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Abstract

This article reports on a systematic review conducted to identify the impacts of the methodology of
pedagogical cartography or situated knowledge in the scientific communities in education in the period
2008-2021. a protocol was defined with the research team that allowed finding 43 articles related to the
subject, the sources consulted were processed by type of article, years of production and the
georeferencing of their production. It can be concluded from the systematic review, that there is a
growing interest on the part of the educational scientific community in establishing research bets that
take these methodological perspectives in education in the region as a reference.
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Introduction doings of subjects and communities configure

symbolic territories with their own, singular and
polysemic cartography (Andrade-Sanchez et al.,
2018) that is legitimized through their own ways
of being and being in context. In this sense, they
discover from the processes of inquiry the
meanings given to educational practices by
teachers, scholars, communities and the
scenarios of dialogue provoked in the
knowledge societies.

Pedagogical mapping or mapping of situated
knowledge has attracted the interest of academic
communities working in educational scenarios
to access relevant information on the
pedagogical experiences of teachers and
educators; educational actors use this resource to
map the places of enunciation, transits and
situated stakes. It is a resource that allows to
visualize the experiences in the territories and to
find the relationships that circulate in the school-
community relationship.

In Latin America, the popular school has taken
these processes as a reference in order to inquire
about the scope of its pedagogical practices in
the transformation processes that take place in
communities. The role it plays in the

The role played by these methodological
approaches to identify pedagogical practices is

fundamental when it comes to understanding the
meanings of education influenced by discourses
that circulate in the territory and the time-space
ruptures inherent to knowledge societies. Thus,
in the same way as territories demonstrate their
reliefs and forms, the practices and situated
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construction of territorialities that cross the
senses of culture, corporealities and encounters
in the urban-rural relationship. Likewise, the
positions taken by the educational actors in the
territories in diverse knowledge practices. It is a
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place to trace the circulation of knowledge,
identify the meanings given to the community
and the transformations that arise between the
encounters of cultural relations and transits.

It is necessary to produce knowledge regarding
the interest aroused by this methodological
approach in the pedagogical practices of the
region in order to understand its uses, scope and
positioning in the scenario of conventional
scientific knowledge. These stakes circulate in
the interests of the scientific community, given
that their practices manage to contribute
elements to understand the impacts of education
in times of the 21st century. Although there are
countless practices that use cartographies to
promote teaching and learning scenarios, the
scope of these methodological approaches to
trace the pedagogical processes of teachers and
scholars is mainly an interest that educational
communities have taken in order to find
meanings and identify approaches in the
relationship between culture, territory and
education.

Defining pedagogical cartography or situated
knowledge is to integrate two relevant aspects
that link the stakes of geographies and their
impact on the social and educational aspects of
formal, non-formal and informal scenarios. It is
to link a web of discourses that are born from the
territorial stakes and to give a meaning to
education based on these firsts. It is to find a
place for cultural dialogues, territories and
transformations, based on the pedagogical
action that teachers and scholars promote in
order to overcome the logics of the traditional
curriculum.

It is understood as an analytical device around
research processes, among the elements of the
systematic and differential tracing of realities.
The pedagogical cartography, epistemologically
allows to go after the trace of itself, from the
reflexive and participative inquiry of the
educational realities, as well as of the
imaginaries of the subjects that make it possible
(...) (Velasquez-Mantilla et al., 2019, p. 230)

Latin  America promotes, through its
pedagogical praxis, transformations that
mobilize a different dimension to institutional
education, through scenarios that link territorial
productions of knowledge. It is necessary to
situate for the scientific community of education
methodological bets that achieve the purposes of
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being able to understand the advances, meanings
and practices of the Latin American popular
school.

Methodology

The methodological stakes of this article were
defined by a team of researchers who, after
analyzing the scope of the review and its
importance for the research in progress,
determined the systematic review route.
Through it, the aim was to identify the scientific
production around the categories linked to the
study and to establish as analysis a five-year
period that would allow identifying the research
on the subject in question produced by various
pedagogues or educational scientists in the Latin
American region. However, the period was
extended since not enough articles related to the
subject were found to support the developments
pursued by the research.

the systematic review was planned to reduce
bias and eliminate poor quality studies. The
steps followed were: formulating a question,
establishing a review protocol, configuring the
main instrument of the bibliographic search that
would allow a detailed search of the descriptors
of interest for the study, establishing the articles
defined for the study and determining the
variables for the analysis (Linares-Espinés et al.,
2018)

The following selection criteria were used to
perform this systematic review:

1. Type of item:

2. Research Articles: Rigid structure in
introduction, methodology, results, Discussions
and conclusions. Specific and delimited
research. Empirical in nature.

