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Abstract 

The objective of the study is to identify the attitude, readiness, and challenges of teachers in implementing 

remote teaching. The result showed that in preparation of modules and other instructional materials in the 

modular approach it requires teachers for technological development to consider new ways to prepare, 

organize, deliver and assess materials for teaching and learning. A significant relationship was found in 

respondents’ number of years in teaching to materials for teaching and learning (r = 0.179). While findings 

revealed a significant relationship was found between teachers’ attitudes and knowledge and skills (r = 

0.174). On the other hand, a Significant relationship was found between learners’ characteristics and 

learning styles and learners’ support system (r = 0.137). While a highly significant relationship was found 

between learners’ characteristics and learning style with materials for teaching and learning (r = 0.742). 

Learners’ characteristics and learning styles were found to be highly significant with knowledge and skills 

(r = 0.366). Finally, challenges in time management were found to be highly significantly related to 

knowledge and skills (r = 0.426), materials for teaching and learning (r = 0.398), and learners’ support 

systems (r = 0.323). A highly significant relationship was also found between parents’ participation with 

knowledge and skills (r = 0.437) and learners’ support system (r = 0.506). Challenges in instructional 

materials in the implementation of the modular approach were found highly significantly related to 

knowledge and skills (r =.335), materials for teaching and learning (r = 0.527), and learners’ support system 

(r = 0.205).  

 

Keywords; Attitude, Readiness, Challenges, Teachers, Implementing, Remote Teaching, Learning, 

Elementary Schools. 

 

Introduction 

The Department of Education (DepEd) is 

determined to pursue its mandate to deliver basic 

quality education to our learners. Deped prepares 

teachers and students in the “new normal” of 

teaching and learning using online classes, 

modular approach, or the combination of two, 

blended learning. 

 If last year’s enrolment figures are to be 

a basis, the Philippine education system will be 

expecting around 27 million students to enroll in 

the Basic Education System in the coming school 

year. With the early closure of the school year in 

March, the enhanced community quarantine in 

mailto:vismark.manuel@deped.gov.ph1


9541  Journal of Positive School Psychology  

 

effect, and the still unclear future that the 

COVID-19 pandemic will bring, the Department 

of Education and our millions of learners are 

facing enormous challenges (Jorge, 2020). 

 In a recent evaluation of ALS 

(Alternative Learning System) interventions done 

in the Mindanao region during the quarantine 

period, platforms such as ICT4ALS, FB Chat, 

Google Classroom, the Aral Muna app, and 

DepEd Commons emerged as the most common 

technological interventions used. Also popular 

are the use of radio-based intervention 

partnerships with local radio stations to announce 

questions or lessons that can be replied to by 

phone. There is also the door-to-door delivery of 

worksheets, take-home learning activity sheets, 

and take-home portfolio completions. These 

modalities are being used and explored during the 

quarantine period and will serve as key learning 

points for implementation in the bigger education 

system. 

 A modular approach in teaching and 

learning, based on the survey conducted by 

DepEd on school opening, is the most preferred 

learning delivery of parents for their children this 

school year. Under the modular approach, 

materials can be printed and the parents or 

guardians take the modules to school and they are 

the ones who take the role of a teacher to their 

children. Parents’ active participation in this 

teaching-learning process is very important. 

 Education’s new normal will not just be 

about operating in an environment that secures 

the health of students; nor will it be about 

completely transitioning to online modalities. 

Instead, it should be about using technology to 

increase efficiency in areas with the capacity to 

do so, while empowering learners and 

communities to create positive learning 

environments in which the student can grow. It 

should not sacrifice quality but continue to 

provide equal opportunities, most especially to 

the marginalized and vulnerable sectors. It is not 

a one-size-fits-all solution, but one that is 

dependent on the needs of each learning 

community. 

Objectives of the study 

 

1. Describe the socio-demographic 

characteristics of the respondents in 

terms of age, sex, position, highest 

educational attainment, number of years 

in teaching, and training attended, 

2. Describe the respondents’ attitude 

towards the implementation of remote 

teaching and learning specifically the 

modular approach,  

3. Describe the teachers’ readiness in the 

implementation of remote teaching and 

learning specifically the modular 

approach,  

4. Identify the perceived challenges 

encountered by the respondents in the 

implementation of remote teaching and 

learning specifically the modular 

approach,  

5. Determine if there is a significant 

relationship between the respondents’ 

socio-demographic characteristics and 

their readiness for the implementation of 

remote teaching and learning specifically 

the modular approach,  

6. Determine if  there is a significant 

relationship between the teachers’ 

attitude and their readiness in the 

implementation of remote teaching and 

learning specifically modular approach 

and  

7. Determine if  there is a significant 

relationship between the challenges and 

teachers’ readiness in the implementation 

of remote teaching and learning 

specifically the modular approach,  

  

Review of Related Literature and Studies 
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This part presents relevant literature and studies, 

both foreign and local that had given direction to 

the present study.  

