the 

data that projected the study on the 

dependent variable, were reflected in 

numerical data, and processed in 

accordance with the approaches of 

statistical science. Likewise, it presents 

a pre-experimental research design, 

since it is supported by the treatment of 

the dependent variable, for which the 

PVTLD was applied in order to modify 

the attitudes towards family 

participation in the educational 

institution of the experimental group. 

This type of design is a posttest and 

pretest with a single group. In which, a 

pretest is applied to a group prior to the 

experimental treatment, subsequently 

the treatment is applied and then a 

posttest. The scheme is expressed as 

follows: E.G. (experimental group): 01 

(pretest) X (virtual program of dialogic 

literary gatherings) (02posttest). 

Sample 

The sample consisted of 30 family 

members of third grade secondary 

school students from a public school 

located in the eastern cone of the 

Peruvian capital; in other words, a 

relative or adult guardian (30% men and 

70% women). The sample was 

established based on the particularities 

of the families with the greatest 

connectivity and with their informed 

consent. This was selected purposively 

from a non-probabilistic convenience 

sampling (Hernández-Sampieri and 

Mendoza, 2018); due to the nature of 

the research and the contextual 

situation. 

Instrument 

Test of attitudes towards family 

participation in the school 

In correlation with Aiken (2003), it was 

considered more convenient for the 
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present research to use an attitude scale, 

which consists of a group of expressions 

with a positive or negative degree 

referring to a specific conception. For 

this reason, an attitude test with 26 

items was used as an instrument for data 

collection through the Google form, 

which measured attitudes towards 

family involvement in the educational 

institution. This operation was carried 

out in a time of 20 minutes and was 

applied to each of the 30 participants; 

the link of the instrument was shared 

through their WhatsApp. For which 

adaptations were made to a test of 

attitudes towards family involvement in 

schools that was employed by Epstein 

(1988) and standardized by researchers 

such as Elboj-Saso et al. (2021). The 

direct items of this test reached the 

scores: 5, 4, 3, 2 and 1, if the answers 

corresponded to "Strongly agree", 

"Agree", "Undecided", "Disagree" and 

"Strongly disagree", respectively. The 

inverse statements acquired the scores 

1, 2, 3, 3, 4 and 5, if the answers 

corresponded to "Strongly agree", 

"Agree", "Undecided", "Disagree" and 

"Strongly disagree". Therefore, the final 

adaptation of the test of attitudes 

towards family participation in the 

educational institution was made up of 

26 items: 13 direct and 13 inverse. The 

total score obtained was 130 points. The 

interpretation of the results was carried 

out along the following lines: (a) up to 

score 60 indicated a negative attitude, 

(b) from score 61 to 95 indicated a 

regular attitude and (c) from score 96 to 

130 specified a positive attitude. 

Regarding its validity, a pilot test was 

carried out with a group of 13 

participants selected for this purpose 

and with the respective particularities of 

the sample. In addition, seven experts 

were asked to evaluate the instrument 

based on their judgment, considering 

the quality, relevance and pertinence of 

the items. In addition, its reliability was 

determined by means of a pretest and 

posttest, as well as the internal 

reliability test was carried out using 

Cronbach's Alpha Coefficient, whose 

result was 0.996, evidencing a high 

reliability (Hogan, 2004). 

Procedure 

The mechanism of data collection in the 

research was through the application of 

the test in order to determine the scale 

of attitudes towards family participation 

in an educational institution in Lima, in 

a time of 20 minutes. Subsequently, 

each family member (father, mother, 

sibling, uncle (a) or other relative of the 

student) and the schoolchild were 

invited to the twelve workshops that 

constitute the PVTLD, which was 

executed once a week for three months, 

through a videoconferencing platform, 

as well as various technological 

resources were used to promote 

voluntary and random participation. The 

duration of each workshop was 90 

minutes; it was structured in a 

beginning, development and closing. In 

addition, a reading text provided by the 

Peruvian Ministry of Education was 

used; finally, the instrument was applied 

again in a post-test in order to determine 

whether there was any variation in the 

attitude scale after the stimulus. 

