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Abstract:

The relevance of the research is determined by the need to develop a theoretical and applied model of
psychological assistance to preschoolers with mental retardation in an inclusive education. The article
is aimed at implementing the methodology of the communicative approach in the study and
comprehensive support of children with mental retardation at the stage of preschool childhood. The
presented research uses a communicative approach to the study of older preschoolers with mental
retardation and the organization of psychological assistance to those children in the context of
educational integration. The methodological platform of the research is a subject-activity approach to
the diagnosis of the communicative development of children, their subjective characteristics in
interaction with society, to the creation of an event child-adult community. The theoretical analysis of
the problem has made it possible to state the current contradiction between the real need to optimize
the communicative development of children with mental retardation on the threshold of school
education and the insufficiently developed systematic approach to understanding the mechanisms of
their socialization, the search for technologies for their communicative development. The
experimental research data indicate the generality of the patterns of the communicative development
of preschoolers under conditions of normative development and with mental retardation, and the
qualitative uniqueness of the subjective characteristics of the communicative sphere of preschoolers
with mental retardation. The implementation of the psychological assistance programme based on the
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methodology of the communicative approach has made it possible to state positive changes in the
communicative development of older preschoolers with mental retardation, in the activation of their
adaptive capabilities during the transition to school education. In the research the socio-cultural
(personal) approach to the implementation of psychological assistance to children with mental
retardation at the stage of preschool childhood has been used.

Keywords: human, children with disabilities, mental retardation, subject of communicative
development, communicative abilities, “event community”, subject-activity approach.

Introduction

The most important trend at the current stage of
development of the Russian education is the
transition from the defectological to the
sociocultural paradigm of the implementation
of the system of special psychological
assistance to children with disabilities
(Malofeev, 2010). The transition to the socio-
cultural substantiation of the system of special
assistance to children with disabilities is aimed
at implementing the idea of L.S. Vygotsky
(1983) about the orientation not towards a
disorder, but towards potential capabilities of a
child with psychophysical disabilities, who is a
part of society (Derzhavina et al., 2021). With
the development of the processes of inclusive
education in Russia, the problem of socio-
psychological adaptation of children with
disabilities in an inclusive educational space
and the activation of adaptive capabilities when
interacting with society and with subjects of
social space has acquired particular relevance
(Krasnopevtseva, Filchenkova & Vinokurova,
2020; Slepovich & Polyakov, 2020; Baranova
et al., 2020; Moroz et al., 2021).

According to the monitoring data of the
municipal education system of Nizhny
Novgorod in 2019, 21.64% of the children with
disabilities study in separate classes at the
secondary education level, and 10.12% — in the
forms of joint education (Final Report on the
Results, 2019).

The category of children with mental
retardation (MR) is not only the most numerous
group in comparison with other categories of
children with disabilities, but also the most
represented in the structures of inclusive
education. According to the Statistical Bulletin
“Education in Russia-2015” there are 187.900
children with mental retardation out of 449.500
schoolchildren  with  special needs and
disabilities. 95.700 children with MR study in
an inclusive education environment (Education

in Russia-2015, 2016). According to the final
report on the development of the education
system in Nizhny Novgorod for 2019, the
studies of 32.97% of the children with MR are
based on the adaptive programme.

According to researchers, the system of
inclusive education, expanding the boundaries
of communication between children with
disabilities and their families with society,
faces a number of problems, one of which is
insufficient socio-personal and communicative
readiness of different categories of children
with disabilities to learn in conditions of
inclusion. Unfortunately, the issues of socio-
personal and communicative development of
children with disabilities, which are significant
for understanding the patterns of their
socialization and successful integration into the
public and educational space, have not been
sufficiently studied in the defectological
literature. The successful implementation of
inclusive education actualizes a number of
scientific, organizational and methodological
problems of studying the patterns of
socialization of children with disabilities,
determining its conditions, the development
and implementation of personality-oriented
diagnostic, correctional, developmental and
preventive programmes into practice (Babkina,
2017; Dmitrieva & Dvurechenskaya, 2017;
Akhmadieva et al., 2018; Sorokoumova, 2011;
Ulyenkova, Dmitrieva & Shutova, 2012;
Stukalova et al., 2018; Dmitrieva et al., 2018;
Zheltukhina et al., 2020; Tanabashi, 2021;
Chistyakov et al., 2021).

