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Abstract 

The purpose of this study was to analyze the effect of Adversity and Resilience on the Performance of 

Middle School Teachers in Palangka Raya City. The method used in this research is descriptive 

quantitative. The study population was all junior high school teachers in Palangka Raya City, Central 

Kalimantan Province with a total population of 917 teachers. The determination of the number of 

samples as many as 218 samples using random sampling technique. Analysis of the data in this study 

using multiple linear regression analysis using SPSS version 25. Based on the results of data analysis 

and discussion that has been carried out, this study can be concluded that: First, partially there is a 

positive and significant influence between Adversity on the Performance of Middle School Teachers in 

the City Palangka Raya. second, partially there is a positive and significant influence between 

Resilience on the Performance of Middle School Teachers in Palangka Raya City. Third, 

simultaneously there is a positive and significant influence of Adversity and Resilience on the 

Performance of Middle School Teachers in Palangka Raya City. 

Keywords: teacher performance, adversity, resilience, Palangka Raya, teacher. 

PRELIMINARY 

Currently, Indonesia still has various problems 

related to the low quality of education that 

affects all levels of education. It must be 

accepted that the role and function of the 

teacher in the learning process still dominates 

and plays a strategic role, so that the 

achievement of educational goals is highly 

dependent on the performance of the teacher 

(Elliott, 2015). As a result, there will be a 

disparity in teacher performance in terms of 

improving the quality of education. Since 

teachers are at the forefront of the entire school 

education process, the quality of teacher 

performance plays an important strategic role 

(Middlewood & Cardno, 2002). 

Teacher performance is defined as the 

teacher's efforts to meet school education goals 

in the form of quality and quantity of work 

results, such as not being late for work, taking 

the initiative in completing the teacher's work, 

and the principal as a direct supervisor will 

evaluate (Dee & Wyckoff, 2015; Middlewood 

& Cardno, 2002). teachers based on mutually 

agreed results. Teacher performance can be 

defined as the results produced when teachers 

carry out tasks (teaching) in accordance with 

school performance requirements (Podgursky 

& Springer, 2007), such as preparing lesson 

plans, carrying out learning activities, and 

assessing learning outcomes (Eberts et al., 

2002). 

If a teacher is able to master and develop 

teaching materials, learn creatively, 

demonstrate a high commitment to teaching 

tasks, work discipline, cooperate with all school 

members, and have good personality, then the 
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teacher's performance is said to be good. 

Teachers who excel are considered role models 

for students (Cai & Lin, 2006; Darling-

Hammond, 2010). Teaching is considered a 

respectable profession in Indonesia, and 

teachers are often referred to as unsung heroes. 

Since teaching is considered a profession that 

does not require payment for its services, the 

term is used. Teachers have the greatest impact 

on the development and delivery of high-

quality education (Harris & Sass, 2014). 

However, if the adversity quotient and teacher 

resilience are low, teacher performance may 

decrease. 

Teachers as educators are expected to 

carry out their responsibilities professionally 

(Reimers & Chung, 2019). Along with the 

times, a teacher must be able to adapt to the 

current educational environment (Biggs, 1996; 

Oxford & Shearin, 1994). Especially in terms of 

the basic abilities that an educator must have to 

achieve educational goals (Education, 1983). 

Law I Number 14 of 2005 concerning 

teachers and lecturers Article 1 paragraph 1 

states that teachers are professional educators 

and scientists with the main task of 

transforming, developing and disseminating 

science, technology and art through education, 

research and community service. Thus, the 

position of teachers as professionals at the level 

of education appointed in accordance with 

statutory regulations has three main tasks, 

namely in the fields of education, research and 

community service. The three main tasks aim to 

realize the implementation of learning in 

accordance with the principles of 

professionalism in order to fulfill the equal 

rights of every citizen in obtaining quality 

education. 

Following up on the Law on professional 

competence that must be mastered by a teacher, 

it is necessary to prepare the teacher himself, 

both in physical and non-physical (mental) 

aspects. Especially from the mental aspect that 

must be prepared, like it or not, the teacher must 

have a strong desire to face difficulties and be 

able to overcome the difficulties that will be 

faced. overcome difficulties of course by 

finding solutions by involving their potential, 

one of which is the Adversity Quotient (AQ). 

Stoltz & Stoltz (2000) states that Adversity 

Quotient is a person's ability to be able to 

survive in the face of adversity and be able to 

face these difficulties, as well as being able to 

exceed expectations for performance and 

potential. Adversity Quotient plays a role in 

predicting and determining one's success. 

Furthermore, Stoltz also states that Adversity 

Quotient can predict performance, motivation, 

empowerment, creativity, productivity, 

knowledge, energy, hope, happiness, vitality 

and joy. 

