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Abstract

The purpose of this research was to explore how pre-school children define and understand
positive psychology concepts such as happiness, wisdom, hope, justice, gratitude, and optimism.The
research included 100 children (4-7 years old) in Croatia. After receiving consent from parents, an
individual structured interview with children was applied. Qualitative and quantitative methodology
was used in data processing. It was found that children had the most comprehensive definitions of
happiness, but defined the concept of justice the least. Furthermore, although the concept of
gratitude recorded the highest answer frequency, the concept of happiness in relation to gratitude
was accurately defined. Gratitude was followed by hope, justice, wisdom, and optimism. Boys gave
significantly more answers considering happiness, wisdom, justice,and optimism, while older children
offered significantly more answers considering the concept of happiness.
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The basic idea of positive psychology, a scientific psychological discipline, is that it offers people
ananswer not only to the solution of certain psychological difficulties but also an answer related to
improving the quality of life even when there are no such difficulties (Seligman, 1998). Starting from
this idea, it moves the focus of its research frofficdities such as anxiety and depression to
happiness, life satisfaction, optimism and the other similar positive concepts, while simultaneously
systematically discovering new areas of its application, such as the field of education (Seligman et
al., 2009. The introduction of Positive Psychology as a university course at the study program of
Early and Preschool Education at the Faculty of Teacher Education in Rijeka six years ago has given
pre-school teachers the opportunity to recognize the princiflpssitive psychology in their work

with children. This introduction also encourages and nurtures the development of positive states,

emotions, and thinking in prechool children by their pre ¢ h 0 o | teachers (Tat e
Vujilil, 2013).

The Natimal Curriculum for Early and Prechool Education in Croatia (2014) emphasizes that
earlyandprs c hool institutions are, besides childr

positive characteristics, conditions, and relationships so that ehildould become competent
members of a society and responsible for their own thinking processes, behavior, and self
actualization. This also refers to the prevention of depression. Positive conditions and pleasant
experiences should prevail in the childbes f eel i ngs and generally v
because they are essential for the development of competence, autonomy, and health. On the other
hand, the specific societal and cultural contexts are more than important in the overall child
developnent. Therefore, the practitioners and researchers should be aware of the significant role of
the new educational paradigm that was influenced by the development of neuroscience, the changed
i mage of the childés compet ehoages (ovaworked pavemp, | e X
divorced spouses, and reduced number of social interactions). Having in mind the overall
contemporary changes in the wobeing]itidvhraitposantr o n g
to explore chil gosidve éoaceptseucteds bgppimess,thope, fratitude, justice,
wisdom, and optimism. Even though there are numerous concepts from varidiesdsubf positive
psychology, this study is aimed on at least one representative from each field of positivdaogyc

as follows: happiness from the field of positive state and-legtig; hope and optimism from the

field of positive thinking; wisdom and justice from the wide filed of human virtues; and gratitude
from the field of positive relationships. Finally, t i s of ut most signi fic
Centeredo approach in research (Thoilliez, 2C
their own perceptions regarding the named concepts is applied in this study.

Exploring the Development of Positive Concepts in Childhood

The main contribution of this research is the fact that there is a lack of similar research in our country,
but also abroad, with regards to how-podool children understand some of the basic concepts of
positive psychology. Fitive psychology, which includes emotional states, opinions, and positive
emotions of a child, is certainly one of the essential elements of educationsahpi children.

The introduction of some basic principles of positive psychology in the pracéss c hi | dr e
education results in higher levels of activity and resolves any inconsistencies or problems, allows
consideration of a situation from different perspectives and develops flexibility and better cognitive
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functioning (Linley & Joseph, 2004). €terms happiness, hope, optimism, wisdom, justice, and
gratitude have a great applicability in different aspects of work in preschool institutions. Elements
of positive psychology can be used in everyday work with children through various workshops,
projects and similar activities, among gsehool teachers in terms of increasing positivity
(communication, support, cooperation, motivation) and parents as the primary models of positive
behavior (characteristics, thujpkliinig, mM01LB8y)atT
allows children a better understanding of personal behavior, emotions and thoughts and stimulates
the childbébs growth and development into a po
clearly demonstrated that where Wsten to how children define and understand positive concepts,
such as happiness, hope, optimism, wisdom, justice and gratitude (Thoilliez, 2011; Navarro, Lee,
Ji m®Pnez & Cafamar es, 2017 ; Exenberger, Banze
original information about their subjective wddéing as the crucial part of their psychological
health. At the same time, early childhood practitioners could be provided with the tool to create a
more quality design of their work with children.