 

Teachers’ Attitude 

A teacher, in the most general terms, is a person 

working in educational institutes who enables 

students to reach the cognitive, sensory, and 

behavioral aim and gains within the range 

determined by the educational system 

(Gundogdu, Silman, 2007).   

 

Teachers’ Readiness 

  

Knowledge and Skills 

Human resource training and development are 

career advancement procedures that help 

employees become more effective in fulfilling the 

organization's goals and cultivate the individual’s 

capacity to become a productive and committed 

organization. (Mondy, n.d). Training for specific 

skills and for building a stable working force 

designed to achieve the objectives of 

productivity, effectiveness, qualification of a 

better job, and a morale booster because training 

improves the employee’s attitude toward his job, 

fellow workers, supervisors, and the organization 

as a whole. 

 Holmes and Nielson (2010) supported 

the idea that school administrators and teachers 

need the training to receive some form of the 

planned learning experience because they are 

responsible for their staff and their pupils, the 

learning process within their schools, and the 

premises in which this process takes place. 

Relevant training for teachers or employees 

should be part of professional development. 

These should include knowledge, skills, and 

competencies. Attendance to such relevant 

training enables them to adapt to changes and 

become more creative members of an educational 

institution. This training is necessary because 

they lead their clientele who also possesses 

talents, values, and attitudes like them. 

Materials for Teaching and Learning 

A module is a form of individualized instruction 

that allows students to use a self-contained 

package of learning activities. These activities 

guide learners to know or to be able to do 

something. Further, a learning module contains 

activities intended to help students understand a 

certain lesson. (Cruickshank, 2003) 

 

Learners’ Support System  

Willems and Gonzalez-DeHass (2012) described 

school–community partnerships as meaningful 

relationships with community members, 

organizations, and businesses that are committed 

to working cooperatively with a shared 

responsibility to advance the development of 

students'‟ intellectual, social, and emotional well-

being. School–community partnerships can 

impact student success and post-school outcomes 

as well as positively influence and benefit the 

community in return.  

 

Teachers’ Challenges in the 

Implementation of the Modular Approach 

  

Learners’ Characteristics and Learning 

Styles  

The issue of learner characteristics has received 

wide attention in distance education research. 

Learners’ characteristics include their cognitive 

and affective attributes, such as ability, content 

delivery preference, experience, and motivation. 

Previous research has investigated such 

characteristics as learning styles, attitudes, 

personality, locus of control, and motivation 

(Gunawardena & McIsaac, 2004). Academic 

success in distance education is impacted by a 

combination of personal, environmental, and 

social factors age and gender are some 

characteristics that predict the performance of 

distance learners (Koch, 2006). In addition to 

success and performance, learner characteristics 

might be significant in predicting students’ 

satisfaction with distance education. In turn, 
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understanding of characteristics of distance 

learners may help improve their success and 

satisfaction of distance learners (Yukselturk& 

Bulut, 2007). 

 

Time Management 

More human-centered approaches to the issue 

arose from psychology (and related fields) that 

sought to support and motivate the worker to 

complete his/her expected tasks on time and 

within budget Chang (2011). 

 In the field of education, researchers have 

recognized the importance of relationships 

between students’ ability to manage their time 

effectively and their academic success, and so 

research has been conducted in this arena as well 

Barnard (2008). Each body of research viewed 

issues of time management from different 

perspectives. 

  

Parents’ Participation 

Parental involvement is associated with a wide 

range of positive child outcomes in primary and 

high schools, such as good academic skills, 

positive attitudes, and social competence (Lau, Li 

& Rao, 2011). Parental involvement in learning 

acts as a gel that helps to make learning for 

children pleasant and encourages them to work 

even more as they seek to make those closest to 

them proud 

According to Garcia and Thornton 

(2014), current research shows that the 

involvement of family in learning helps to 

improve student performance, reduce 

absenteeism and restore parents' confidence in 

their children's education. Learners with parents 

or caregivers who are involved in learners’ 

education, earn higher grades and test scores, 

have better social skills, and show improved 

behavior. This is something that we as a 

community and the world at large need, as it 

would highly contribute to reducing crime and 

poverty. Ideally, it would help to have a greater 

percentage of parental involvement in their 

children’s education. 

 

Instructional Materials 

The principles and purpose of modular 

instruction, its advantages for both students and 

instructors, and a comparison between the 

conventional and modular approaches are 

presented. Present evidence suggests that 

modular instruction meets the needs of today’s 

students with more learning and content. 

Instructional materials can serve as learning 

materials for both students and teachers. They can 

serve as a primary source of science content, and 

present specific views about the nature of 

scientific practices, and how scientific knowledge 

is developed. Materials can also serve as a 

primary influence on how teachers should teach 

science (Reiser 2003). 