Data analysis method 

Considering that the present study is of 

a quantitative approach, the 

mathematical method was used, 

contemplating the statistical sciences to 

collect and analyze the data obtained, as 

well as to test the hypothesis. After the 

data collection was completed, 

tabulation was made using the statistical 

software IBM-SPSS (Statistical 

Package for the Social Sciences) 

Version 25, for the construction of 

tables at the level of percentages and 

frequencies, as well as the 

corresponding descriptive statistics. 

Likewise, as for the inferential 

statistical analysis, the Shapiro Wilk 

normality test was used, through which 
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the type of nonparametric statistical test 

called Wilcoxon for related samples 

was completed, which allows the 

comparison of the measurement of the 

two samples (pre and post) that are 

related and seeks to determine the 

existence of differences between them. 

Results 

The following section presents the 

findings found in the pretest and 

posttest, as well as the data found in the 

hypothesis test. This information was 

subjected to an analysis by means of the 

SPSS V.25 statistical software, with the 

purpose of achieving the research 

objectives, as shown below: 

 

 

Table 1 

Distribution of Participants according to their Attitude towards Participation in the 

School 

Attitude levels 
Pretest Posttest 

fi % fi % 

Negative 

Regular 

Positive 

11 36,7 0 00,0 

16 53,3 10 33,3 

3 10,0 20 66,7 

Total 30 100,0 30 100,0 

 

Note. fi = Absolute frequency, % = Percentage. 

 

Considering the results shown in the 

table1, which presents in two moments 

(pretest and posttest) the participation of 

the families of third grade students in a 

Peruvian secondary school, it is shown 

that 36.7% of them had a negative 

attitude towards participation in school, 

while 53.3% had a regular attitude and 

finally 10% had a positive attitude. 

These pretest results had a significant 

variation in the distribution of the 

posttest where 0% of them had a 

negative attitude towards participation 

in school. Meanwhile, 33.3% showed a 

regular attitude and 66.7% showed a 

positive attitude. The results presented 

show that the attitude towards the 

participation of the families of the Lima 

school increased in a higher percentage 

in the positive level, which led to 

determine that the virtual program of 

dialogic literary gatherings positively 

improved the attitude of the families 

towards their participation in the school. 

Normality test 

Table 2 

Result of the Normality Test between the Posttest and the Pretest 

 
Shapiro-Wilk 

Statistician gl Sig. 
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Difference between post-test and pre-

test family involvement 
0,929 30 0,046 

 

Note. Taken from Shapiro-Wilk 

normality test between the posttest and 

pretest of the Participation of families. 

The normality test applied to the rest of 

the posttest and pretest of the family 

participation variable in Table 2 

indicates that the degree of asymptotic 

significance is equal to 0.046, a result 

lower than the p-value = 0.05, which 

makes it necessary to determine the use 

of non-parametric statisticians for the 

processing of the hypothesis test. For 

this reason, the Wilcoxon rank test for 

related samples was used.  

 

 

 

 

Hypothesistesting 

Table 3 

Related Samples Test (Pretest and Posttest): Family Involvement 

Testa statistics. Ranges N Average range Sum of ranks 

Posttest -pretest 

Negative ranges 0 0,00 0,00 

Positive ranges 30 15,50 465,00 

Ties 0   

Total 30   

Z = -4,784b Asymptotic sig.(bilateral) = 0.000 

a. Wilcoxon signed-rank test 

b. It is based on negative ranges. 

As for the table3, it indicates that the 

Wilcoxon rank test was significant, in 

which the value of the asymptotic sig. 

(bilateral) = 0.000 is lower than the p-

value = 0.05; this shows that there is a 

substantial divergence between the 

pretest and the posttest regarding the 

attitude towards family participation in 

the educational institution at the 

secondary level. It is even observed that 

there is a greater frequency of positive 

than negative ranges, showing that the 

difference previously found is favorable 

to the post-test; therefore, the study 

hypothesis is accepted, determining that 

the applicability of the PVTLD greatly 

influences the participation of the 

families of third grade students of the 

Peruvian seventh level school.

 

Table 4 

Related Samples Test (Pretest and Posttest): Direct Participation 

Testa statistics. Ranges N Average range Sum of ranks 
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Posttest -pretest 

Negative ranges 0 0,00 0,00 

Positive ranges 29 15,00 435,00 

Ties 1   

Total 30   

Z = -4,704b Asymptotic sig.(bilateral) = 0.000 

 

a. Wilcoxon signed-rank test 

b. It is based on negative ranges. 