Adversity Quotient divides human 

individuals into 3 groups namely, Quitters, 

Campers, and Climbers. Quitters are those who 

choose to turn down opportunities, avoid 

obligations, and avoid challenges. They 

abandon their dreams and choose the path they 

think is flat and easier. Campers are those who 

have reached a certain level in their life, but 

stopped developing their potential, because 

they feel comfortable enough in their life. They 

feel quite satisfied with what is already there to 

ignore what is still possible. Campers give up 

opportunities for advancement, which can 

actually be achieved if their energies and 

resources are properly directed. Meanwhile, 

climbers are those who live their lives to the 

fullest, who truly understand their purpose and 

can feel their passion. Climbers know that many 

rewards come in the form of long-term benefits, 

and small steps now will lead to further 

advances in the future. When viewed from the 

side of the ability to face difficulties, quitters 

have the smallest ability to deal with 

difficulties. This is very different from climbers 

who try to face difficulties with energy, 

sacrifice and constant dedication. Stoltz (2000) 

states that the higher the difficulty level, the 

lower the number of climbers. If this is related 

to school learning, the more difficult the subject 

matter, the less people will be interested in 

learning it. 
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One's thinking style is closely related to 

one's response to difficulties. Seligman (in 

Stoltz, 2003) states that someone who has an 

optimistic thinking style tends to respond to 

difficulties as something temporary, limited, 

and external. While someone who is pessimistic 

will respond to adversity as something that is 

permanent, widespread, and personal. In this 

case it can be said that one's thinking style has 

a close relationship with one's Adversity 

Quotient. 

Associated with the intrinsic attitude that 

must be owned by a person, the Adversity 

Quotient has 4 dimensions which are part of 

human attitudes in dealing with problems, 

namely: 1) C (control), which explains how a 

person has control in a problem that arises; 2) 

O2 (Or and Ow). Or (origin), which explains 

how someone views the source of the problem. 

OW (ownership), which explains how someone 

recognizes the consequences of problems that 

arise; 3) R (reach), which explains how a 

problem that arises can affect other aspects of 

the person's life; 4) E (endurance), which 

explains how someone views the duration of the 

problem that arises. Does he tend to view the 

problem as permanent and ongoing or only for 

a short time. People who have a high Adversity 

Quotient will never be afraid to face various 

challenges in the climbing process. In fact, he 

will be able to change the challenges he faces 

and turn them into opportunities. In other 

words, it can be said that those who have a high 

Adversity Quotient will form them with high 

performance as well. 

In theory Stoltz (2000) states that 

Adversity Quotient is a person's ability to be 

able to survive in the face of adversity and be 

able to face these difficulties, as well as being 

able to exceed expectations for performance 

and potential. In the context of this research, 

where the teacher is the subject of the research, 

it can be concluded that teachers who have high 

adversity can withstand difficulties including 

difficulties in the learning process at school and 

in motivating students' interest in learning. 

Resilience is the strength that a person 

has to face, overcome, and to be strong against 

the unavoidable difficulties of life. Pradna & 

Diah (2012) argue that resilience is the science 

of positive psychology that directs individuals 

to be more realistic in dealing with life's 

problems. So it can be concluded that if the 

resilience of the teacher is disturbed, it will also 

affect the performance of a teacher. Therefore, 

having the ability of resilience in teachers is 

very influential on the performance of the 

teacher itself. 

Teacher performance is the result 

achieved by the teacher in carrying out the task 

(teaching) in accordance with the performance 

standards set by the school, such as planning 

learning programs, implementing learning 

activities and evaluating learning outcomes. 

Teacher performance is said to be the quantity 

of teacher work, the quality of teacher work, 

teacher creativity, the responsibility of a 

teacher. However, teacher performance can be 

disrupted if the adversity and resilience of 

teachers are not optimal. Based on this 

background, the researcher intends to conduct a 

study entitled The Effect of Adversity and 

Resilience on the Performance of Middle 

School Teachers in Palangka Raya City. 

Research Questions 

Based on the background of the problem, this 

research focuses on the theme, namely the 

Effect of Adversity and Resilience on the 

Performance of Middle School Teachers in 

Palangka Raya City. The researcher formulates 

the following problem formulation: 

1. How is the influence of Adversity on the 

Performance of Middle School Teachers 

in Palangka Raya City? 

2. How does Resilience affect the 

Performance of Middle School Teachers 

in Palangka Raya City? 

3. How are Adversity and Resilience 

Influence on Junior High School Teacher 

Performance in Palangka Raya City? 



Tonich 5528 

 

LITERATURE REVIEW 

 

Adversity 

According to Stoltz (2000) explain the 

adversity quotient is a person's intelligence in 

facing obstacles or difficulties on a regular 

basis. Adversity quotient helps individuals 

strengthen their abilities and perseverance in 

facing the challenges of everyday life while still 

holding on to their principles and dreams 

regardless of what is going on. Furthermore, 

Stoltz (2000) adding that one's success in living 

life is mainly determined by the level of 

adversity quotient. 

Adversity quotient can tell how well a 

person can survive and be able to overcome 

adversity, can predict who can endure adversity 

or who will be crushed, predict who will exceed 

expectations from performance and potential 

and who will fail, predict who will give up and 

who will fail. will win (Stoltz, 2000). 