The implementation of inclusive practice
makes high demands on the communicative
development of children with mental
retardation, which is the most important
component of successful socialization, a
necessary element of their socio-personal
development. The tendency to consider a
person through the prism of his interaction with
the environment was laid down in the
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theoretical works of L.S. Vygotsky (1983). He
believed that a key aspect of the socialization
of  children  with  psychophysiological
developmental disorders is the experience of
their communication in different social groups.
He put the task of overcoming social isolation
among the priority tasks of curative pedagogy
(Dmitrieva & Dvurechenskaya, 2017).

Since the end of the 1990s, a communicative
trend has been clearly traced in the
defectological literature; there has been a shift
in scientific interests from the cognitive sphere
to the socio-communicative aspects of the
development of children with disabilities (the
study of communication skills and abilities,
interpersonal  interaction  with  others,
personality traits that are significant for
productive interaction) (Dmitrieva, 2013;
Tastan & Davoudi, 2019; Volkovskaya &
Levchenko, 2020; Gatan, Yangco & Monterola,
2021; Goncharov et al., 2021).

Today, the socio-communicative development
of children occupies a leading place among the
educational areas included in the federal state
standard for preschool education (On the
Approval of the Federal State Standard for
Preschool Education, 2013), the federal state
standard for primary general education of
students with disabilities (On the Approval of
the Federal State Educational Standard for
Primary General Education, 2014), and
communicative methodology is becoming one
of the key theoretical guidelines for the modern
system of special care for children with
disabilities.

Modern studies of children with mental
retardation and other categories of children
with impaired psychophysical development
testify to their communicative immaturity, the
difficulties of their communicative adaptation
in conditions of inclusion, the importance of
developing their communicative characteristics
as a condition for optimizing their adaptive
abilities to interact with society (Dmitrieva et
al., 2020). Despite the obvious relevance and
the social significance the problem of
communicative development of children with
mental retardation remains insufficiently
studied. In the special literature, there are not
enough systemic scientific data on the patterns
of communicative development or the
formation of communication activities in them;
the subject-activity characteristics of their

communication (motivating ideas, experiences,
meanings) and the role of the subjective
community in the communicative development
of children remain unexplored. The early stages
of development of a child with mental
retardation, when the foundations of his
communication with the surrounding society
are laid, remain insufficiently studied (Babkina,
2020; Butko, Suvorova & Sorokoumova, 2019;
Maksimova, 2015; Nikishina, 2003; Ryabova
& Terletskaya, 2018; Trigger, 2008; Salame &
Makki, 2021).

These starting points have made it possible to
identify a scientific and applied problem and
formulate the purpose and objectives of the
theoretical and experimental research.

Purpose and objectives of the research

The purpose of the research we have
undertaken is to implement the methodology of
the communicative approach in the study and
comprehensive support of children with mental
retardation at the stage of preschool childhood.

Objectives of the research:

- Development of a  diagnostic
programme for studying the development of
communicative  activity, subject-activity
characteristics ~ of  the  communicative
development of older preschoolers with mental
retardation in the field of communication with
adults and peers.

- Identification of specific features of
the development of older preschoolers with
mental retardation as  subjects of
communication in comparison with
preschoolers with normal mental development
(NMD).

- Implementation of the methodology
of the communicative approach to the
organization of psychological assistance to
older preschoolers with mental retardation.

- Evaluation of the effectiveness of the
development programme for older preschoolers
with mental retardation as subjects of
communication  when  assessing  their
communicative adaptation in an inclusive
school space.
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- Determination of the psychological
conditions for the activation of the subjective
characteristics  of  the  communicative
development of older preschoolers with mental
retardation.