3. Review Articles: Rigid structure as the
research articles, but they give line on the state
of the art of the issue under study.

4. Reflection articles: These are articles
that do not have a rigid structure and are
accompanied by previous work on the subject.

5. Country of publication: Place from
where the document is published.
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6. Country where the experience is results. Finally, processing and systematization

located: Place referred to in the document. tables were constructed with the aforementioned
L fields, for the projection of results and analysis

7. Year of publication of the information.

8. Methodological approach

9. Key words Results

The search for articles was carried out in
databases:

. First Location Data: Scopus, Wos and
SienceDirect

. Second location  data:
ProQuest, Redalyc, Scielo, DialNet

EBSCO,

The key words used for the electronic search
were: Pedagogical Cartography and
Cartography of situated knowledge. The number
of articles defined in the search was 50;
however, 43 articles were found in the review,
which were taken as the basis for presenting the

Once the sources consulted were traced and
processed according to the criteria of
temporality, subject matter, location and search
categories, 43 primary sources were processed,
of which 34 were complete research results
articles, 7 academic review articles and 2
reflection articles (Table 1), which made it
possible to establish a ratio of 79% (Figure 1) of
research articles, thus constituting most of the
types of primary sources consulted; Likewise,
100% of the documents processed during the
analysis declared in their methodological
designs to use the qualitative approach for the
application of cartography as the applied focus
of their exercises.

Table 1. Types of publication tracked

Type

Number

Research
Review

Reflexion

34
7

Source: Own elaboration (2021)

M Investigacion
De revision

B De reflexion

Figure 1. Percentage of most source type tracked.

Source: Own elaboration (2021)
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All the primary sources included in the crawl
were consulted through repositories of indexed
scientific literature (Figure 2) from institutional
accounts, being the database of the open
information system of journals published in
Spanish of the University of La Rioja Dialnet.

Systematic consultation of indexed databases
allowed the use of descriptors and filters in
accordance with the bibliometric criteria
established by the study, thus ensuring
compliance with the methodological design of
the crawl.

DIALNET REDALYC SCIELO

PROQUEST EBSCO

Figure 2. Databases consulted in the crawl
Source: Own elaboration (2021)

Due to the thematic and bibliometric tracking
categories established in the methodological
design, and in view of the fact that the scientific
literature on social cartography, educational
cartography or pedagogical cartography is not
abundant, the tracking years (Table 2) included
in the documentary exploration carried out

covered from 2008 to 2021. This
methodological decision made it possible to find
a significant increase in bibliographic
production in the last 6 years.

2021 2020 2019 2018 2017 2016 2015 2014 2013 2012 2011 2010 2009 1008

Figure 2. Years of publication.
Source: Own elaboration (2021)
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Regarding the geolocation of the documents that
met the inclusion criteria estimated in the
methodological design of this bibliometric
study, the findings of this type were divided in
two, on the one hand with the purpose of
estimating the countries of origin of the journals
in which the articles were published (Figure 4)
and the countries in which the research
experiences that allowed the emergence of the
documents consulted in terms of the use of

COLOMBIA
ESPANA
BRASIL
ARGENTINA
MEXICO
VENEZUELA
SUDAFRICA
CHILE
ECUADOR

CUBA

social, educational or pedagogical cartographies
were developed (Figure 5 and Table 2). This
made it possible to estimate that of the 43
articles included in the study, 38 of them,
corresponding to 88% of the articles, published
the experience in the same country where it was
carried out and 5 research experiences,
corresponding to 12% of the sources, published
their results in journals in countries other than
those in which the experience was carried out.

8 10 12 14 16 18

Figura 3. Countries of the journals in which the sources consulted were published.