This life according to Stoltz (2000) can 

be likened to climbing a mountain, satisfaction 

is achieved through tireless efforts to keep 

climbing, even though sometimes the steps 

taken are slow and painful. Stoltz (2000) 

Adversity Quotient is a person's ability to 

observe difficulties and process these 

difficulties with their intelligence so that it 

becomes a challenge to solve them. Inside 

(Nurhayati & Fajrianti, 2015) also said 

Adversity Quotient is knowledge about 

individual resilience, individuals who 

maximally use this intelligence will result in 

success in facing challenges, both big and small 

in everyday life faced by individuals. 

Every difficulty is a challenge, every 

challenge is an opportunity, and every 

opportunity should be welcomed. Change is 

part of a journey that must be welcomed. In 

general, when faced with life's challenges, most 

people stop trying before their strength and 

limits are truly tested. A person's ability to 

overcome every difficulty is called the 

adversity quotient (Stoltz, 2000). 

The adversity quotient has three forms, 

the first adversity quotient is a new conceptual 

framework for understanding and improving all 

aspects of success, the second adversity 

quotient is a measure of response to adversity. 

The three adversity quotients are a set of 

scientifically based tools for improving 

response to adversity (Stoltz, 2000). According 

to Stoltz (2000) The adversity quotient (AQ) 

has four dimensions, namely Control, Origin-

ownership, Reach, and Endurance. This 

dimension describes how the response 

individuals use to explain the difficulties 

experienced. From these four dimensions, it can 

be seen the levels or categories of individual 

responses in facing difficulties. 

Based on the above understanding, it can 

be concluded that the adversity quotient is the 

ability to think, manage, and control actions in 

the form of cognitive and behavior as well as a 

person's resistance to challenges and difficulties 

to continue to struggle persistently in achieving 

life achievements or success. 

According to Stoltz (2000) explain the 

adversity quotient is a person's intelligence in 

facing obstacles or difficulties on a regular 

basis. Adversity quotient helps individuals 

strengthen their abilities and perseverance in 

facing the challenges of everyday life while still 

holding on to their principles and dreams 

regardless of what is going on. Furthermore, 

Stoltz (2000), adding that one's success in 

living life is mainly determined by the level of 

adversity quotient. The results of research 

conducted by Sukardewi et al., (2013) suggests 

that the adversity quotient is very influential on 

the motivation of teachers in completing their 

tasks. 

In fact, on the other hand, the adversity 

quotient is the main key for teachers in bringing 

students to success. Thus, indirectly the 

adversity quotient can improve the teacher's 

own performance. Research result Budiani et 

al., (2014) and Weno & Matulessy (2015) 

argued, adversity quotient is the deepest side of 

a teacher, which has a large portion of the 
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attitude of professionalism. Adversity quotient 

leads teachers to strong characters, such as 

being a role model, charismatic and 

inspirational. Even in their daily life, teachers 

with an adversity quotient can place themselves 

at a dignified social level. 

Several studies have been conducted on 

the importance of adversity in improving 

teacher performance (Deng et al., 2020; 

Dworkin, 2009; Kangas-Dick & 

O'Shaughnessy, 2020; Lavy & Ayuob, 2019; 

Richards et al., 2014, 2016; Trigueros et al., 

2020; Xu et al., 2021 ; Yin et al., 2020). Among 

the researchers explained that adversity is very 

dominant in improving performance, this is of 

course very closely related to the teacher's 

image of the importance of intelligence in 

dealing with difficulties, especially for 

teachers. Therefore, it is very important for a 

teacher to have an adversity quotient in dealing 

with difficulties both outside and inside the 

classroom, so that teachers can work optimally 

which will certainly have an impact on 

improving performance (Abbott et al., 2009; 

Cheng & Catling, 2015; Kwek et al., 2013; 

Meiklejohn et al., 2012; Taylor & Tyler, 2012; 

Wilcox & Lawson, 2018; Zhang et al., 2020). 

Table 1. Adversity Dimensions and Indicators 

Variable Dimension Indicator 

Adversity Control - How much control do you feel over an event that 

creates difficulties? 

Origin-ownership - The extent to which individuals rely on themselves 

to improve the situation at hand, regardless of the 

cause. 

- How likely have I grown to do anything to 

improve the situation without taking the details of 

my job into account. 

Reach - To what extent will adversity reach other parts of 

one's life? 

Endurance - How long will the trouble last 

- How long will the cause of trouble last 

 

Resilience 

Resilience is a concept that shows a person's 

ability to cope and adapt to the difficult times 

they face. A person's self-resilience also 

determines success or failure in life (Jackson & 

Watkin, 2004). Resilience is seen by experts as 

the ability to bounce back from a traumatic 

situation or event. Psychological resilience is 

defined as the ability to respond flexibly to 

changing situational needs and the ability to 

bounce back from negative emotional 

experiences (Block & Kremen, 1996). 