The experiment involved 60  senior
preschoolers with MR (30 children with MR
are pupils of groups of compensating
orientation, 30 children with MR are pupils of
groups of combined orientation) and 60 older
preschoolers  of groups of  general
developmental orientation (children with
NMD). Basic educational institutions of N.
Novgorod, where the research has been carried
out, are the municipal budgetary preschool
educational institution “Kindergarten No36”
and the municipal autonomous educational
institution “School Ne176”.

Materials and Methods

The methodology of our research is defined in
the context of the cultural-historical paradigm,
the key idea of which is the commonality of the
laws of mental development in onto- and
dysontogenesis (Vygotsky, 1983). In our study,
these are the patterns of communicative
development during mental retardation and in
conditions of normative development.

The most important conceptual provision of the
research organization is the implementation of
the subject-activity approach to the study and
assessment of the communicative development
of older preschoolers. The child’s subjective
activity in communicative interaction reveals
itself in the content of their need-motivational
attitudes and the means used to solve
communicative tasks, in the readiness to have
communication on the basis of motivating
ideas, regardless of the situation and the
content of the activity being implemented.

The most important methodological setting of
our research is the implementation of the event
approach (as one of the aspects of the activity
approach) to the creation of a child-adult
community, to the organization of interaction
between the subjects of the educational space.
The basis for the formation of such a
community is joint activity, the presence in a
child’s life of emotionally rich affairs, joint
experiences, interaction of participants, which
presupposes equality of positions.

Let wus present the substantive and
organizational aspects of the first stage of the
research. The diagnostic programme for the
communicative  development  of  older
preschoolers is aimed at studying the subjective
characteristics of communicative activity in a
situation of communication with different
partners (adults and peers): motivational
attitudes, communicative qualities, means of
communication with a partner, and skills
necessary for communication.

In order to diagnose the development of
communicative activity, we have used the
technique of modelling communicative
situations in communication with an adult and a
peer and a system of scale-point and level
assessments (Lisina, 1997; Dmitrieva, 2013). In
communication with an adult, situations of
subject-game interaction and situations of
theoretical cooperation have been simulated
(conversations on cognitive and personal
topics); in communication with a peer -
emotionally-coloured fun games and situations
of practical partnership. These situations have
made it possible to actualize the age
characteristics of the development of
communicative activity (needs, motives, and
means).  The  criteria  for  assessing
communicative  achievements are  the
following: initiative in  communication,
sensitivity to the influences of a partner, the
prevailing emotional background of
communication, the nature of the dominant
motivational attitudes towards communicating
with a partner, the nature of speech statements
(by topic, form, function, and content). The
point scores of the criteria have been correlated
with the levels of communication development
(high, medium or low).

In order to assess the communicative qualities
of the personality of preschoolers and the level
of development of their communicative skills,
we have used the “Card of observations of the
manifestation of communicative abilities in
preschoolers”. The use of scores by the experts
(teachers, parents) has made it possible to
assess the level of expression of
communicative  qualities of a  child’s
personality (empathy, benevolence,
authenticity, confrontation, etc.) and
communicative actions and skills
(organizational, perceptual, operational). The
number of points scored by a child has
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correlated with the level characteristics of the
development of communicative abilities (very
high, high, medium or low).

Thus, the diagnostic programme has made it
possible to obtain some empirical data in the
development of two areas of communicative
activity: motivational (dominant motives in
communicating with a partner, the development
of communicative qualities) and operational
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(levels of development of communication
means and communicative skills).

Results

The level characteristics of the development of
the activity of communication with an adult are
presented in Figure 1.

57%

low

B children with MR
B children with NMD

development levels

Figure 1. Levels of development of communicative activity in communication with an adult.