For the proper implementation of any 

school curriculum, textbooks become part and 

parcel of the education system. Especially, in 

developing countries, it has been a regular 

practice to consider textbooks as the major source 

of the teaching-learning process to be undertaken 

in schools (Mahmood 2010). 

 

Research Methodology 

The descriptive-correlational method was used in 

this study. 

 

To gather pertinent data, the following 

instruments were used. The questionnaire was 

used in data collection. There are 91 Grade 6 

public elementary school teachers in the Division 

of San Jose City, Nueva Ecija during School Year 

2020 – 2021 served as the respondents of the 

study.  The study utilized purposive sampling. 

The collected data were analyzed and interpreted, 

and the implications were determined through the 

use of descriptive, inferential statistics. 

   

Results and Discussion 
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Socio-Demographic Characteristics 

Table 1 shows the results on socio-demographic 

characteristics of the respondents in terms of age, 

sex, position, highest educational attainment, 

number of years in teaching, and performance 

rating. 

 

Age 

The mean age was 37.37 with a standard 

deviation of 8.02. 34.10 percent of the 

respondents belong to the age group of 38 – 45, 

followed by 33.00 percent (30 – 37), 18.70 

percent (22 – 29), 12.10 percent (46 – 53), and 

2.20 percent (54 – 61). 

 The result indicates that the respondents 

belong to the middle-aged group and that they are 

in the prime years of their professional life. 

According to Naguit (2012), being middle-aged 

implies that the respondents are mature, self-

directed, and fully aware of the challenging roles 

inherent in their duties and functions.  

  

Sex 

The result shows that out of 91 Grade 6 teacher-

respondents, 65.90 percent of them were females 

and the remaining 34.10 percent were males. The 

result revealed that the academe has always been 

dominated by females. These results conform 

with Hussain et al. (2011) stated that stereotyping 

belief that teaching is a feminine job and female 

teachers might feel the job is more appropriate for 

them. 

 

Position 

Table 2 further shows that more than half 

(63.70%) of the respondents were Teacher III, 

Teacher I (20.90%), Master Teacher I (13.20%), 

and Teacher II (2.20%). The result implies that 

most of the respondents were promoted which 

means that they are more competitive in teaching. 

According to Llego (2016), a teacher can enjoy 

the promotion of ranks in the Department of 

Education based on the set qualification standards 

 

Highest Educational Attainment 

As regards the educational attainment of the 

respondents, 73.60 percent of respondents hold a 

bachelor’s degree with MA units; 14.30 percent 

were master’s degree holders; 7.70 percent were 

BS degree holders and the remaining 4.40 percent 

were master’s degree holders with units in Ph.D. 

This result implies that a good number of teachers 

have the initiative to improve themselves 

professionally by pursuing graduate studies. 

 The result conforms with the study of 

Aquino (2012) deduced that teachers and 

administrators pursue higher education because 

of their motivation or desire to establish a 

competitive edge for the very close and crucial 

battle for promotion.  

 

Years in Teaching 

Respondents’ number of years in teaching ranged 

from 2 to 26 years with a mean of 10.13 and a 

standard deviation of 6.64.  41.80 percent of the 

respondents were in the teaching profession for 2 

– years, followed by 22.00 percent (7 – 11), 19.80 

percent (12 – 16), 9.90 percent (17 – 21) and the 

remaining 6.60 percent had been teaching for 22 

– 26 years already. The result conforms to the 

study of Clotfelter, Ladd, and Vigdor; Harris and 

Sass 2007; Kane, Rockoff, and Staiger 2006; 

Ladd 2008; Sass 2007) that, on average, brand 

new teachers are less effective than those with 

some experience under their belts. 

 

Training Attended 

As regards the training attended by the 

respondents in the teaching of remote teaching 

and learning, 64.80 percent had training attended 

while the remaining 35.20 percent did not attend 

training related to remote teaching and learning. 
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Table 1. Socio-Demographic Characteristics  

Characteristics Frequency 

(n=91) 

Percentage 

 

Age 

       54 – 61 

       46 – 53 

       38 – 45 

       30 – 37 

       22 - 29 

                                Mean = 37.37 

                                    SD = 8.02 

 

2 

11 

31 

30 

17 

 

2.20 

12.10 

34.10 

33.00 

18.70 

Sex 

        Male  

        Female 

 

31 

60 

 

34.10 

65.90 

Position 

       Teacher I 

       Teacher II 

       Teacher III 

       Master Teacher I 

 

 

19 

2 

58 

12 

 

20.90 

2.20 

63.70 

13.20 

Highest Educational Attainment 

       Bachelor’s Degree 

       With MA units 

        MA Graduate 

       With Ph.D. units 

 

7 

67 

13 

4 

 

7.70 

73.60 

14.30 

4.40 

Years in Teaching 

      22 - 26 

      17 – 21 

      12 – 16 

       7 – 11 

       2 - 6 

                                   Mean = 10.13 

                                       SD = 6.64 

 