Resilience is the individual's ability to 

overcome life's challenges and maintain good 

health and energy so that they can continue to 

live a healthy life (Ana Setyowati, et al., 2010: 

69). Resilience is an individual's ability to 

manage and deal with stress effectively and can 

increase the individual's ability to deal with 

stress in the future (Stewart et al., 1997). 

Grotberg (2003) explained that resilience is the 

human ability to face, overcome, and be strong 

over the difficulties they experience. 

Resilience is not magic and is not only 

found in certain people and is not a gift from an 

unknown source. From the various definitions 

of resilience that have been described, it can be 

concluded that resilience is a person's ability to 

survive and not give up in difficult situations in 

his life, as well as trying to learn and adapt to 

these circumstances and then rise from the 

situation to become better. 
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Aspects of Resilience Jackson & Wattin 

(2004) describes the seven abilities that make 

up resilience, namely as follows. 1) Emotional 

regulation, 2) Impulse control, 3) Optimism 

(realistic optimism), 4) Problem analysis ability 

(Causal Analysis), 5) Empathy, 6) Self-efficacy 

efficacy), 7) Achievement (Reaching out). 

Several research results describe the 

relationship between resilience and teacher 

performance. Several studies explain that the 

importance of resilience in improving teacher 

performance (Canivel, 2010; Granger et al., 

2021; Jimenez, 2021; Manzon, 2021; 

Mwivanda & UoN, 2018; Saguni et al., 2021; 

Wabule, 2020), the higher the resilience 

applied, the higher the teacher's performance 

that will be carried out well (Duckworth et al., 

2009; Koslouski & Stark, 2021; Marashi & 

Rashidian, 2018; Mâsse, 1999; Pham et al., 

2021; Tansiongco & Ibarra, 2020). 

 

Table 2. Dimensions and Indicators of Resilience 

Variable Dimension Indicator 

Resilience Emotion 

Regulation 

- Ability to remain calm even under pressure 

- Individuals can control their emotions, attention, and 

behavior 

Impulse Control - Ability to adapt in the face of sadness 

- Able to develop social skills 

Optimism - Have hope for the future 

- Believe in having the ability to solve problems 

Causal Analysis - Ability to identify the cause of a problem 

Empathy 

 

- The ability to understand and be able to feel the feelings 

of others. 

Self Efficacy - One's belief in one's ability to achieve success 

Achievement - One's ability to increase the positive aspects in oneself 

- A person's courage to overcome problems or do things 

that are beyond their capabilities (dare to take risks) 

 

Teacher Performance 

Teacher performance is a description of the 

work done by the teacher related to what tasks 

he carries out and is his responsibility (Uno & 

Lamatenggo, 2012). Therefore, to be able to 

assess teacher performance, it can be done 

through indicators from every aspect of 

performance which include: 1) Quality of work, 

the indicators are: planning teaching programs 

quickly, mastering lesson materials and 

assessing teaching and learning progress. 2) 

Speed/accuracy of work, the indicators are: 

completing the teaching program according to 

the academic calendar. 3) Initiatives in work, 

the indicators are using media in learning and 

using various methods in learning. 

Table 3. Teacher Performance Dimensions and Indicators 

Variable Dimension Indicator 

Teacher 

Performance 

Work quality - Quickly plan teaching programs 

- Mastering the lesson material 

- Assessing teaching and learning progress. 

Working Speed/Accuracy - Complete the teaching program according to the 

academic calendar. 

Initiative at Work - Using media in learning 
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- Using a variety of methods in learning. 

METHOD 

 

Research design 

This study investigates the Effect of Adversity 

and Resilience on the Performance of Middle 

School Teachers in Palangka Raya City. The 

study uses a quantitative research design to 

reveal constructs through path analysis using 

SPSS version 25. This research design refers to 

the model offered by Creswell (2009), that 

descriptive-quantitative research aims to 

examine the effect of exogenous variables both 

jointly and partially on endogenous variables. 

The data collection method used is a 

survey method, which is a method of collecting 

data by giving questionnaires to respondents 

who are the research sample, then processed to 

be used as hypothesis testing data. This study 

found primary data in accordance with the 

number of samples designed, and all 

questionnaires that were filled out by 

respondents were completely complete so that 

they could be used for data analysis without 

having to correct or replace the results. 

Sample and Population 

The study population was all junior high school 

teachers in Palangka Raya City, Central 

Kalimantan Province with a total population of 

917 teachers, spread across all sub-districts. 

 

Table 4. Number of Middle School Teachers in Palangka Raya City 

No Subdistrict Teacher 

1 Pahandut 357 

2 Sabangau 78 

3 Jekan Raya 354 

4 Rock Hill 77 

5 rakumpit 51 

Total 917 

The samples taken in this study were 278 

samples, with the sampling technique using 

proportional random sampling in which the 

sample members from the population were 

taken randomly from the total population 

according to the proportions of each sub-district 

and village. The method used is to use the 

Slovin formula. 

n =
N

(1+(N x e2)
=

917

(1+(917 x 0,052)
= 278,511 

rounded up to 278. 