Source: Own elaboration (2021)

In relation to the countries in which the journals
that address cartography are located in terms of
the descriptors proposed by the study in its
methodological design, Colombia reports 16
publications and of these, all the applied
experiences consulted were carried out in that
country, which at first sight could mean, in view
of the bibliographic production of the last 6
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years, that social and educational cartography is
an option of methodological approach in growth
for that country and that according to its
disciplinary characteristics and the capacity of
flexibility as a technique, it is a methodological
path that can respond with assertiveness to study
contexts configured from diverse investigative
concerns.
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W 18
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Figure 5. Countries in which cartographic experiences have been developed

Source: Own elaboration (2021)

Table 2. Details of the countries in which the traced mappings were developed

Pais

NuUmero

Colombia
Spain
Brazil
Mexico
Argentina
Ecuador
Cuba
Chile
Venezuela

South Africa

(=Y
(ee]

[T B e T = S N o N © ) N © N @]

Total

o
©

Source: Own elaboration (2021)

As can be seen in Table 2, the 43 articles
included in the bibliometric search contain
experiences  of  conceptualization  and
application of cartography in 49 different
scenarios that include countries of the Southern
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Cone, the Caribbean and Central America, as
well as one European country and one from the
African continent that developed within the
inclusion criteria of the study elements of
educational approach to cartography.



Daniel A. Velasquez-Mantillal, Fernando Andrade-Sanchez?, Johanne Estrada-Rodriguez®, César Augusto

Aguirre Ledn*, Adriana Quimbayo-Feria®, Jennifer Catalina Murcia Rodriguez® 2450

With regard to the specific approach to
cartography, it was found in the sources
consulted that three different types of
cartography development were handled, namely
educational or pedagogical cartography, social
cartography and conceptual cartography
exercises. The sources included in the present
bibliometric  survey dealt mainly with
educational/pedagogical mapping (53%) (see
figure 6) and in a percentage of 42% with social

mapping (42%); however, it is worth noting that
the surveys carried out in this last category kept
a very close reference to educational and
community issues in terms of pedagogical
training of actors and communities, which also
implies an affinity of this methodological
approach with educational realities.

M Educativa/ped.
Social

M Conceptual

Figure 6. Types of mappings tracked
Source: Own elaboration (2021)

These descriptors were processed through the
website http://www.edwordle.net/ to visually
capture the use of words frequently linked to the
written exercises consulted, in this order of
ideas, cartography, education, social

cartografia

cartography, research, knowledge and practices
were part of the terms that met the filter of
having been used more than 10 times among the
compilation of keywords compiled.

CdUCaClO"‘*"educanvas

pobreza

(»l

= urbana
barruaes U‘ arflsthOS

contextos @ popular %r problemas
conommlento jbvenes = geografia

epIALAIGNS

Oadell
P

. ugpeuuo;

saberes SOCIBI 7

- experimental  hipermedia 5

del CuerPo limitaciones resolucién

post-cualitativo derechos ©

métodos
s e I “‘A:; Nnra

experiencias & 5 escuela
metodologia 5 § rrofesorade

S particirativo

cas [enguaie
accion cartografia
:; cualifafiva

> aprendizaje

Figure 7. Descriptors most frequently used in the keywords
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Source: Own elaboration using the tool at:
http://www.edwordle.net/create.html# (2021)

Discusion

The review identified some tendencies from
which the diverse uses and practices of social,
educational or pedagogical cartography and
situated knowledge in diverse contexts and
scenarios that deal with liminalities between
them are accounted for. The theoretical-
methodological discussions in which reflections
on mapping and situated knowledge in
educational environments are found are shown
below.

The bets to diversify the places from which
knowledge is constructed in dispute with
western, hegemonic and positive discourses in
reference to modern science, also go through the
reconceptualization of the place of the otherness
that participate in its construction from the daily
life of the territories, practices and habits. Thus,
social cartography is [] the instrument for the
production of a dialogic knowledge that has as
its foundation the opening to ways of knowing
and experiencing territories that may even
precede the logical procedures of conventional
cartographic representation. The horizon of this
form of knowledge production is the creation of
spaces of encounter and mediation of meanings
in which the subjects involved share, contribute,
teach and learn (Montoya, Garcia y Ospina,
2005, P.191).

This generation of knowledge is in an
indissoluble relationship with research, which,
with the reconfiguration of the spaces and
subjects of knowledge, has in turn generated
protagonism of the participants; the
communities assume leadership over the
production of knowledge of the vital spaces that
surround them. This epistemological shift
implies, in the words of Torres (2009), a "true
community of knowledge construction”. This
diversity of actors implies the inclusion of
different perspectives in the analysis of their
context and the resolution of identified
problems.

Cartography is then a heterogeneous place
where power is disputed (Aparicio, 2018;
Barragan, Leon, 2019). In the cartographic
language as a social construct, meanings and
discursivities about the past, geography,
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territory converge, which from a collaborative
and plural investigative exercise accounts for the
realities that surround the subjects and allows
the emergence of agencies that bet on the
transformation of these realities.