Likewise, the table indicates 4that the 

Wilcoxon rank test was significant, in 

which the value of the asymptotic sig. 

(bilateral) = 0.000 is lower than the p-

value = 0.05; this means that there is a 

significant disparity between the 

posttest and the pretest in terms of the 

attitude towards the direct participation 

of families in the educational institution. 

It is even noted the existence of a 

greater frequency of positive than 

negative ranges; the latter shows that 

the difference that was previously found 

is advantageous to the posttest with 

respect to the pretest; therefore, the 

hypothesis of the study is approved, 

specifying that the application of the 

PVTLD greatly influences the direct 

participation of the families of the third 

grade students of the referred 

educational center. 

Table 5 

Related Samples Test (Pretest and Posttest): Indirect Participation 

Testa statistics. Ranges N Average range Sum of ranks 

Posttest -pretest 

Negative ranges 1 1,00 1,00 

Positive ranges 29 16,00 464,00 

Ties 0   

Total 30   

Z = -4,766b Asymptotic sig.(bilateral) = 0.000 

 

a. Wilcoxon signed-rank test 

b. It is based on negative ranges. 

Similarly, the table reveals 5that the 

Wilcoxon rank test was significant, in 

which the value of the asymptotic sig. 

(bilateral) is lower = 0.000 than the p-

value = 0.05; this is understood as 

evidence of considerable inequality 

between the pretest and the posttest with 

respect to the attitude towards the 

indirect participation of the families in 

the secondary school. Particularly, it is 

noted that there is a high frequency of 

positive rather than negative ranges; the 

latter shows that the difference 

previously found is favorable to the 

posttest with respect to the pretest; 

therefore, the study hypothesis is 

accepted, establishing that the 

implementation of the PVTLD greatly 

influences the indirect participation of 

the families of the students' families in 

the grade and school in question. 
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Discussion 

Based on the results obtained, a 

comparison was made with the state of 

the art and the current scientific 

literature, as well as with the theoretical 

bases. Consequently, it was determined 

that the applicability of the PVTLD 

greatly influences the participation of 

the families of students in the third 

grade of secondary school in a Peruvian 

school; this is due to the fact that the 

result of the Wilcoxon rank test was 

significant, in which the value of the 

asymptotic Sig. The result was that 

66.7% of the families of the third grade 

secondary school students of the 

aforementioned school had a positive 

attitude towards the participation of 

families in the educational institution, 

while the remaining 33.3% had a 

regular attitude towards involvement in 

these learning spaces, showing an 

improvement in the intervention of the 

educational agents in question. This is 

closely supported by the results of 

Elboj-Saso et al. (2021) who found that 

the application of the techniques of 

dialogic literary gatherings improved 

the quality of life of their study group 

by 89.7%, that is, of the participating 

schoolchildren and their families, 

making them feel loved and 

accompanied. In addition, the family 

atmosphere improved by 94.8%, as well 

as the schoolchildren's motivation for 

reading by 75.4%. This training 

modality caused greater involvement, 

motivation and interest, thus fulfilling a 

transversal axis of the educational 

process, community and family 

participation in school (López and 

Ramírez, 2020; Nogales et al. , 2020; 

Akbarul, 2018). It is evident that it can 

be asserted that the PVTLD greatly 

influences the participation of families 

in the school, and this statement is 

contrasted with the percentages that the 

respective statistics showed, after the 

applicability of the proposed strategy, 

therefore it is possible to declare that it 

is a good strategy to promote and 

directly involve the family in the 

school, even more in pedagogical issues 

in the classroom (Ruiz-Eugenio et al. , 

2020; An et al. , 2019; Santos-Rego et 

al. , 2019), taking advantage of 

technological tools, further responding 

to the emergence of digital schools even 

with students with physical limitations 

(Rodriguez et al, 2021). Likewise, it has 

a direct link with the result of the 

research of Malagón and González 

(2018) who arrived at the conclusion 

that the techniques of dialogic literary 

gatherings have a positive impact on the 

academic and social aspect of the 

schools that develop it, producing a 

significant impact (87.7%) on the 

academic and family life of 

schoolchildren. In addition, they 

showed that the data obtained in their 

research reflects that the educational 

performance in the implementation of 

dialogic literary discussion workshops 

at school encourages the classroom to 

be a space of openness to the various 

members of the community, achieving a 

profitable coexistence for the 

improvement of learning. Therefore, 

when this happens, students begin to see 

their families as people with whom they 

can share the learning they are 

acquiring; also, to consider the 

educational institution as an important 

aspect of their existence, rather than as 

something distant from their context 

(Huaringa et al., 2020; Hernández-

Prados et al., 2019; Lobaton, 2019). 