Research data 

The research data sources consist of two, 

namely primary data and secondary data. 

Primary data comes from surveys, 

observations, interviews, and questionnaires. 

While secondary data comes from public 

documents from the Central Bureau of Statistics 

of Palangka Raya City in Figures 2020-2021 

and the Regional Government of Central 

Kalimantan Province via the link 

https://reference.data.kemdikbud.go.id/ which 

contains the flagship programs of the 

Department of Education and Culture.  

The data collection tool uses a 

questionnaire which was developed with 

reference to the theory developed by previous 

researchers by taking into account the 

dimensions and indicators. 
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Table 5. Research Instruments Grid 

Variable Dimension Indicator Scale 

Teacher 

Performance 

Work quality 

1. Quickly plan teaching programs Likert 

2. Mastering the lesson material Likert 

3. Assessing teaching and learning 

progress. 

Likert 

Working 

Speed/Accuracy 

4. Complete the teaching program 

according to the academic 

calendar. 

Likert 

Initiative at Work 

5. Using media in learning Likert 

6. Using a variety of methods in 

learning. 

Likert 

Adversity 

Control 1. How much control do you feel 

over an event that creates 

difficulties? 

Likert 

Origin-ownership 2. The extent to which individuals 

rely on themselves to improve 

the situation at hand, regardless 

of the cause. 

Likert 

3. How likely have I grown to do 

anything to improve the 

situation without taking the 

details of my job into account. 

Likert 

Reach 4. To what extent will adversity 

reach other parts of one's life? 

Likert 

Endurance 5. How long will the trouble last Likert 

6. How long will the cause of 

trouble last 

Likert 

Resilience 

Emotion Regulation 1. Ability to remain calm even 

under pressure 

Likert 

2. Individuals can control their 

emotions, attention, and 

behavior 

Likert 

Impulse Control 3. Ability to adapt in the face of 

sadness 

Likert 

4. Able to develop social skills Likert 

Optimism 5. Have hope for the future Likert 

6. Believe in having the ability to 

solve problems 

Likert 

Causal Analysis 7. Ability to identify the cause of a 

problem 

Likert 

Empathy 

 

8. The ability to understand and be 

able to feel the feelings of 

others. 

Likert 
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Self Efficacy 9. One's belief in one's ability to 

achieve success 

Likert 

Achievement 10. One's ability to increase the 

positive aspects in oneself 

Likert 

11. A person's courage to overcome 

problems or do things that are 

beyond their capabilities (dare 

to take risks) 

Likert 

Emotion Regulation 12. Ability to remain calm even 

under pressure 

Likert 

13. Individuals can control their 

emotions, attention, and 

behavior 

Likert 

 

Data Validity 

The validity of the data is the most important 

aspect in research, because when the data used 

for data analysis is invalid, the conclusions 

obtained are biased. The implications of 

research results will also be biased and cannot 

be used to make strategic policies. This research 

has a high level of strategi because it involves 

policy making related to aspects of the 

education sector in Palangka Raya City. 

The validity of quantitative data is done 

by checking the completeness of the data from 

the results of filling out the instrument. The 

results of filling out the complete instrument are 

followed by tabulation and verification. To 

increase the validity of quantitative data before 

being used to test research hypotheses, validity 

and reliability tests were carried out first. 

Validity Test Results 

Table 6. Teacher Performance Validity Test Results (y), Adversity (x1), and Resilience (x2) 

No Variable r-count r-table Sig Information 

1 Teacher Performance 0.763 0.1161 0.000 Valid 

0.834 0.1161 0.000 Valid 

0.760 0.1161 0.000 Valid 

0.851 0.1161 0.000 Valid 

0.793 0.1161 0.000 Valid 

0.765 0.1161 0.000 Valid 

2 Adversity 0.843 0.1161 0.000 Valid 

0.932 0.1161 0.000 Valid 

0.929 0.1161 0.000 Valid 

0.861 0.1161 0.000 Valid 

0.670 0.1161 0.000 Valid 

0.929 0.1161 0.000 Valid 

3 Resilience 0.951 0.1161 0.000 Valid 

0.905 0.1161 0.000 Valid 

0.884 0.1161 0.000 Valid 

0.817 0.1161 0.000 Valid 

0.885 0.1161 0.000 Valid 
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0.817 0.1161 0.000 Valid 

0.840 0.1161 0.000 Valid 

0.892 0.1161 0.000 Valid 

0.872 0.1161 0.000 Valid 

0.793 0.1161 0.000 Valid 

0.765 0.1161 0.000 Valid 

0.843 0.1161 0.000 Valid 

0.852 0.1161 0.000 Valid 

From the table above, it can be seen that each 

statement item has rcount > rtable and is 

positive with a value of sig < 0.05. Thus, the 

statement item is declared valid 

Reliability Test Results 

Table 7. Teacher Performance Reliability Test Results (y), Adversity (x1), and Resilience (x2) 

No Variable Cronbach's Alpha Critical 

Value 

Information 

1 Teacher Performance 0.876 0.6 Reliable 

2 Adversity 0.785 0.6 Reliable 

3 Resilience 0.887 0.6 Reliable 

From the table above, the results of the 

analysis above are found that the Cronbach’s 

alpha value for the y variable is 0.876, x1 is 

0.785 and x2 is 0.887. So, it can be concluded 

that the items of the research instrument are 

reliable, because they are greater than 0.6. 