Social cartography puts in tension the
construction of power scenarios; the recognition
of identity, territory, geographic space, memory
and the relationships woven among them, is
constituted in this sense in a didactic strategy, as
a contribution to the new fields of geographic
knowledge that contribute to the recognition of
spaces and contexts in relation to the daily life
of those who inhabit them. Both for its
application in school spaces, in the teaching of
geography and social sciences in general, and
for the case of the research presented, by
allowing to evidence the relationships of the
daily life of the students and their roles as
members of the community, as well as their roles
as university students and in the same way
involves those who share this path, teachers,
authorities and peers, who contribute within the
training process (Avila, 2020. P. 30).

Social cartographies  as  participatory
methodologies from which emerge practices
aimed at solving specific problems of the
participating  communities and  subjects
(Fernandez; 2021) have had a great boom in the
educational field in recent years, called to think
about the scenarios and relationships
conditioned by teaching and learning.

Educational contexts of various kinds - formal,
informal and non-formal - have assumed
mapping as a model approach, methodology,
tool (Tello, Gorostiaga, 2009), powerful to study
the pedagogical practices that revolve around
the teaching-learning relationship, involving not
only those involved in the educational
communities, but in general those who directly
or indirectly participate in it, but in general to
those who directly or indirectly relate to these
scenarios in favor of critical and propositional
analysis in these contexts, this bet also goes
through the understanding of the subjectivities
that read and construct the social reality of
educational scenarios, including the analysis of
emotions,  attitudes, values, forms of
communication, experiences, practices (Gray,
2017), as well as in the transformation of these
environments (Ramirez, 2012; Morales-Garcia;
Tabares-Ochoa;  Angel-Gomez;  Agudelo-
Hincapié, 2016).
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Social Education in Latin America involves a
cartography of opportunities, but also of
meanings, experiences, trajectories and diverse
realities depending on the countries, within the
framework of a region that presents some socio-
educational  confluences, but  multiple
differences in terms of professional paths,
practices or organizations. In the last decades,
the officialization of studies and research on
Social Pedagogy and Social Education in
Universities of Uruguay, Argentina, Colombia,
Mexico or Brazil, among others, as well as the
necessary professionalization or  specific
training, has been raising concrete scenarios of
practice, recognition of professional functions or
epistemological reflections in the universal
panorama, from the conquests and social,
political or health struggles with permanent
advances and setbacks (Sanchez-Valverde; del
Pozo, 2021, P.8)

The review made it possible to identify diverse
aspects in which the use and appropriation of
cartography has encouraged a critical reading of
reality, tending to transform practices associated
with school knowledge, as well as involving its
members in a leading role towards change and
social empowerment.

Mapping experiences and knowledge, as a space
that opens the conversation to include the voices
of those who participate in it, breaks down the
more traditional versions of the roles of
educational actors and their relationships with
knowledge and power. Thus, pedagogical-
cartographic actions imply opening the
possibilities for the experiences and knowledge
brought by those who attend the space to
constitute not only the canon on what is learned,
but fundamentally the places from which the
ethical, aesthetic and political trajectories of
what can be done from the deep understanding -
experiential it should be said- of the exercise of
power, knowledge and its effects are built
(Barragan, Sanchez, Cruz. 2020, p.196)

Qualitative research, based on mapping as a
method, evidences practices of resistance that
are forged from the school and that imply the
recognition of the knowledge of diverse peoples
in scenarios of social emergency, indigenous,
peasants, women and Afro-descendants. Its
participatory  nature  allows for  the
empowerment of collectives in which the vision
of reality is reconfigured from multiple and
possible scenarios. Mapping territoriality goes
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beyond geographical analysis, and implies an
exercise in understanding social relations,
memory, history and identity, and therefore
education (Hernandez, Cetina, Garcia, 2016;
Barragan, 2016). Thus, social-pedagogical
mapping seen as a research strategy, allows
reconfiguring the level of action of various
educational actors (Barragan, Amador, 2014).

Pedagogical mapping, allows  mapping
educational experiences in all its areas, where
teaching and learning contexts crossed by the
dynamics of the city-region and region-city are
identified; (Velasquez-Mantilla, Daniel A;
Rodriguez, Monica Y Cuineme; Roldan, Andrés
F Castiblanco; Ramirez-Cabanzo, Ana B, 2019)
is a process that involves the active participation
of the school-community and through their
narratives the maps that enclave diverse forms
of teachability are evidenced; the expected
results of such experience, put in tension the
hegemonic approaches on the traditional school,
which implies the formation of own social
structures product of their collective re-
knowledge..