This leads to the conclusion that the 

PVTLD greatly influences the direct 

and indirect participation of families in 

the educational center. The specified is 

demonstrated, due to the fact that, after 

the execution of the proposed strategy 

the collaborators evidenced a significant 

change in both regular and positive 

attitude after the application of the 

posttest. Therefore, it can be determined 

that the implication of family 

intervention in the school life of 

students is effective for the achievement 
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of learning, improving aspects of family 

relationships, reading comprehension, 

closeness in monitoring the 

development of learning experiences 

and homework, closer communication 

with the school and generation of spaces 

for academic support such as reading 

comprehension (Smokoska, 2020; 

Pereira and Rivas, 2019; Lastre et al., 

2017). Equivalently, the results 

achieved have a direct link with the 

research of Martínez (2021), since he 

determined that the use of virtual 

dialogic literary gatherings as 

participation strategies, gives openness 

to consultation and dialogue; and had a 

significant influence (between high = 

84.9% and medium = 45.7%). All this 

can be understood in relation to the 

theory of dialogic action and the 

sociocultural theory of cognitive 

learning. Freire (1970) indicated that 

learning in the human being has 

implications of language, consequently, 

the nature of language is dialogic; he 

also considered that communication has 

a fundamental role for social 

transformation; therefore, dialogue 

contributes to the equal participation of 

all educational agents; it becomes a 

necessary condition for the construction 

of learning, fosters a critical stance and 

allows knowing each one's way of 

thinking. Similarly, Vygotsky (1979) 

pointed out that the development of 

thought occurs thanks to two important 

tools: social interaction and language. 

Hence, it can be affirmed that the 

SARS-CoV-2 pandemic offered the 

school the opportunity to generate 

virtual learning communities, in order to 

provide new educational alternatives; 

moreover, to promote the involvement 

of the community, especially families, 

taking advantage of technological tools 

(Ruiz-Eugenio et al. , 2020; Vallecilla, 

2020; Vértiz et al., 2020); part of this 

innovative strategy is the virtual 

program of dialogic literary gatherings, 

where teachers, students, families and 

other educational agents met virtually 

through a virtual platform, at an agreed 

time to share their reading experiences, 

and through it to involve them in the 

process of participation in order to 

improve the learning of schoolchildren, 

from reading for pleasure; also, as a 

response to a remote education. 

References 

Aguilar, C. (2008). La tertulia literaria 

dialógica de LIJ: otra manera de 

entender la lectura en la 

formación de maestros y 

maestras, Primeras Noticias. 

Revista de Literatura,236 (1), 

27-35. 

https://tinyurl.com/yz2g9669 

Aiken, L. R. (2003). Psychological 

testing and assessment. 

Pearson Education. 

https://tinyurl.com/ye7tnlnd  

Akbarul, M. (2018). Parental 

educational status and academic 

achievement of students. 

International Journal of 

Creative Research Thoughts 

JCRT,6 (1), 11- 20. 

https://tinyurl.com/y6phm3tm 

Álvarez-Álvarez, C. (2019). A 

Qualitative Study on Book Clubs 

and Dialogic Literary Gatherings 

in Spain and Brazil. Public 

Library Quarterly, 38(1), 72-84. 

https://doi.org/10.1080/0161684

6.2018.1530032  

An, G., Wang, J., Yang, &. Du, X. 