Data analysis 

Data analysis techniques refer to opinions 

Creswell (2009). First, test the validity and 

reliability of the data. This stage has been 

carried out as described above (Tables 6 and 7). 

Second, test the model using the SPSS version 

25 application which aims to analyze the 

magnitude of the influence between exogenous 

and endogenous variables. The analysis results 

obtained can be interpreted by looking at the 

values of R2 and T. Third, test directly to see 

the effect of exogenous variables on 

endogenous ones. 

RESULTS AND DISCUSSION 

Classic assumption test 

Table 8. Kolmogorov-Smirnov Test One-Sample Normality Test Results 

Variable Significance Description 

variable y 0.189 Normal 

Variable x1 0.273 Normal 

Variable x2 0.384 Normal 

From the normality assumption test table 

above, it can be explained that all significance 

values for the normality model are greater than 

0.05 so it can be concluded that the normality 

assumption is met. 
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Table 9. Linearity Test Results 

Variable F Significance Description 

x1 against y 8,731 0.000 linear 

x2 against y 9,792 0.000 linear 

From the table for testing the linearity 

assumption above, it can be explained that the 

entire significance value for the linear model is 

less than 0.05. So, it can be said that the 

assumption of linearity of the structural model 

has been fulfilled. 

 
Image 1. Heteroscedasticity Test Results 

From the picture above, the graph can be seen 

that the dots spread randomly, do not form a 

clear pattern, and are spread both above and 

patterned, the number 0 (zero) on the Y axis, 

then there is no heteroscedasticity 

Hypothesis testing 

H1: The Effect of Adversity on the 

Performance of Middle School Teachers in 

Palangkaraya City 

Table 10. Summary of Linear Regression Results on Variable x1 → y 

Variable Beta T Sig t Information 

Adversity (x1) → Teacher 

Performance (y) 

0.705 4.759 0.000 Significant 

table = 1.65251 

Adjusted R Square = 0.682 

R Square = 0.694 

The relationship is declared to have a positive 

and significant effect if the value of t-count is 

greater than t-table and the significant value of 

t is less than 0.05. Based on the table above, it 

can be seen that the t-count for the Adversity 

variable (x1) is = 4.759 on Teacher 

Performance (y) this means that t-count is 4.759 

> tt-able 1.65251 with a sig value of 0.000 

<0.005 then there is a positive and significant 

effect between the Adversity variable (X1) on 

Teacher Performance (y). 

The results of the regression calculation 

can be seen that the coefficient of determination 

(adjusted R square) obtained is 0.682, this 
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means the variation of the Adversity variable 

(x1) partially able to explainTeacher 

performance (y) is 68.2% while the remaining 

31.8% is influenced by other variables that are 

not included in this research model. 

H2: The Effect of Resilience on the 

Performance of Middle School Teachers 

in Palangka Raya City 

Table 11.Summary of Linear Regression Results on Variable x2 → y 

Variable Beta T Sig t Information 

Resilience (x2) → Teacher 

Performance (y) 

0.672 5.842 0.000 Significant 

table = 1.65251 

Adjusted R Square = 0.723 

R Square = 0.742 

From the regression results, it was found that 

the influence of individual/partial resilience 

(x2) on teacher performance (y). Based on the 

table above, it can be seen that t-count for the 

Resilience variable (x2) is = 5.842 on Teacher 

Performance (y) this means t count 5.842 > t-table 

1.65251 with a sig value of 0.000 <0.005 then 

there is a positive and significant effect between 

the Resilience variable (x2) on Teacher 

Performance (y). 

The results of the regression calculation 

can be seen that the coefficient of determination 

(adjusted R square) obtained is 0.723, this 

means the variation of the Resilience variable 

(x2) partially able to explain Teacher 

performance (y) is 72.3% while the remaining 

27.7% is influenced by other variables that are 

not included in this research model. 

H3: The Effect of Adversity and Resilience on 

the Performance of Middle School 

Teachers in Palangka Raya City 

Table 12. Summary of Linear Regression Results on Variables x1, x2 → y 

Variable Beta F Sig Information 

Adversity (x1) and Resilience 

(x2) → Teacher Performance (y) 

0.692 12,721 0.000 Significant 

f-table = 3.88 

Adjusted R Square = 0.571 

R Square = 0.582 

The relationship is declared to have a 

positive and significant effect if the f-count 

value is greater than f-table and the significant 

f value is less than 0.05. Based on the table 

above, it can be seen that f-count for Adversity 

(x1) and Resilience (x2) variables = 12.721 on 

Teacher Performance (y) this means  Fcount 

12.721 > F table 3.88 with a sig value of 0.000 < 

0.005 then there is a positive and significant 

effect between variable Adversity (x1) and 

Resilience (x2) on Teacher Performance (y). 