Through pedagogical cartographies, teachers
question the ways in which they carry out their
educational practices, as stated by Canales;
Padilla-Petry; Gutiérrez (2019), which also
allows them to question how they learn in a self-
reflective  exercise that would involve
identifying trajectories and generating tools that
positively impact on the critical transformations
required by the teaching practice. The analysis
of the teaching work experience provides
teachers with the possibility of transforming
educational practices in order to make them
diverse, contextual and intercultural Olvieira
(2018) and Barragan-Giraldo, Ibarra-Mogollén,
Pérez-Pérez, (2020).

Mapping is also used as a tool to carry out
comparative  pedagogical  studies.  For
Gorostiaga (2017), it involves the analysis of
similarities, differences and interrelationships
between different perspectives. In addition, its
application to educational policy problems is
illustrated from a comparative perspective, in
this case in the Latin American context. It gave
an account of the evolution of the pedagogical
movement from a rigorous and systematic
analysis as evidenced by Velasco (2016), who
managed to map the experience simultaneously
in several countries of the contender
Constituting an unprecedented expedition in the
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field of simultaneous application of the research
method in social cartography, applied to the
field of analysis of the evolution of pedagogical
movements. It resulted in the elaboration of
historiographic and thematic maps represented
in (245) two hundred and forty-five cartographic
productions whose objective was to explore
memory, territory, identity, and intersubjectivity
among social educators (p.82).

Mapping educational scenarios, and their
complexities, circumscribes the understanding
of the relationships that are woven around
geography, the physical place of the educational
encounter in its local, regional and national
contexts. In this sense, several researches
emerge from anthropological, geographical and
historical perspectives. Osorio, Rojas (2011);
Gilio (2015); Pires (2015); Avila, (2020),
Ospina, Montoya, Sepulveda (2021); Saravia-
Ramos, Vega-Valdés; Espinoza-Almonacid;
Gutiérrez-Soto (2021) assume cartography as a
didactic resource to delve into the analysis of the
school as a pedagogical territory in which
various historical, geographical, social relations
converge, analyzed from the collective
construction and participation of all the actors
that constitute the school and/or academic
communities. Teachers, students and directors,
in search of elucidating the ways in which the
school becomes a place that links the social
actors of the territories in which it is located.

Art as a form of expression, understanding and
transformation in the face of the multiple
realities that surround school contexts; is
susceptible to be mapped, several authors,
Rivillas (2021), Barragan; Gutiérrez-Cabello;
Aberasturi-Apraiz (20019), De Faria; Russo;
Garcia (2020), Torres (2015), assume this
perspective as a way to access the experiences
and aesthetic understandings of the subjects and
their sensitivities to the pedagogy of dance, the
pictorial, the musical, the cinematographic, the
literary and the scenic, in relation to their
agencies and forms of self-organization.

Cartography are used in educational scenarios as
diverse as mathematical ones, (conceptual
cartography) overcoming the prejudices to
which human and social sciences are advocated
as the favorite places for the knowledge of forms
other than the most positive knowledge. In this
regard, consult Bermeo-Yaffar; Hernandez-
Mosqueda, Tobon-Tobdn (2016) who refer to
mapping as a way to conceptualize
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mathematical knowledge beyond the automation
and mechanization of the ways in which this
science has been learned historically, which
allows generating contextualized learning
activities where the procedures, concepts and
attitudes related to mathematical thinking
contribute to the improvement of teaching
practices, systematically and based on new
approaches such as socioformation (p. 6)

Conceptual Mapping as a knowledge
management strategy Tobdén & Nufiez (2006).
Ortega-Carbajal, Hernandez-Mosqueda, Tobon-
Tobon. (2015), Herrera & Tobon (2017) attempt
to promote diverse ways of acting that have an
impact on the qualification of educational
processes based on the analysis of contextual
problems and theoretical-conceptual
information.

Regarding the cartographies of situated
knowledge, this review identified 3 practical
uses in which their application is evidenced
through social participation in formal and non-
formal educational contexts with diverse age
populations, in the recognition of their most
immediate realities, with the aim of building
collective transformations in the face of the
analyzed problems.

To say, in the environmental scenario, stand out
Martinez et al. (2018), who through
environmental education and using participatory
mapping tools and GIS as a method, managed to
sensitize the participants (fifth grade students)
on environmental issues, promoting the
construction of collective knowledge through
the understanding of the real complexity of
natural and social phenomena.