(2019). A study on the effects to 

student's STEM. Academic 

achievement with Chinese 

Parent's participative styles in 

school education. Educational 

Sciences: Theory & Practice,19 

(1), 41-54. 

http://dx.doi.org/10.12738/estp.2

019.1.0180 

Bakhtin, M. (1986). The problem of 

speech genres. In Speech genres 

and other late essays. Scientific 

https://tinyurl.com/yz2g9669
https://tinyurl.com/ye7tnlnd
https://tinyurl.com/y6phm3tm
https://doi.org/10.1080/01616846.2018.1530032
https://doi.org/10.1080/01616846.2018.1530032
http://dx.doi.org/10.12738/estp.2019.1.0180
http://dx.doi.org/10.12738/estp.2019.1.0180


1Bladimir Jonny Luján García et. al.                                                                                                                1627   

 

 
© 2021 JPPW. All rights reserved   

Research an Academic 

Publisher 1(1), 60-102. 

https://tinyurl.com/yjf7q5h9  

World Bank (March 17, 2021). 

Immediate action must be taken 

to address the enormous 

education crisis in Latin 

America and the Caribbean. 

https://tinyurl.com/yfdso75w  

Beck, U. (1998). The global risk 

society. Towards a new 

modernity. Paidós. 

https://tinyurl.com/y87qgyhl  

Boonk, L., Gijselaersa, J., Ritzen, H., & 

Saskia, B. (2018). A review of 

the relationship between parental 

involvement indicators and 

academic achievement. 

Educational Research Review, 

1(24), 10-30. 

https://doi:10.1016/j.edurev.201

8.02.001. 

Bronfenbrenner, U. (1979). The ecology 

of human development: 

experiments by nature and 

design. Cambridge: Harvard 

University press. 

https://tinyurl.com/yxkvsete 

Cardini, A., Paparella, C. and 

Semmoloni, C. (2021). Tertulias 

Literarias Dialógicas Una 

propuesta para leer, dialogar y 

crear sentidos colectivos (1st 

ed.). Santillana. 

https://tinyurl.com/ya46x9mj  

Chomsky, N. (2000). New Horizons in 

the Study of language and mind. 

Cambridge University Press. 

https://tinyurl.com/yesxyknc 

Coleman, J. S. , Campbell, E., Hobson, 

C., McPartland J., Wood A., 

Weinfeld F. & York R. (1966). 

Equality of educational 

opportunity. Government 

Printing Office. 

https://tinyurl.com/yxu2plj4  

Đurišić, M., &Bunijevac, M. (2017). 

Parental involvement as an 

important factor for successful 

education. Center for 

Educational Policy Studies 

Journal, 7(3), 137-153. 

https://www.cepsj.si/index.php/c

epsj/article/view/291 

Elboj-Saso, C., Cortés, A., Íñiguez, T., 

Lozano, R. & Quílez, A. (2021). 

Emotional and Educational 

Accompaniment through 

Dialogic Literary Gatherings: A 

Volunteer Project for Families 

Who Suffer Digital Exclusion in 

the Context of COVID-19. 

Sustainability 13(3), 2-16. 

https://doi.org/10.3390/su13031

206. 

https://doi.org/10.3390/su13031

206 

Epstein, J. L. (1988). How do we 

improve programs for parent 

involvement? Educational 

Horizons, 66 (2), 58-59. 

https://tinyurl.com/yzcmqaaq 

Espinoza, E. E. (2021). Family 

involvement with the school. 

Revista Ciencia & Sociedad, 

2(1), 62-73. 

https://tinyurl.com/ydyvdjyo  

Flecha, R. (1997). Sharing words. El 

aprendizaje de las personas 

adultas a través del diálogo. 

Paidós. 

Freire, P. (1970). Pedagogy of the 

oppressed. History of Latin 

American Education. 1(10), 57-

72. 

https://www.redalyc.org/pdf/869

/86901005.pdf  

Garcés, M. (April 2, 2020). Reflections 

of the new era. The Journal of 

Education. 

https://cutt.ly/btHJyHD  

Ghahdarijani, M. S., & Rahimi, A. 