The Effect of Adversity on the 

Performance of Middle School Teachers 

in Palangka Raya 

From the results of data analysis on the first 

hypothesis that has been partially carried out, it 

can be seen that t-count for the Adversity 



5537  Journal of Positive School Psychology  

 

variable (x1) is = 4.759 on Teacher 

Performance (y) this means t-count 4.759 > t-

table 1.65251 with a sig value of 0.000 <0.005 

then there is an effect positive and significant 

between Adversity variable (x1) on Teacher 

Performance (y). So, it can be concluded that 

the first hypothesis can be accepted. The results 

of the regression calculation can be seen that the 

coefficient of determination (adjusted R square) 

obtained is 0.682, this means the variation of 

the Adversity variable (x1) partially able to 

explainTeacher performance (y) is 68.2% while 

the remaining 31.8% is influenced by other 

variables that are not included in this research 

model. Based on this regression analysis, it can 

be interpreted that the effect of adversity in this 

case can improve teacher performance, because 

the higher the level of adversity used by a 

teacher, the teacher's performance will also 

increase. 

The results of this study are in line with 

the theory of Adversity Quotient (AQ), which 

is a person's ability to observe difficulties and 

process these difficulties with their intelligence 

so that it becomes a challenge to solve them. 

Especially in achieving a goal, ideals, hopes 

and most importantly personal satisfaction from 

the work/activity itself. This research at least 

provides input for people who think that a high 

Intelligence Quotient (IQ) and Emotional 

Quotient (EQ) can be more easily achieved. 

However, Intelligence Quotient (IQ) and 

Emotional Quotient (EQ) are not the only 

predictors of success. As many researchers are 

determined to find a way to be successful, 

happy and satisfied in life, another 

breakthrough is in understanding the way to 

success. 

It was introduced by Stoltz (1997) 

Adversity Quotient (AQ). In other words, this 

study proves that adversity quotient can affect a 

person's success and performance apart from 

Intelligence Quotient (IQ) and Emotional 

Quotient (EQ). Thus, teachers should have all 

the adversity quotient indicators to support 

successful performance. Therefore, teachers 

must have Control, Origin-ownership, Reach, 

and Endurance. 

This research is supported by several 

relevant studies. According to Stoltz 

(2000)explain the adversity quotient is a 

person's intelligence in facing obstacles or 

difficulties on a regular basis. Adversity 

quotient helps individuals strengthen their 

abilities and perseverance in facing the 

challenges of everyday life while still holding 

on to their principles and dreams regardless of 

what is going on. Furthermore, Stoltz (2000), 

adding that one's success in living life is mainly 

determined by the level of adversity quotient. 

The results of research conducted by Sukardewi 

et al., (2013) suggests that the adversity 

quotient is very influential on the motivation of 

teachers in completing their tasks. 

In fact, on the other hand, the adversity 

quotient is the main key for teachers in bringing 

students to success. Thus, indirectly the 

adversity quotient can improve the teacher's 

own performance. Research result Budiani et 

al., (2014) and Weno & Matulessy (2015) 

argued, adversity quotient is the deepest side of 

a teacher, which has a large portion of the 

attitude of professionalism. Adversity quotient 

leads teachers to strong characters, such as 

being a role model, charismatic and 

inspirational. Even in their daily life, teachers 

with an adversity quotient can place themselves 

at a dignified social level. 

Several studies have been conducted on 

the importance of adversity in improving 

teacher performance (Deng et al., 2020; 

Dworkin, 2009; Kangas-Dick & 

O'Shaughnessy, 2020; Lavy & Ayuob, 2019; 

Richards et al., 2014, 2016; Trigueros et al., 

2020; Xu et al., 2021 ; Yin et al., 2020). Among 

the researchers explained that adversity is very 

dominant in improving performance, this is of 

course very closely related to the teacher's 

image of the importance of intelligence in 

dealing with difficulties, especially for 

teachers. Therefore, it is very important for a 

teacher to have an adversity quotient in dealing 
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with difficulties both outside and inside the 

classroom, so that teachers can work optimally 

which will certainly have an impact on 

improving performance (Abbott et al., 2009; 

Cheng & Catling, 2015; Kwek et al., 2013; 

Meiklejohn et al., 2012; Taylor & Tyler, 2012; 

Wilcox & Lawson, 2018; Zhang et al., 2020). 