A low level of communication with an adult
(characteristics of all parameters are weakly
expressed) was shown by 57% of the children
with MR; it was not observed in the children
with NMD. Children did not show initiative in
relation to an adult, there was a neutral
emotional background in relationships, and a
weakly expressed sensitivity to the influence of
a partner in all situations modelled by an adult.
The child often did not notice the adult’s
initiative, ignored his requests or suggestions.
The need for subject-game interaction was
dominant. The repertoire of speech means of
communication was poor in composition:
situational, non-social and ascertaining
statements or requests for help prevailed.

The medium level of communication with an
adult (most of the parameters of
communication had average values) dominated

in 43% of the children with MR and in 40% of
the children with NMD. The children
occasionally showed initiative in
communicating with an adult, a positive
emotional background of communication
prevailed, sensitivity to the actions of a partner
was observed while their own initiative was
insufficient. The children showed interest in
object-game interaction or in cognitive
communication with an adult. Speech
utterances were marked for greater variability:
situational or non-social utterances prevailed,
by function it was requests or cognitive
guestions, the content was dominated by
ascertaining and classification statements.

We have observed a high level of development
of communication with an adult in 60% of the
children with MR. The children showed a
pronounced activity in communication in all
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situations proposed by an adult. Positive mood
prevailed. The children showed high indicators
of initiative, which were harmoniously
combined with a high level of sensitivity,
variability of a child’s motivational aspirations
for communication (readiness to communicate
in situations of practical cooperation, cognitive
and personal communication), and a rich
repertoire  of verbal and  non-verbal
communication means. Speech means such as
situational or social statements were dominant;
by function it was questions, messages or
judgements; the content was dominated by
classification and evaluative statements.

A low level of communication with a peer (low
indicators for all observed parameters) was
indicated by 53% of the children with MR, the

60%

50%

50% 47%
43%
40%
30%
20%
10% 7%
-
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%children

high medium

low level was observed in 7% of the children
with NMD. The children showed a low level of
initiative in communication, lack of sensitivity
to the behaviour of a partner. In situations of
emotional-practical interaction, which those
children prefer, a high level of emotional
“charge” was observed. The children did not
show sustained interest or desire for practical
interaction with a partner. The repertoire of
speech means used in communication with a
partner was poor in composition: there were
emotional exclamations or situational speech
utterances.

Figure 2 shows the level characteristics of
preschoolers in communication with a peer.

53%

M children with MR

B children with NMD

low

communication levels

Figure 2. Levels of the development of communicative activity in communication with a peer.

In the children with MR (47%) and in the
children with NMD (50%), the average level of
communication with a peer partner dominated.
There was an insufficient level of initiative in
communication, a neutral emotional
background of communication, a pronounced
sensitivity to a partner and his actions. The
dominant interest was in practical interaction
with the partner, in the procedural side of
actions. The children did not show sensitivity
to the partner’s feelings, did not emotionally
get attached to the partner, and found it difficult
to coordinate actions with him. Situational

statements prevailed: it was requests or
assessments of actions. The children did not
show a desire for communication outside the
situation of practical interaction.

A high level of communication with peers was
shown by 43% of the preschoolers with NMD.
The children were distinguished by a high level
of initiative in communication, a positive
emotional attitude towards interaction, and a
pronounced sensitivity to the actions and
statements of a partner. Motivational attitudes
towards communicating with a peer partner
were varied: it was both the desire for practical
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(business) interaction, and the readiness to
communicate on non-situational cognitive and
personal topics (about events, impressions, new
knowledge, successes, achievements, etc.).
Speech statements were diverse: social and
non-social, evaluative, classification
statements, requests, suggestions or questions.
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50% 47%
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L 40%
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© 30%
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20%
10%
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The results of studying the levels of
development of communicative abilities,
communicative actions and skills are presented
in Figure 3.

M children with MR

40% M children with NMD

3%
|

low

development levels

Figure 3. Levels of development of communication skills in preschoolers.

We have observed a low level of the
development of communication skills in 40%
of the children with MR and in 3% of the
children with NMD. The children, according to
the experts, did not show readiness to
communicate with an adult or a peer, rarely
expressed sympathy and a benevolent attitude
towards a partner, they conflicted, and did not
know how to respond to the feelings and
experiences of a partner. The children did not
listen to their partner, did not know how to
interact with him when solving a practical
problem. Communication skills (organizational
or perceptual) were poorly developed. They
had insufficient verbal communication, they
often expressed negative emotions.