(2021). The Tapestry of Parental 

https://tinyurl.com/yjf7q5h9
https://tinyurl.com/yfdso75w
https://tinyurl.com/y87qgyhl
about:blank
about:blank
https://tinyurl.com/yxkvsete
https://tinyurl.com/ya46x9mj
https://tinyurl.com/yesxyknc
https://tinyurl.com/yxu2plj4
https://www.cepsj.si/index.php/cepsj/article/view/291
https://www.cepsj.si/index.php/cepsj/article/view/291
https://doi.org/10.3390/su13031206
https://doi.org/10.3390/su13031206
https://doi.org/10.3390/su13031206
https://doi.org/10.3390/su13031206
https://tinyurl.com/yzcmqaaq
https://tinyurl.com/ydyvdjyo
https://www.redalyc.org/pdf/869/86901005.pdf
https://www.redalyc.org/pdf/869/86901005.pdf
https://cutt.ly/btHJyHD


1628    Journal of Positive School Psychology   

© 2021 JPPW. All rights reserved   

Involvement in High School 

English Language Learning. IUP 

Journal of Soft Skills, 15(2), 45-

57. 

https://tinyurl.com/y7me6clk. 

https://tinyurl.com/y7me6clk  

Habermas, J. (1987). Theory of 

communicative action I. 

Rationality of action and social 

rationalization. Taurus. 

https://tinyurl.com/yk3s948q  

Henderson, L. J., Williams, J. L., & 

Bradshaw, C. P. (2020). 

Examining home-school 

dissonance as a barrier to 

parental involvement in middle 

school. Preventing School 

Failure: Alternative Education 

for Children and Youth, 64(3), 

201-211. 

https://doi.org/10.1080/1045988

X.2020.1719964  

Hernández - Granados, L. (2022). 

Family participation in the 

educational environment. Con-

Ciencia Serrana Boletín 

Científico De La Escuela 

Preparatoria Ixtlahuaco, 4(7), 

24-26. 

https://tinyurl.com/y8caa4m4  

Hernández, C. A. , Cárdenas, C., 

Romero, P. and Hernández, M. 

(2017). Parents and the 

Academic Achievement of 

Adolescents in a Secondary 

School in Milpa Alta, Mexico 

City. Información Tecnológica, 

28(3), 119 -128. 

http://dx.doi.org/10.4067/S0718-

07642017000300013    

Hernández-Prados, M. A., García-Sanz, 

M., Parra-Martínez, J., & 

Gomariz Vicente, M. (2018). 

Family involvement in 

secondary schools. Anales de 

Psicología / Annals of 

Psychology,35 (1), 84-94. 

https://doi.org/10.6018/analesps.

35.1.325981  

Hernández-Sampieri, R. and Mendoza, 

C (2018). Research 

methodology. Quantitative, 

qualitative and mixed routes. 

Editorial Mc Graw Hill 

Education. 

https://tinyurl.com/ygf334be 

Hogan, T. (2004). Psychological 

testing: A practical introduction. 

The Modern Handbook. 

https://tinyurl.com/y27jg842  

Huaringa, L. E., Salvatierra, Á. and 

Cruz, J. (2020). Protagonismo 

colectivo e individual de los 

padres de familia en la escuela 

pública. Academia y 

virtualidad,13 (1), 50-60. 

https://doi.org/10.18359/ravi.436

8 

Jiménez, Y. & Kreisel, M. (2018). 

Community participation in 

education-reconfigurations of 

school and social participation. 

Teoría De La Educación. 

Revista Interuniversitaria,30 (2), 

223-246. 

http://dx.doi.org/10.14201/teore

du302223246  

Lastre, K., López, L., & Alcázar, C. 

(2018). Relationship between 

family support and academic 

performance in Colombian 

primary school students. 

Psicogente, 21(39), 102-115. 

http://doi.org/10.17081/psico.21.

39.2825 

Lobaton, L. (2019). Parental 

Involvement, Teaching 

Performance and Capability 

Achievement in Rural 

Educational Institutions in the 

Junín Region [PhD Thesis, 

Universidad Nacional de 

Educación Enrique Guzmán y 

Valle]. 

https://tinyurl.com/y4jx8czv 

https://tinyurl.com/y7me6clk
https://tinyurl.com/yk3s948q
https://doi.org/10.1080/1045988X.2020.1719964
https://doi.org/10.1080/1045988X.2020.1719964
https://tinyurl.com/y8caa4m4
http://dx.doi.org/10.4067/S0718-07642017000300013
https://doi.org/10.6018/analesps.35.1.325981
https://doi.org/10.6018/analesps.35.1.325981
https://tinyurl.com/ygf334be
https://tinyurl.com/y27jg842
https://doi.org/10.18359/ravi.4368
https://doi.org/10.18359/ravi.4368
http://dx.doi.org/10.14201/teoredu302223246
http://dx.doi.org/10.14201/teoredu302223246
http://doi.org/10.17081/psico.21.39.2825
http://doi.org/10.17081/psico.21.39.2825
https://tinyurl.com/y4jx8czv


1Bladimir Jonny Luján García et. al.                                                                                                                1629   

 

 
© 2021 JPPW. All rights reserved   

López, L. &Ramírez, A. (2020). 