...Children... perceived the environment not
only as a natural space, but also as a social
construction in  which human beings are
immersed. This reflection was stimulated by the
use of maps and new technologies in a didactic
and creative way, thus getting to know their
territories from a different perspective than the
one used in traditional education (p. 14-15)

In the case of the Gender approach, Saez (2018)
uses the notion of situated knowledge as a place
of epistemological re-signification from
feminism in which the subject, the body and
reality converge through experience. And
Martinez (2018) assures that the recognition of
community knowledge and practices in conflict
scenarios or territories strengthen the citizen
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culture oriented to the resolution of conflicts, in
turn, allows identifying transcendent knowledge
that advocates respect for the norms, values and
social conceptions (in this case among the
peasantry) and contributes to the strengthening
of practices aimed at the conservation of spaces
and the strengthening of identity and collective
action.

Conclusion

In summary, and as has been demonstrated
throughout this article, the multiplicity of uses,
places, participants and educational contexts
that were used as an example of the review
carried out, shows the power of pedagogical
mapping and situated knowledge as a possibility
of making contextual, inclusive and diverse
readings in which the participation and
protagonism of the subjects empower and
empower them in the spirit of transforming their
local problems.

The diverse methodological, epistemological
and practical possibilities that circumscribe the
uses of pedagogical and situated knowledge
mapping in Latin America and its boom in
recent years, place it as a privileged tool for the
construction of other knowledge, anchored to
grassroots  social  processes, in  which
communities are their own agents of change
based on analysis, reflection, identification of
the complexities of their daily scenarios, and
collective work.

Education as a scenario for the collective
construction of plural and diverse knowledge
that affects the transformation of the realities
that circumscribe it and as a place of reflection
for knowledge, finds in pedagogical mapping
and situated knowledge, a multifunctional tool
that can account not only for ways to solve the
problems around pedagogical knowledge, but
also involves society as a whole as a
transforming agent of its own complex realities.

References

[1] Albuguerque, F. M. S., & de Salles, C. G.
N. L. (2020). Experiéncia estética e escola:
Cartografia dos encontros com a infancia e
a arte nos anos iniciais do ensino
fundamental. EccoS—Revista Cientifica,
54, 16683.

© 2021 JPPW. All rights reserved

[2] Andrade-Sanchez, F., Lemus-Manrique,
L. M., Lizarazo-Mosquera, D. C., &
Merlano-Galvis, E. J. (2018). Tres rupturas
decoloniales para repensar la formacion
profesional en Pedagogia Infantil. Revista
Latinoamericana de Ciencias Sociales,
Nifiez y Juventud, 16(1), 115-127.
d0i:10.11600/1692715x.16106

[3] Aparicio Cuervo, J. R. (2018). De mapas,
cartografias y coyunturas sobre la relacion
entre la cultura y el poder-itinerarios y
desafios de los Estudios Culturales.

[4] Avila Camargo, D. Y. (2020a). La
cartografia  social como  estrategia
didactica: Reconociendo recorridos e
imaginarios. Estudios pedagdgicos
(Valdivia), 46(3), 21-31.

[5] Avila Camargo, D. Y. (2020b). La
cartografia  social como  estrategia
didactica: Reconociendo recorridos e
imaginarios. Estudios pedagdgicos
(Valdivia), 46(3), 21-31.

[6] Barragan, A. G.-C., & Aberasturi-Apraiz,
E. (2019). Cartografias en torno a los
transitos en el aprender de docentes en
educacion infantil y primaria. Educatio
Siglo XXI, 37(2 Jul-Oct), 93-114.

[7] Barragan-Giraldo, D. F., Ibarra-Mogollon,
M. L. C., & Pérez-Pérez, T. H. (2020).
Itinerario formativo e investigativo en
sistematizacion de experiencias (IFISE).
Revista Colombiana de Educacion, 1(79).

[8] Barragan-Leon, A. N. (2019). Cartografia
social: Lenguaje creativo para la
investigacion cualitativa. sociedad vy
economia, 36, 139-159.

[9] Bermeo-Yaffar, F., HernAndez-Mosqueda,
J. S., & Tob6n-Tobon, S. (2016). Analisis
documental de la V heuristica mediante la
cartografia conceptual. Ra Ximhai, 12(6),
103-121.