The Effect of Resilience on the 

Performance of Middle School Teachers 

in Palangka Raya City 

From the results of data analysis on the second 

hypothesis that has been partially carried out, it 

can be seen that t count for the Resilience variable 

(x2) is = 5.842 on Teacher Performance (y) this 

means t-count 5.842 > t table 1.65251 with a sig 

value of 0.000 <0.005 then there is an effect 

positive and significant between the variable 

Resilience (x2) on Teacher Performance (y). So 

it can be concluded that the second hypothesis 

can be accepted. The results of the regression 

calculation can be seen that the coefficient of 

determination (adjusted R square) obtained is 

0.723, this means the variation of the Resilience 

variable (x2) partially able to explainTeacher 

performance (y) is 72.3% while the remaining 

27.7% is influenced by other variables that are 

not included in this research model. Based on 

this regression analysis, it can be interpreted 

that the effect of resilience in this case can 

improve teacher performance, because the 

higher the level of adversity used by a teacher, 

the teacher's performance will also increase. 

Resilience is not magic and is not only 

found in certain people and is not a gift from an 

unknown source. From the various definitions 

of resilience that have been described, it can be 

concluded that resilience is a person's ability to 

survive and not give up in difficult situations in 

his life, as well as trying to learn and adapt to 

these circumstances and then rise from the 

situation to become better. 

Resilience is also the strength that a 

person has to face, overcome, and to be strong 

against life's unavoidable difficulties (Akbar & 

Pratasiwi, 2017; Hafiva et al., 2020; Sutrisno, 

2017). In addition, resilience can be interpreted 

as a positive psychological science that 

instructs individuals to be more realistic in 

dealing with problems in life. If the resilience 

of the teacher is disturbed, it will also affect the 

performance of a teacher. 

Aspects of Resilience Jackson & Wattin 

(2004) describes the seven abilities that make 

up resilience, namely as follows. 1) Emotional 

regulation, 2) Impulse control, 3) Optimism 

(realistic optimism), 4) Problem analysis ability 

(Causal Analysis), 5) Empathy, 6) Self-efficacy 

efficacy), 7) Achievement (Reaching out). 

This research is supported by several 

relevant studies. Several research results 

describe the relationship between resilience and 

teacher performance. Several studies explain 

that the importance of resilience in improving 

teacher performance (Canivel, 2010; Granger et 

al., 2021; Jimenez, 2021; Manzon, 2021; 

Mwivanda & UoN, 2018; Saguni et al., 2021; 

Wabule, 2020), the higher the resilience 

applied, the higher the teacher's performance 

that will be carried out well (Duckworth et al., 

2009; Koslouski & Stark, 2021; Marashi & 

Rashidian, 2018; Mâsse, 1999; Pham et al., 

2021; Tansiongco & Ibarra, 2020) 

The Effect of Adversity and Resilience on 

the Performance of Middle School 

Teachers in Palangka Raya City 

From the results of data analysis carried out on 

the third hypothesis, it can be seen that f-count 

for Adversity (x1) and Resilience (x2) variables 

is = 12.721 on Teacher Performance (y) this 

means F count 12.721 > F table 3.88 with a sig 

value of 0.000 <0.005 then There is a positive 

and significant effect between Adversity (x1) 

and Resilience (x2) variables on Teacher 

Performance (y). Based on this regression 

analysis, it can be interpreted that the influence 

of adversity and resilience in this case can 

improve teacher performance, because the 

higher the level of adversity used by a teacher, 

the teacher's performance will also increase. 

The conclusion that can be drawn is that 

based on the data in the field, it is known that 
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there is a positive and significant influence 

between adversity and resilience either partially 

or simultaneously on the performance of 

teachers with a high level of contribution. The 

better the two aspects, the better the 

performance level of the student teachers. 

Teachers who have the adversity quotient and 

resilience, the indicators of successful 

performance will be met properly, namely: a) 

Quality of work by planning teaching programs 

quickly, mastering lesson materials and 

assessing teaching and learning progress; b. 

Speed/accuracy of work by completing 

teaching programs according to the academic 

calendar; c) Initiatives in work by using media 

in learning and using various methods in 

learning. 

Conclusion 

Based on the results of data analysis and 

discussions that have been carried out, this 

research can be concluded that: First, partially 

there is a positive and significant influence 

between Adversity on the Performance of 

Middle School Teachers in Palangka Raya City. 

Second, partially there is a positive and 

significant influence between Resilience on the 

Performance of Middle School Teachers in 

Palangka Raya City. Third, simultaneously 

there is a positive and significant influence of 

Adversity and Resilience on the Performance of 

Middle School Teachers in Palangka Raya City. 

Novelty in this research is to use 

adversity, resilience and teacher performance 

variables which in previous research have never 

been combined between adversity and 

resilience to teacher performance, as well as 

with the latest theories and phenomena used. 

The limitation of this research lies in the 

method of determining the location of the 

research which is only carried out in the city of 

Palangka Raya and has not yet reached the 

districts or cities in the entire province of 

Central Kalimantan. Likewise, the variables 

used are only limited to Adversity, Resilience 

and Teacher Performance variables, not 

touching other interesting variables. 

Future researchers should be able to 

carry out further research by exploring various 

variables that are predicted to really have a 

significant contribution in the formulation of 

policies related to education. 
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