Bullying and not school 

coexistence: the role of family 

involvement in the schools. 

Campo Abierto. Revista De 

Educación,39 (1), 55-77. 

https://doi.org/10.17398/0213-

9529.39.1.55  

Luján, B. J. (2021). Promotion of the 

participation of families and the 

community in educational 

institutions of basic education. 

Revista Iberoamericana De La 

Educación, 4(E1), 1-42 . 

https://doi.org/10.31876/ie.vi.15

3  

Malagón, J. D. & González, I. (2018). 

Evaluation of the impact of 

Tertulias Literarias Dialógicas 

en Comunidades de Aprendizaje. 

Profesorado. Revista de 

Currículum y Formación de 

Profesorado, 22(4), 111-132. 

https://doi.org/10.30827/profesor

ado.v22i4.8400  

Martínez, G. C. (2021). La tertulia 

literaria virtual como estrategia 

para mejorar la convivencia 

escolar en los estudiantes de 

secundaria de Mallaritos, Piura 

- 2020 [Doctoral thesis, 

Universidad César Vallejo]. 

https://tinyurl.com/yzyobhlx 

Muñoz, J. L. , and Lluch, L. (2020). 

Education and Covid-19: Family 

Collaboration and School Tasks. 

International Journal Of 

Education For Social Justice,9 

(3), 2-

17.https://revistas.uam.es/riejs/ar

ticle/view/12182  

Nogales, S., Lara, F., Loor, T. &Loor, 

M. (2020). Family involvement 

in school: towards an inclusive 

educational culture. RECUS. 

Revista Electrónica 

Cooperación Universidad 

Sociedad,5(1),41- 46. 

https://tinyurl.com/y8u8cx66   

United Nations Educational, Scientific 

and Cultural Organization 

(2020). "Global Education 

Monitoring Report 2020: 

Inclusion and Education: All 

without Exception." 

http://bit.ly/2020gemreport 

United Nations Educational, Scientific 

and Cultural Organization 

(January 25, 2021). Unesco 

reveals an approximate loss of 

2/3 of a school year worldwide 

due to covid-19. IIEP UNESCO 

Buenos Aires Office for Latin 

America. 

https://tinyurl.com/yeno3xxc 

Organisation for Economic Co-

operation and Development 

(2019). Education and Skills in 

the OECD, Paris, OECD. 

https://tinyurl.com/y6y4zdxe 

Pereira, G. E. & Rivas, J. (2019). 

Fathers and mothers: 

indispensable actors for 

children's academic success, 

Educação Unisinos,23 (3), 471-

487. 

https://doi.org/10.4013/edu.2019

.233.06 

Rodríguez, B. R., Fuster-Guillén, D., 

Garay, J. P., Carhuaz, E. O., 

Ocaña-Fernández, Y., & 

Hernández, R. M. (2021). Study 

and characterization of the 

hearing family with deaf 

children. Turkish Journal of 

Physiotherapy and 

Rehabilitation, 32(2), 1425-

1435. 

Ruiz-Eugenio, L., Roca, E., León, S., & 

Ramis, M. (2020). Child Well-

Being in Times of Confinement: 

The Impact of Dialogic Literary 

Gatherings Transferred to 

Homes. Frontiers in 

https://doi.org/10.17398/0213-9529.39.1.55
https://doi.org/10.17398/0213-9529.39.1.55
https://doi.org/10.30827/profesorado.v22i4.8400
https://doi.org/10.30827/profesorado.v22i4.8400
https://tinyurl.com/yzyobhlx
https://revistas.uam.es/riejs/article/view/12182
https://revistas.uam.es/riejs/article/view/12182
https://tinyurl.com/y8u8cx66
http://bit.ly/2020gemreport
http://bit.ly/2020gemreport
https://tinyurl.com/yeno3xxc
https://tinyurl.com/y6y4zdxe
https://doi.org/10.4013/edu.2019.233.06
https://doi.org/10.4013/edu.2019.233.06