6 

9 

18 

20 

38 

 

6.60 

9.90 

19.80 

22.00 

41.80 

Training Attended 

       With Training 

       Without Training 

 

59 

32 

 

64.80 

35.20 

  

Teachers’ Attitude 

As shown in Table 2, the teachers’ attitude had an 

overall mean score of 2.90 described as an 

agreement in using a modular approach in 

implementing remote teaching and learning. This 

finding implies that teachers’ attitudes can be 

well-defined by his/her efficiency and 

effectiveness. The result confirms the study of 

Gecer (2002) that positive attitudes lead to 

success while negative attitudes lead to failure 

and as a result success can lead to positive ego 

attitudes while failure leads to negative ego 

attitudes. For example, if the teacher engages in 
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belittling comments towards a student due to 

his/her failure, the negative effects of this will be 

inevitable. 

The finding’s also revealed that the 

respondents highly agree (Mean= 3.53)  with the 

statement “Modular approach cannot be used to 

get students more actively involved with the 

highest mean score”. Followed by the statement 

“Modular approach cannot accomplish a wide 

variety of instructional purposes like in the 

classroom”. (Mean=3.25) 

 

Table 2. Teachers’ Attitude 

 

Legend:  3.25 – 4.00 Strongly Agree 

               2.50 – 3.24 Agree 

               1.75 – 2.49 Disagree 

               1.00 – 1.74 Strongly Disagree 

 

Teachers’ Readiness  Table 3 presents the teachers’ readiness in the 

implementation of a modular approach to 

STATEMENT MEAN VERBAL 

DESCRIPTION 

A modular approach to teaching is economical for educational 

institutions to adopt. 

2.95 Agree 

The modular approach improves the quality of my teaching. 2.55 Agree 

A modular approach can encourage students to think. 2.65 Agree 

Many lessons can’t be offered through the Modular approach. 2.90 Agree 

The modular approach facilitates teaching-learning. 2.76 Agree 

A modular approach cannot accomplish a wide variety of 

instructional purposes like in the classroom. 

3.25 Strongly Agree 

A modular approach cannot be used to get students more actively 

involved. 

3.53 Strongly Agree 

A modular approach cannot ensure student learning. 2.95 Agree 

Different approaches to assessing students are limited. 3.12 Agree 

The modular approach is tiresome. 2.59 Agree 

Teaching through a modular approach is difficult. 2.80 Agree 

The modular approach promotes independent practice in the students. 2.94 Agree 

The modular approach does not ensure student achievement. 2.90 Agree 

Supporting learners in a modular approach is difficult. 3.10 Agree 

The modular approach reduces the students’ achievement. 2.95 Agree 

A modular approach would positively affect my creativity. 2.91 Agree 

The modular approach is time-consuming. 2.72 Agree 

The modular approach makes students lazier. 2.75 Agree 

A modular approach can’t meet the different learning needs of 

learners. 

2.92 Agree 

It will be difficult for me to become skilled in the modular approach. 2.80 Agree 

Over-all Mean 2.90 Agree 
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teaching and learning which includes knowledge 

and skills, materials for teaching and learning, 

and learners’ support system.  

 In general, the respondents agree that 

they are ready in terms of knowledge and skills to 

implement remote teaching and learning with an 

overall mean score of 3.16. The respondents said 

they strongly agree in terms of training needs 

relevant to distance learning (Mean=3.55) as the 

highest mean score. The result conforms to the 

study of Holmes and Nielson (2010) supported 

the idea that school administrators and teachers 

need the training to receive some form of planned 

learning experiences because they are responsible 

for their staff and their pupils, the learning 

process within their schools and the premises in 

which this process takes place. Relevant training 

for teachers or employees should be part of 

professional development. These should include 

knowledge, skills, and competencies. Attendance 

to such relevant training enables them to adapt to 

changes and become more creative members of 

an educational institution. This training is 

necessary because they lead their clientele who 

also possesses talents, values, and attitudes like 

them. 

 

Materials for Teaching and Learning 

 

The respondents all agree that the materials for 

teaching and learning in the implementation of 

remote teaching and learning are ready with a 

pooled mean of 2.91. The statement “well 

prepared/designed learning packages or 

instructional materials as reference for the 

modules are available” obtained the highest mean 

of 3.18 which interpret agree. The result showed 

conformity with the study of Gonzales (2006) that 

modules focus on a few well-defined objectives 

and are systematically organized around a well-

defined topic that contains the elements of 

instruction. It was followed by the “Modules are 

easy to reproduce and user-friendly” (2.93) 

described as “agree”. 