[10] Cabanzo, M. H. R. (2012). La Cartografia
Social:  Mensajera de  experiencias
pedagdgicas para la formacion de una
cultura en Derechos Humanos. Educacion
y ciudad, 23, 103-116.

[11] Canales, C., Padilla-Petry, P., & Gutiérrez,
L. (2019). El no-saber en las cartografias
sobre nuestro aprender como
investigadores: Una  mirada  post-
cualitativa. Educatio Siglo XXI, 37(2 Jul-
Oct), 49-66.

[12] Carbajal, M. F. O., Mosqueda, J. S. H., &
Tob6n, S. T. (2015). Impacto de la
cartografia conceptual como estrategia de



2455

Journal of Positive Psychology & Wellbeing

gestion del conocimiento. Ra Ximhai:
revista cientifica de sociedad, cultura y
desarrollo sostenible, 11(4), 171-180.

[13] Castillo, C. A. H., Ramos, N. M. C,, &
Donato, P. A. G. (2016). La escuela como
territorio de préacticas de resistencia en
escenarios de emergencia social, Toribio-
Cauca: El que es Nasa resiste. educacion y
Ciudad, 30, 29-40.

[14] Di Franco, G. (2021). Cartografiar la
formacion desde perspectivas otras/Map
training from other perspectives. Revista de
Educacion, 24.1, 259-278.

[15] Femenias, M. L., Rossi, P. S., & Comps, P.
(2011).  Saberes  situados,  teorias
trashumantes. Facultad de Humanidades y
Ciencias de la Educacién, CINIG-1dHCS-
CONICET.

[16] Gehres, A. D. F., Bonetto, P. X. R., &
Neira, M. G. (2020). Os corpos das dancas
no curriculo cultural de educacéo fisica.
Educacéo em Revista, 36.

[17] Gilio, B. (2015). El uso de la cartografia y
la toponimia como recursos didacticos en
la ensefianza secundaria de geografia:
Andlisis de una experiencia aulica.
Informes Cientificos Técnicos-UNPA, 7(1),
121-143.

[18] Giraldo, D. F. B. (2016). Cartografia social
pedagdgica: Entre teoria y metodologia.
Revista colombiana de educacion, 70, 247-
285.

[19] Giraldo, D. F. B., & Baquiro, J. C. A
(2014). La cartografia social-pedagdgica:
Una oportunidad para producir
conocimiento y re-pensar la educacion.
Itinerario educativo, 28(64), 127-141.

[20] Giraldo, D. F. B., Castillo, A. L. C., &
Corrales, N. S. (2020). Cartografia Social,
usos y sospechas en el campo de la
educacion. Utopia y Praxis
Latinoamericana.

[21] Gorostiaga, J. M. (2017). Perspectivismo y
Cartografia Social: Aportes a la educacion
comparada. Educacdo & Realidade, 42,
877-898.

[22] Grinberg, S., & Armella, J. (2021).
Cartografias de la mirada otra: Jovenes,
pobreza urbana y produccion audiovisual
en la era postmedia.

[23] Linares-Espin6s, E., Hernandez, V.,
Dominguez-Escrig, J. L., Fernandez-Pello,
S., Hevia, V., Mayor, J., Padilla-
Fernandez, B., & Ribal, M. J. (2018).
Metodologia de una revision sistematica.

© 2021 JPPW. All rights reserved

Actas Uroldgicas Espafiolas, 42(8), 499-
506.

[24] Llopis Alonso, A., & Perdigdn Fernandez,
L. A. (2016). Cartografia historica de la
ciudad de Valencia (1608-1944). Editorial
Universitat Politécnica de Valéncia.

[25] Lépez, A. P. V. (2016). Ruta de la
pedagogia  amigoniana:  Experiencia
investigativa basada en la cartografia
social. Revista Boletin Redipe, 5(9), 82-93.

[26] Lopez, M. C. T. (2009). Experiencia en la
aplicacion de la cartografia social como
técnica de recoleccion de informacion. In
Vestigium Ire, 2(1).

[27] Martinez, J. R., Polo, V., & Pedraza, G. A.
(2018). ElI uso de la cartografia
participativa y los Sistemas de Informacion
Geograficas en la educacién ambiental en
nifios (as) de ensefianza primaria. Estudios
del Desarrollo Social: Cuba y América
Latina, 6(3).

[28] Martinez Usarralde, M. J. (2021). Inclusion
educativa comparada en UNESCO vy
OCDE desde la cartografia social.
Educacion XX1, 2021, vol. 24, num. 1, p.
93-115.