1630    Journal of Positive School Psychology   

© 2021 JPPW. All rights reserved   

Psychology,11 (1), 1 - 12. 

https://doi.org/10.3389/fpsyg.20

20.567449  

Salceda, M., Vidu, A., Aubert, A., & 

Padros, M. (2022). Dialogic 

Literary Gatherings in out-of-

home care to overcome 

educational inequalities by 

improving school academic 

performance. Children and 

Youth Services Review, 133 (1), 

106368. 

https://doi.org/10.1016/j.childyo

uth.2022.106368. 

https://doi.org/10.1016/j.childyo

uth.2022.106368  

Santiago-Garabieta, M., García-Carrión, 

R., Zubiri-Esnaola, H., & López 

de Aguileta, G. (2021). Inclusion 

of L2 (Basque) learners in 

Dialogic Literary Gatherings in a 

linguistically diverse context. 

Language Teaching Research. 

https://doi.org/10.1177/1362168

821994142  

Santos-Rego, M. A. , Lorenzo, M. and 

Priegue, D. (2019). The 

Improvement of the 

Participation and Involvement of 

Families in School: a Program in 

Action. Revista Electrónica 

Interuniversitaria 

Interuniversitaria de Formación 

del Profesorado,22 (3), 93-107. 

https://tinyurl.com/y4fkwuj4  

Sarmiento, P. and Zapata, M. (2014). 

Conceptual model on family 

participation in school: a 

qualitative study in four 

localities in Peru. Grupo de 

Análisis para el Desarrollo 

(GRADE). 

https://tinyurl.com/y9j9gdco.  

Shumei, C. (2021). The Influence of 

Parental Involvement on 

Children's School Adjustment of 

First Grade in Chinese Primary 

Schools: Teacher Support and 

Children's Self-Efficacy as 

Mediators. [Doctoral thesis, 

Graduate School of Woosuk 

University]. 

https://tinyurl.com/y9xp55su  

Smokoska, L. (2020). An investigation 

of parental involvement and 

Student academic 

1630Achievement in middle 

school [Graduate Thesis, Eastern 

Illinois University]. 

https://tinyurl.com/yzc4mdj4  

Vallecilla, A. (2020). Estrategia 

Educativa para Fortalecer el 

Rendimiento Académico desde 

la Participación de los Padres de 

Familia en la I.E. Cristóbal 

Colón (Cali) - Año Lectivo 

2018. Revista de la Asociación 

Mexicana de Metodología de la 

Ciencia y de la investigación, A-

C, 1(1), 53-69. 

https://tinyurl.com/yz993hhj.  

Vértiz, J. J., Cucho, R. R., Vértiz-

Osores, R. I., Vílchez, G. L., & 

Angulo, A. (2020). Virtual 

university education in the 

context of the health emergency 

due to COVID-19: Challenges in 

the evaluation processes. 

International Journal of Early 

Childhood Special Education, 

12(1), 467-477. 

https://doi.org/10.9756/INT-

JECSE/V12I1.201027.  

Vygotsky, L. S. (1979). Mind in society: 

The development of higher 

psychological processes. USA: 

Publisher Harvard University 

Press. 

https://tinyurl.com/yflxn93l 

 

https://doi.org/10.3389/fpsyg.2020.567449
https://doi.org/10.3389/fpsyg.2020.567449
https://doi.org/10.1016/j.childyouth.2022.106368
https://doi.org/10.1016/j.childyouth.2022.106368
https://doi.org/10.1177/1362168821994142
https://doi.org/10.1177/1362168821994142
https://tinyurl.com/y4fkwuj4
https://tinyurl.com/y9j9gdco
https://tinyurl.com/y9j9gdco
https://tinyurl.com/y9xp55su
https://tinyurl.com/yzc4mdj4
https://tinyurl.com/yz993hhj
https://doi.org/10.9756/INT-JECSE/V12I1.201027
https://doi.org/10.9756/INT-JECSE/V12I1.201027
https://tinyurl.com/yflxn93l