 The statement, “tools and equipment 

which are used in distance learning are adequate” 

and “modules can address individual differences 

among learners” got the lowest mean of 2.83 and 

2.71 respectively. The results indicate that in the 

modular approach of teaching and learning, every 

learner needs a 1:1 ratio of modules that fit 

learners’ differences. This result conforms with 

the study of Sejpal (2003) that individual 

differences are given priority in modular teaching 

and the adoption of teaching techniques is 

accepted as necessary for the growth and 

improvement of individuals at their paces. 

 

Learners’ Support System 

The learner support system had a pooled mean of 

3.44, described as “Strongly agree” which 

showed that the learners and teachers need a 

support system for the different stakeholders in 

the implementation of a modular approach to 

teaching and learning. The result showed that 

school-community partnerships as meaningful 

relationships with community members, 

organizations, and businesses that are committed 

to working cooperatively with a shared 

responsibility to advance the development of 

students‟ intellectual, social, and emotional well-

being. School–community partnerships can 

impact student success and post-school outcomes 

as well as positively influence and benefit the 

community in return (Willems and Gonzalez-

DeHass, 2012). 

The item with the highest mean (3.48) is 

“I can help facilitate the distribution of modules 

to the learners”, followed by “I work with DepEd 

in looking into a partnership with local 

governments unit to ensure that education of 

learners will continue” (3.47), while the lowest 

mean (3.38) “I can encourage household 

members to assist learners in working on their 

children’s modules”. All items were described as 

“Strongly agree”. 

This result implies that learners’ support 

systems are very important in today's new normal 
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of education, to facilitate the teaching-learning 

process. The result shows conformity to the study 

of Epstein (2010b) that the goals for student 

academic success are best achieved through the 

cooperation and support of schools, families, and 

communities. In addition, there is a consideration 

for the various types of involvement for schools, 

families, and communities to work together. 

 

Table 3. Teachers’ Readiness 

STATEMENT MEAN DESCRIPTION 

Knowledge and Skills   

I need training relevant to distance learning. 3.55 Strongly Agree 

I can develop and adapt teaching activities to provide quality 

learning. 

3.24 Agree 

I can organize instructional materials into modules. 3.01 Agree 

I can evaluate the instructional effectiveness and value of learning 

materials for a cause, as well as ensure those selected align with 

the given context, curriculum, and outcomes. 

2.91 Agree 

I can create an organized course where objectives, structure, 

content, activities, assessment, materials, and interaction 

components of the course are made explicit 

2.88 Agree 

Pooled Mean 3.12 Agree 

Materials for Teaching and Learning   

Well-prepared/designed learning packages or instructional 

materials as references for the modules are available. 

3.18 Agree 

Written materials that are used in modules are of good quality in 

terms of content. 

2.90 Agree 

Tools and equipment which are used in distance learning are 

adequate.  

2.83 Agree 

Modules can address individual differences among learners. 2.71 Agree 

Modules are easy to reproduce and user-friendly. 2.93 Agree 

Pooled Mean 2.91 Agree 

Learners’ Support System   

I work with DepEd in looking into a partnership with local 

government units to ensure that the education of learners will 

continue. 

3.47 Strongly Agree 

I can help learners adapt to a modular set-up through constant 

motivation. 

3.41 Strongly Agree 

I can encourage household members to assist learners in working 

on their children’s modules. 

3.38 Strongly Agree 

I can help facilitate the distribution of modules to the learners. 3.48 Strongly Agree 

I can give orientation to parents to better help their children. 3.44 Strongly Agree 

Pooled Mean 3.44 Strongly Agree 

Overall Mean 3.16 Agree 

Legend:  3.25 – 4.00 Strongly Agree                  1.75 – 2.49 Disagree 

                2.50 – 3.24 Agree      1.00 – 1.74 Strongly Disagree 
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Teachers’ Challenges in the 

Implementation of the Modular Approach 

Table 4 shows that teachers’ challenges in the 

implementation of the modular approach such as 

learners’ characteristics and learning style, time 

management, parents’ participation, and 

instructional materials got an overall mean of 

3.18 described as “Agree” by the respondents. 

 

Learners’ Characteristics and Learning 

Styles 

As shown in Table 4, learners’ characteristics got 

a pooled mean of 2.97. All of the statements were 

described as “Agree”. 

 The statement “student discipline and 

behavior problems can be easier to deal with” got 

the highest mean of 3.24 and was described as 

agreeing. The result implies that it is easier to 

handle the behavior of students especially in 

disciplining them while doing their tasks in 

modules. Meanwhile, the statements “module is 

designed based on the learner’s characteristics 

and learning style” (3.05) and “individualized 

instruction is possible” (3.02) were described as 

agreeing. Learning style is a significant issue in 

the modular approach to teaching and learning; 

recognizing the differences in learning styles may 

be helpful to adjust instructional materials suited 

to the learners. This shows conformity to the 

study of Nardo (2017) “Modular Instruction 

Enhances Learner Autonomy”, which describes 

modular teaching as “an instructional material 

which possesses the qualities that will make the 

individual an independent learner, self-pacing 

and progressing at his rate, finally giving him the 

feeling of self-satisfaction”. 