In the preschoolers with MR (60%) and in the
children with NMD (47%), the average level of
development  of  communication  skills
prevailed. According to the experts, the
children showed a readiness to communicate
with various partners, they demonstrated
initiative only in certain situations; they did not

always know how to show an emotional
response to the feelings of a partner or to agree
on interaction with him. The children possessed
verbal and non-verbal means of communication
and certain skills of communicative behavior,
but they did not always show goodwill towards
a partner, sometimes they conflicted with a
peer.

The children with NMD (50%) showed a high
level of the development of communication
skills. The preschoolers actively expressed their
willingness to communicate with different
partners (adults or peers), demonstrated
initiative and supported the partner’s one, they
knew how to listen or negotiate with a partner
in a situation of cooperation; the children
possessed the skills of communicative
behavior, showed goodwill in communication,
understood the needs of a partner, responded to
his experiences, knew how to give in, defended
their position reasonably, accepted help with
gratitude. They were good at verbal and
expressive communication.
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Thus, the experimental data indicate an
insufficient level of development of the
motivational and operational components of
communication with different partners (with an
adult and a peer) in older preschoolers with
MR. Medium-low values dominate in the
development of all subjective characteristics of
communicative activity (activity, initiative in
communication, sensitivity to a partner, the
nature of motivational attitudes, development
of communication means, communicative
qualities and skills).

Purpose, objectives, content of the
programme of psychological assistance
to preschoolers

When defining the goals and objectives of the
psychological assistance programme, we have
relied on the position of L.S. Vygotsky (1983)
about personality development as the main
component of pedagogical and correctional
development work. The goal of the programme
is to harmonize the development of the
personality of older preschoolers with mental
retardation, and normalize their social contacts.

Programme objectives:

- Development of a child as a subject
of  communication  (development  and
enrichment of need-motivational
communicative attitudes, development of
means of solving communication problems,
development of motivating ideas and
overcoming  situational =~ awareness in
communication with different partners).

- Development of personal and
communicative qualities which optimize the
social adaptation of children with MR
(empathy, friendliness, openness, etc.).

- Development of interpersonal skills in
an event child-adult community.

- Increase in the psychological and
pedagogical competence of teachers and
parents, optimization of communication
between teachers, parents and children.

- Organization  of interaction of
specialists in the implementation of the
programme of psychological assistance to
preschoolers within the framework of the
implemented functional duties.

The main strategic directions for the
implementation of the communicative
methodology of psychological assistance:

- Formation of an “event community”
of subjects of the educational space, expanding
the social space of children and their inclusion
in the system of subject-subject relations with
communicative partners (Slobodchikov &
Isaev, 2013).

- Creation of conditions in a preschool
educational organization for the fulfillment of
tasks of communicative development in all
types of children’s activities and forms of
organization of the pedagogical and
correctional-developmental process.

The psychological assistance programme
included various correctional and
developmental programmes for the
communicative development of the subjects of
the educational space. It was implemented
during the academic year in groups of
compensation,  combined and  general
developmental orientation.

Let us present the content of the main blocks of
the psychological assistance programme.

The 1% block: increase in the psychological
and pedagogical competence of teachers and
parents, mastering the techniques of
psychological support for a child, methods of
effective  communication  with  children
(techniques of reflective listening, “I-am
messages”, etc.).

The 2™ block: inclusion of all subjects of the
educational space (teachers, parents and
children) into a single eventful space based on
the subject-subject relations of children and
adults. The tasks of this block of the
programme were solved within the framework
of the organization of project activities. The
implementation of the two social projects
called “The History of Good Deeds” and
“About Friendship and Friends” made it
possible to unite all the subjects of the
educational space in solving social and
personal problems; a collective activity, various
forms of its organization (collection of
information, discussions, presentations, etc.)
allowed children to express themselves in
different types of role-playing activities, to feel
the commonality of the experiences of
interacting subjects, to establish friendly
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relationships with the subjects of interaction.
Parents acquired the skills of interacting with
the child, parents and teachers: it was the
experience of partnership in organizing the life
of children.