[29] Mesa, C. A. O., Arango, V. M., & Lépez,
L. S. (2021). La escuela es territorio.
Cartografia  social de experiencias
pedagdgicas en instituciones educativas de
Medellin y Bello, Colombia. Territorios,
44-Esp.

[30] Meza, S. R. H., & Tobén, S. (2017). El
director escolar desde el enfoque
socioformativo.  Estudio  documental
mediante la cartografia conceptual. Revista
de Pedagogia, 38(102), 164-194.

[31] Molina, C. A. R. (2021). Cartografia de los
multiples modos de devenir maestro desde
la pedagogia. Praxis Pedagdgica, 21(28),
46-65.

[32] Morales-Garcia, A., Tabares-Ochoa, C.,
Angel-Gomez, L. G., & Agudelo-
Hincapié, Z. (2016). Investigacion-accién
y educacion popular. Opciones de jovenes
de Medellin para la comprension y
transformacion de sus entornos barriales.
Revista Latinoamericana de Ciencias
Sociales, Nifiez y Juventud, 14(2).

[33] Oliveira, A. R. (2008). Geografia e
cartografia escolar: O que sabem e como
ensinam professoras das séries iniciais do
Ensino  Fundamental? Educacdo e
Pesquisa, 34, 481-494.



Daniel A. Velasquez-Mantillal, Fernando Andrade-Sanchez?, Johanne Estrada-Rodriguez®, César Augusto

Aguirre Ledn*, Adriana Quimbayo-Feria®, Jennifer Catalina Murcia Rodriguez® 2456

[34] Ortega-Carbajal, M. F., Hernandez-
Mosqueda, J. S., & Tobon-Toboén, S.
(2015). Andlisis documental de la gestion
del conocimiento mediante la cartografia
conceptual. Ra Ximhai, 11(4), 141-160.

[35] Osorio Campillo, H., & Sanchez, E. R.
(2011). La cartografia como medio
investigativo y pedagdgico. Dearq. Revista
de Arquitectura, 9, 30-47.

[36] Pires, V. R. (2015). A cartografia escolar
com énfase no espago vivido: Avaliagéo de
um objeto de aprendizagem hipermidia do
municipio de Agudo/RS. Brazilian
Geographical Journal, 6(1), 209-225.

[37] Romero, E. L. M. (2018). Cultura
ciudadana para la resolucion pacifica de
conflictos: Saberes y practicas que la
fortalecen. Anélisis. Revista Colombiana
de Humanidades, 50(92), 239-258.

[38] Romero, F. F. (2021). Cartografias
emergentes: Précticas e investigaciones en
cartografias sociales en Argentina. Revista
Universitaria de Geografia, 30(1), 13-41.

[39] Saravia-Ramos, P., Vega-Valdés, D.,
Espinoza-Almonacid, L., & Gutiérrez-
Soto, P. (2021). Investigacion
colaborativa: Potencialidades y
limitaciones de la cartografia social
participativa. Iconos. Revista de Ciencias
Sociales, 71, 59-80.

© 2021 JPPW. All rights reserved

[40] Sotelo, S. L., & Bedoya, D. A. B. (2018).
Los Cerros Orientales hoy. Una reflexion
sobre la cartografia juvenil, artistica y
popular. Polisemia, 14(25), 130-154.

[41] Tello, C., & Gorostiaga, J. M. (2009). El
enfoque de la cartografia social para el
andlisis de debates sobre politicas
educativas. Praxis educativa, 4(2), 159-
168.

[42] Uribe, C. P., Donoso, D., & Ramirez, A.
(2017). De la cartografia social a la
comprension de los contextos socio-
educativos. Aletheia, 9(2), 74-93.

[43] van Heerden, C. G. (2017). The slightest
gesture: Deligny, the ritornello and
subjectivity in socially just pedagogical
praxis. Education as change, 21(2), 6-24.

[44] Velasquez-Mantilla, D. A. ., Cuineme, M.
Y. R., Castiblanco, A. F. R., & Ramirez-
Cabanzo, A. B. (2019). KIVA pedagdgica:
Transformado la  relacion  escuela-
comunidad en clave de dialogo cultural.
Prisma Social: revista de investigacion
social, 25, 225-247.

[45] Visus, C. S.-V., & del Pozo Serrano, F. J.
(2021). La Educacion Social en
Latinoamérica: Cartografia de
oportunidades. RES: Revista de Educacion
Social, 32, 8-11.