 Furthermore, the statement “learners are 

challenged to be honest and sincere in answering 

the module” got a mean of 2.89, and “learners can 

take charge/responsibility of their own learning” 

obtained a mean of 2.65. Both statements are 

described as “Agree”.  

 

Time Management 

The time management had pooled mean of 3.17 

where most statements under the time 

management were described by the respondents 

as “Agree”. The statement “can spend additional 

time to give attention to details of learner’s 

performance” obtained the highest mean of 3.25 

which is described as “Strongly agree. This might 

be because, during the modular approach, there’s 

the monitoring of the development of the 

learners. The result showed conformity with the 

study of Eilam and Aharon (2003) that time 

management is a way to monitor and control time.  

It was followed by the statement “Module is 

given on time”. Distribution of instructional 

modules on time is very important for the learners 

to ensure the continuity of their learning. 

 The statement “can conduct re-teaching 

to help struggling learners in their difficulties” 

(3.16) and “schedule time to design the course 

before delivery” (3.13) are both interpreted as 

agreement.  

 However, the statement “modular 

approach is time flexible” got the lowest mean of 

3.10 described as “Agree. 

 

Parents’ Participation 

Parents’ participation had a pooled mean of 3.52, 

described as “Strongly Agree” which showed that 

in the implementation of a modular approach to 

teaching and learning, the part of parents in 

learning is very important.  

 The statement “parents/guardians need to 

guide their children to monitor their needs and to 

provide assistance” got the highest mean of 3.59 

and was described as “Strongly agree”. The result 

conforms to the study of Kwatubana & 

Makhalemele, (2015) that seeing parents 

involved in the education of their children is a 

good thing because it improves academic 

performance. Learners become more focused on 

their schoolwork. It was followed by “have 

patience and encourage their children to be 

actively involved in the learning” with a mean of 

3.56 and described as “Strongly agree”. The 
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finding implies that when parents involve 

themselves in the education process of their 

children, usually the outcome can be qualified as 

a positive and encouraging one. 

 It is followed by the statement “the 

school helps parents by providing them a 

comprehensive orientation/information on the 

demands of the modular approach in learning” 

which got the mean of 3.53 and was interpreted 

as “Strongly agree. The result implies that parents 

need to be well informed on the new normal 

setting of education specifically the modular 

approach that the school is going to adopt during 

this time of the pandemic. 

Furthermore, the statement “encourage 

positive behavior/attitude of their children by 

giving rewards, affirmations and praises” 3.46) 

and “parents give feedback from time to time 

about their children’s activities at home” (3.45) 

got the lowest mean and both were described as 

strongly agree. According to Khajehpour & 

Ghazini, (2011) parents should have the skills to 

foster both cognitive growth and achievement 

motivation so that their child tends to achieve 

more. 

 

Instructional Materials 

As presented in table 4, the instructional materials 

had a pooled mean of 3.07 and were described as 

“Agree” by the respondents.  

 The statement “there are sufficient 

supplies for making modules” got the highest 

mean (3.16). This implies that in a modular 

approach, materials in printing modules are 

adequate. Followed by the statement “modified 

curriculum guides and teaching guides are 

available” with a mean of 3.11 and described as 

“Agree’. 

However, the statement “developed 

module and learning activities fit learner’s needs” 

(3.07) and “module passed quality assurance” 

(3.03) both were described as “Agree”. The 

finding reveals that the teacher respondents 

expected the modules to be from reliable authors 

that passed quality assurance and are suitable for 

the learning capacity of learners. The result 

shows conformity to the study by Macarandang, 

(2009) that the preparation of self-instructional 

modules includes careful analysis of the course 

plan or syllabus, preparing preliminaries, and 

designing the learning activities. The design of 

the learning activities includes the objectives, 

directions, pretest and key, activity proper, self-

evaluation exercises, and posttests. 

 Meanwhile, the statement “adequate and 

relevant modules, teaching aids/devices are 

available” got the lowest mean of 2.95 and was 

described as “Agree” 

 

Table 4. Teachers’ Challenges in the Implementation of the Modular Approach 

STATEMENT MEAN DESCRIPTION 

Learners’ Characteristics and Learning Styles   

Student discipline and behavior problems can be easier to deal with. 3.24 Agree 

Learners can take charge/responsibility for their learning. 2.65 Agree 

Learners are challenged to be honest and sincere in answering the module. 2.89 Agree 

Individualized instruction is possible. 3.02 Agree 

The module is designed based on the learner’s characteristics and learning 

style. 