The 3™ block of the programme:
development of older preschoolers as subjects
of communicative development. To achieve
this, the programme for the communicative
development of preschoolers was implemented
in the work with children (Dmitrieva, 2013).
The goal of the programme was to expand
knowledge about the world of physical and
social phenomena, to develop a cognitive
activity, to enrich the motivational and need-
based sphere of communication and the means
used in communication. For this purpose, some
problematic communicative situations were
simulated, which allowed children to solve
various communication problems, to test the
means of communication adequate for their
solution.

The 4™ block of the programme:
development of communicative qualities and
skills, overcoming negative forms of
communicative behavior (conflict, shyness,
demonstrativeness, etc.). For this purpose, the
programme of E.O. Smirnova (2003 was
implemented. It is a system of communicative
games that allows to vary the tasks of
communicative development and interpersonal
interaction of children. The priority task in the
implementation of all partial programmes is
overcoming the child’s internal isolation, the
formation of an orientation towards the other,
the ability to understand a partner, and
readiness for prosocial behavior based on
empathy  and compassion  for  the
communication partner.

Discussions

According to the results of the diagnostic test at
the end of the school year (its participants are
senior preschoolers with MR), we have noted
positive dynamics in the development of the
communicative activity of children with MR.

The activity in communication with a partner
has increased, the number of proactive
communicative contacts, the ability for subject-
subject partnership interaction, and the
variability of verbal contacts with partners have

also grown in number. 60% of the children
showed the ability to non-situational
communication with adults on cognitive and
personal topics; 50% of the children had the
ability to non-situational and business
communication with a peer partner.

In order to assess the effectiveness of the
psychological assistance programme
implemented in the work of the preschool
educational organization, we have conducted a
survey (28 parents, 12 teachers and specialists).
The survey results were the following: 100% of
the teachers and 54% of the parents stated that
as a result of the implementation of the
programme, it was possible to create a space
for productive communication and cooperation
between children and adults; 92% of the
teachers and 83% of the parents stated an
increase in psychological and pedagogical
competence; 92% of the teachers and 75% of
the parents noted positive changes in the
communicative development of the children (in
the development of communicative skills and
qualities, in the reduction of negative forms of
behavior). 75% of the teachers noted that they
managed to include parents of the children with
MR in the pedagogical process as subjects.

An important indicator of the effectiveness of
developmental assistance to children is an
increase in their adaptive capabilities. In the
control experiment, we have assessed the
adaptive capabilities of children with MR
during the transition to the school level of
education.

The control experiment has involved 30 first-
graders with MR, integrated into the mass
educational space (15 children with MR, which
were the participants of the psychological
assistance programme, belonged to the
experimental group; 15 children with MR — to
the control group; there were also 15 children
with NMD).

To assess the socio-psychological adaptation of
the children with MR, we have used the
methodology called “Experimental Assessment
of a Child’s Adaptability to School”. The study
scheme included a set of behavioral and socio-
psychological characteristics which made it
possible to assess the adaptability of the
children to school: the effectiveness of
educational activities, the assimilation of
school norms of behavior, the success of social



1979

Journal of Positive School Psychology

contacts, and emotional well-being. Criteria-
based scale-point assessments enabled to
estimate the levels of social and psychological
adaptability of the children:

- zone of normal adaptation;

- zone of incomplete adaptation;

70%

60%

60%
53%
50%
40%
33%
30%
20%
13%
10% .
0%

% children

high

- zone of maladaptation.

Let us present the results of the assessment of
the adaptation levels of first-graders (fig. 4).

47%

40%
33%
14%
7%
low

medium

adaptation levels

M children with MR (experimental group) M children with MR (control group)

children with NMD

Figure 4. Levels of adaptation of first-graders with MR and NMD.