3.05 Agree 

Pooled Mean 2.97 Agree 

Time Management   
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Legend:    3.25 – 4.00 Strongly Agree 

    2.50 – 3.24  Agree 

                 1.75 – 2.49 Disagree 

                 1.00 – 1.74 Strongly Disagree 

 

Relationship between the Respondent's 

Socio-Demographic Characteristics and 

Teachers’ Readiness 

Figures in Table 5, show the relationship between 

the socio-demographic characteristics such as 

age, sex, position, highest educational attainment, 

number of years in teaching and training attended 

to the teachers’ readiness such as knowledge and 

skills, materials for teaching and learning, and 

learners’ support system. 

A significant relationship was found 

between the age of the teacher respondents and 

materials for teaching and learning (r = 0.205). 

The result implies that in preparation of modules 

and other instructional materials in a modular 

approach, also requires teachers for technological 

development to consider new ways to prepare, 

Schedule time to design the course before delivery. (e.g., a semester before 

delivery) 

3.13 Agree 

The module is given on time. 3.21 Agree 

Can spend additional time to give attention to details of learner’s 

performance.  

3.25 Strongly Agree 

Can conduct re-teaching to help struggling learners in their difficulties.  3.16 Agree 

The modular approach is time flexible. 3.10 Agree 

Pooled Mean 3.17 Agree 

Parents’ Participation   

Parents/guardians need to guide their children to monitor their needs and 

provide assistance. 

3.59 Strongly Agree 

The school helps parents by providing them with a comprehensive 

orientation/information on the demands of the modular approach to 

learning. 

3.53 Strongly Agree 

Have patience and encourage their children to be actively involved in 

learning. 

3.56 Strongly Agree 

Encourage positive behavior/attitude of their children by giving rewards, 

affirmations, and praises. 

3.46 Strongly Agree 

Parents give feedback from time to time about their children’s activities at 

home. 

3.45 Strongly Agree 

Pooled Mean 3.52 Strongly Agree 

Instructional Materials   

There are sufficient supplies for making modules. 3.16 Agree 

Modified curriculum guides and teaching guides are available. 3.11 Agree 

Developed modules and learning activities that fit learners’ needs. 3.07 Agree 

Adequate and relevant modules and teaching aids/devices are available. 2.95 Agree 

Module passed quality assurance. 3.03 Agree 

Pooled Mean 3.07 Agree 

Overall Mean 3.18 Agree 



Vismark T. Manuel 9552 

 

organize, deliver and assess materials for 

teaching and learning. As age gets older, it is hard 

for teachers to adopt the new normal of education.  

 A significant relationship was also found 

in respondents’ number of years in teaching 

materials for teaching and learning (r = 0.179). 

This means that number of years in teaching 

relates to the materials for teaching and learning. 

The more years of teachers in teaching, the more 

knowledge they had in preparing materials 

suitable for the learners.  

Thus, the hypotheses stating that there is 

no significant relationship between the socio-

demographic characteristics of the respondents 

(age and number of years in teaching) and the 

teachers’ readiness in the implementation of the 

modular approach in teaching and learning 

(materials for teaching and learning) was 

rejected. 

 

Table 5. Relationship between the respondent's Socio-Demographic Characteristics and Teachers’ 

Readiness 

 

SDC 

TEACHERS’ READINESS 

Knowledge and Skills Materials for Teaching 

and Learning 

Learners’ Support 

System 

Age 0.066 0.205* -0.070 

Sex -0.055 -0.194* 0.057 

Position 0.060 0.072 -0.124 

Highest Educational 

Attainment 

0.080 0.016 0.031 

Number of Years in 

teaching 

0.062 0.179* -0.111 

Training Attended 0.013 0.144 0.054 

*significant at 0.05 level (2 – tailed) 

Relationship between the Teachers’ 

Attitude and Teachers’ Readiness 

Findings revealed in Table 6 shows the 

relationship between the teachers’ attitude to 

teachers’ readiness (knowledge and skills, 

materials for teaching and learning, and learners’ 

support system). 

A significant relationship was found 

between teachers’ attitudes and knowledge and 

skills (r = 0.174). This implies that teachers’ 

attitudes had a significant relationship with 

knowledge and skills. Since teaching in the 

modular approach is different from teaching in 

the classroom, teachers require in adjusting their 

attitudes to adopt the knowledge and skills in the 

modular approach of teaching.  

 The hypothesis which states that there is 

no significant relationship between teachers’ 

attitude and their readiness in the implementation 

of the modular approach in teaching and learning 

(knowledge and skills) was rejected. 

 

Table 6. Relationship between the Teachers’ Attitude and Teachers’ Readiness 

 

 

Teachers’ Readiness 

Knowledge and Skills Materials for Teaching 

and Learning 

Learners’ Support 

System 

Attitude 

 

0.174* 0.069 0.039 
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*significant at 0.05 level (2 – tailed) 

  

Relationship between the Teachers’ 

Challenges in the Implementation of 

Modular Approach and Teachers’ 

Readiness 

 Table 7 shows the relationship between 

the challenges in the implementation of the 

modular approach such as learners’ 

characteristics and learning style, time 

management, parents’ participation, and 

instructional materials to the teachers’ readiness 

such as knowledge and skills, materials for 

teaching and learning and learners’ support 

system. 

A significant relationship was found between 

learners’ characteristics and learning style and 

learners’ support system (r = 0.137). This implies 

that learners’ characteristics and learning styles 

had a significant relationship with learners’ 

support systems. This might be because parents 

and other stakeholders are in demand in 

performing their duties and responsibilities in a 

modular approach to teaching and learning.  

 A highly significant relationship was 

found between learners’ characteristics and 

learning style with materials for teaching and 

learning (r = 0.742). This result implies that in 

preparing modules, it is important to consider the 

learners’ characteristics and learning styles that 

fit their learning needs 

 Learners’ characteristics and learning 

styles were found to be highly significant with 

knowledge and skills (r = 0.366). This finding 

implies that teachers need to be more 

knowledgeable and skillful in preparing modules 

for the individual differences of learners.  

Challenges in time management were 

found to be highly significantly related to 

knowledge and skills (r = 0.426), materials for 

teaching and learning (r = 0.398), and learners’ 

support systems (r = 0.323). These findings imply 

that the time management of teachers is important 

in knowledge and skills, materials for teaching 

and learning, and learners’ support system. 

 A highly significant relationship was also 

found between parents’ participation with 

knowledge and skills (r = 0.437) and learners’ 

support system (r = 0.506). These findings imply 

that parents’ participation had a highly significant 

relationship with knowledge and skills and 

learners’ support system. This might be because 

parents’ involvement is high in demandingness in 

the modular approach of teaching and learning. 

 Challenges in instructional materials in 

the implementation of the modular approach were 

found highly significantly related to knowledge 

and skills (r =.335), materials for teaching and 

learning (r = 0.527), and learners’ support system 

(r = 0.205). These findings imply that 

instructional materials in the implementation of 

the modular approach had a highly significant 

relationship with knowledge and skills, materials 

for teaching and learning, and learners’ support 

system. This might be because instructional 

materials are high in demandingness in the 

modular approach of teaching and learning.  

 The hypothesis states that there is no 

significant relationship between the challenges 

(learners’ characteristics and learning style, time 

management, parents’ participation, and 

instructional materials) and teachers’ readiness in 

the implementation of a modular approach in 

teaching and learning (knowledge and skills, 

materials for teaching and learning, and learner’ 

support system) was rejected. 

 

Table 7. Relationship between the Teachers’ Challenges in the Implementation of  Modular 

Approach and Teachers’ Readiness 

 TEACHERS’ READINESS 
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Challenges Knowledge and 

Skills 

Materials for Teaching 

and Learning 

Learners’ Support 

System 

Learners’ Characteristics and 

Learning Styles 

0.366** 0.742** 0.137* 

Time Management 0.426** 0.398** 0.323** 

Parents’ Participation 0.437** 0.096 0.506** 

Instructional Materials 0.335** 0.527** 0.205** 

*significant at 0.05 level (2 – tailed) 

  

Conclusions 

Based on the foregoing findings, the following 

conclusions are drawn: 

The majority of the respondents were females, 

aged 37.37 years old, Teacher III, Bachelor’s 

Degree holders with MA units, 10.13 years in 

teaching, and attended training related to remote 

teaching and learning. 

 

The average of teachers’ attitudes toward the 

implementation of the modular approach in 

teaching and learning was 2.90 described as 

“agree”. 

 

The challenges in the implementation of the 

modular approach in teaching and learning were 

parents’ participation, and it was followed by 

time management, instructional materials, and 

learners’ characteristics and learning style. 

 

The factors that affect the teachers’ readiness in 

the implementation of a modular approach to 

teaching and learning were the learners’ support 

system followed by knowledge and skills and 

materials for teaching and learning. 

 

Age and sex were found to be correlated with the 

teachers’ readiness (materials for teaching and 

learning) in the implementation of a modular 

approach to teaching and learning. 

 

Teachers’ attitude was correlated with the 

teachers’ readiness (knowledge and skills) in the 

implementation of a modular approach to 

teaching and learning. 

 

Teachers’ challenges in the implementation of the 

modular approach were found to be significantly 

correlated with their readiness. 

 

Recommendations 

Based on the foregoing conclusions, the 

following are hereto recommended. 

1. The module may be validated by more 

evaluators and may be utilized for a large 

group of learners to be able to apprehend 

a more valid expression of evaluators 

through the authors’ validation process. 

2. Teachers should be provided enough 

training about how to design and 

implement a modular approach to 

teaching and learning. 

3. Examine the readiness and choose the 

most relevant tools for the learners. 

4. Strengthen relationships with 

stakeholders. 

5. Conduct regular orientation to the parents 

regarding their problems/issues with the 

modular approach. 
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