A normal level of adaptation was shown by
33% of the first-graders with MR (experimental
group), 13% of the children with MR (control
group), and 53% of the children with NMD.
The children of that group were actively
involved in educational activities, there was a
positive tendency in learning educational
material, in submission to a teacher’s
requirements. The children participated in team
games, and did not avoid other children. The
experts recorded the success of social contacts
of the children: there was ease in making
contacts, initiative in improving them, and
manifestation of friendliness to classmates. In
relation to the teacher, the children showed
friendliness, communicated with him, and
asked for help. A calm emotional state was
dominant.

Incomplete adaptation, according to the
experts, was shown by 60% of the children
with MR (experimental group), 40% of the
children with MR (control group) and 33% of

the children with NMD. The children showed a
fairly high educational activity; however, they
did not always complete the educational tasks
unmistakably and neatly, they overcame
difficulties in mastering individual programme
tasks with the help of an adult. The children did
not always fulfill the teacher’s requirements.
The sphere of their communication was
limited: they came into contact only with some
children, but they knew how to listen to their
partner and coordinate their actions with him.
They were interested in contacts with the
teacher; if necessary, they turned to him for
help. A neutral emotional state was dominant.

7% of the children with MR (experimental
group), 47% of the children with MR (control
group) and 14% of the children with NMD
were in the zone of maladjustment. The
children found it difficult to get involved in the
educational process. Their activity was of a
short-term nature, they did not always fulfill
the teacher’s requirements, and experienced
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difficulties in assimilating the programme
tasks. The children could not find something to
do during the breaks, they bullied and offended
their peers. The children did not have
meaningful contacts with classmates, and
experienced discomfort from social interaction.
The teacher’s requirements were fulfilled
formally, they were not interested in
communicating with him.

To sum up, the analysis of the empirical data
indicates positive trends in the communicative
and personal development of the children with
MR, who were the participants of the
programme of psychological support for
communicative development; it also shows
potentially higher adaptive indicators of their
development.

Conclusion

The results of theoretical and experimental
research can lead to the following conclusions:

1. Older preschoolers with MR reflect
the age-level stages of the development of
communicative activity in the conditions of
ontogenesis (from situational to non-situational
communication, from business to cognitive and
personal communication), but lag behind in its
development.

2. Qualitative features of the formation
of children as subjects of communicative
development are the following: a low level of
subjective activity and sensitivity to the
subjective characteristics of a communication
partner,  poverty of  need-motivational
aspirations,  situationality of motivational
attitudes to communication with a partner, a
low level of development of speech means of
communication.

3. In preschoolers with MR, there is an
insufficient expression of communicative
qualities (empathy, friendliness, openness,
etc.), a low level of development of
communication skills (understanding of a
partner, the ability to cooperate, etc.), which
complicates their partner interaction with
subjects of social space.

4. Modelling communicative situations
and the inclusion of a child with MR in solving
various communication tasks optimize the
development of his communicative needs and

motives, and create conditions for the
development of motivating representations and
the construction of various types of
communicative statements.

5. An important condition for the
development of a child’s subjective activity in
communication is the expansion of social space
and the establishment of subject-subject
relationships with an interaction partner.
Subject-subject interaction allows the child to
master cultural signs of understanding and
expression of subjectivity (experiences, states,
intentions, relationships, etc.), to assimilate the
standards of communicative behavior and to
transfer the learned forms of subject-subject
interaction to communication with different
partners.

6. Implementation of the programme of
psychological assistance in the communicative
development of older preschoolers with MR
optimizes  their  adaptive  development
opportunities in an inclusive educational
environment.

Based on the results of the study, we believe
that the implementation of the communicative
approach in the modern methodology of
psychological assistance to preschoolers with
MR allows us to understand the mechanisms of
the formation of a child with MR as a subject
of social development and to substantiate the
conditions for his effective socialization
already at the stage of preschool childhood.
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