Conceptual Thinking in Pre-School Children

Even though this study has its background mainly in positive psychology with regards to the
positivity of explored concepts (happiness, wisdom, hope, justice, gratitude, and optimism), it is
crucial to mention the field of cane pt u a | thinking devel opment si
these concepts is determined by the level of their cognitive development. It is well known that Jean
Piaget has done tremendous work and contribution to understanding of children cognitive
devéd opment . His four devel opment al stages wi i
describe specific characteristics in the chi
scientists assumed that children know only what they perceive artdthvelyado, i.e., they have
perceptual categories and sensorimotor schemas about things but they do not have concepts abou
those same things (Quinn & Ei mas, 1986) . Ho we
end of the sensorimotor stage everutitothere has been no explanation how this actually happens
(Mandler, 1992b). Therefore, Mandler (1992b) proposed how sensorimotor routines are transformed
into concepts. Her theory was established to
conept representation is and what it looks like. In the attempt to answer these questions, she
explored the perceptual analysis, which modifies the perceptual information into clear meaning to
children (Mandler, 1988, 1991, 1992a). She determined that wildrechcreate that meaning, they

create the basis for postulating their conceptual system and related concepts. She presented a concey
ofimages chemas as those early childrends meani ng
how these imagechenas provide a solid basis for creating concepts (Mandler, 1992b). On the other
hand, even though cognitive development researchers have explored conceptual thinking in
preschool children, there is a lack of research about the development of positive Tancept
childhood, such as happiness, hope, gratitude, justice, wisdom, and optimism (Ress & Dinisman,
2015).
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Happiness as a Positive State

Happiness or the subjective, hedonic benefit, is also interpreted as an affective component of
subjective well beingwhile life satisfaction represents the cognitive evaluation of life filled with
positive emotions (Myers & Diener, 1995). Many psychologists define happiness as a feeling that
life is enjoyable, fulfilling, and meaningful. Emotional development ofguiem! children is very
specific and as such has a very characteri st
shortlived and quickly exchanged, spontaneous, and expressed openly, which makes his or her
environment aware of how the child feels {Be2008). This is similar to the manner in which
happiness is experienced. During their emotional maturation children require help from adults to
become aware of their emotions, needs and internal states, to learn how to express their emotions,
recognizeand share them with others, gain experience with expressing emotions in a variety of ways,
understand emotional answers and learn that it is possible to choose a way of expressing them.
Expressing emotions helps children to show and signal their nedus éovdironment as well as to

enter a diverse and rich social interaction (Vasta, Haith & Miller, 2005). The preschooler learns all
the aforementioned through classical and respondent conditioning and models observation.

Hope and Optimism as Two Forms of Positive Thinking

Within the framework of the theory of hope, Snyder (2000) explains that hope consists of two
components: the ability to plan paths to the desired goal, regardless of the possible obstacles, and the
motivation to use these paths. Hope idroet as the cognitive, emotional, and motivational attitude
towards the future (Rijavec & Miljkovii, 2006
we create different ways to make this happen, think about our own abilities and are convinced that
our efforts will enable, in addition to good mood, the realization of the initial target. Snyder (2000)
believes that hope is not genetically conditioned but is fully acquired by thinking about the set goal.
By thinking about the ways to approach the gthed,child learns about the causes and consequences
under the influence of the environment and by thinking about the means he or she understands that
they are exactly the causes of various events in his or her life. Hopeful thinking in children is formed

aound t he age of t wo , whi ch coincides wi t h
developmental theory (according to Vasta, Haith & Miller, 2005). Research shows that the
devel opment of hope in children drenprarahtsoron t

guardians (Shorey et al., 2003) and that various traumatic events that the child experiences in his or
her childhood, such as the loss of a parent, significantly reduce hope.

Research on optimism is conducted by differentiating betwégposltional optimism and
optimism as an explanatory style. Dispositional optimism represents a personal opinion about the
future; that we will experience more positive than negative situations (Scheier & Carver, 1985;
1994). Optimismreferstoapersonalf trait t hat indicates positi
Seligman (1998) believes that optimism is not a personality trait but an explanatory style that
involves the ways in which people explain the causes of different events in their livesasSibe
el ements of explanation are duration, range,
The environment in which a child grows up has the most important role in the development and
formation of positive thinking as an important indicatorf the <chil dods pr oj
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development. The climate in which the child grows up should be positive with consistent support
and development of democratic relations towards the child (Snyder, 2002; Jackson et al., 2005). Both
the dispositional and elgnatory styles are genetically inherited (less than 50%), but the
environment plays a significant role in the development. The child acquires optimism through his/her
parents as models; therefore, an early experience of optimistic behavior is an infpottarin the

childds development . This significant correl
Vorkapil, 2015). Development of optimism in a
presentation of optimism and pessimism, amel fevel of encouraging and rewarding optimism
(Rijavec, Miljkovii & Brdar, 2008).

Justice and Wisdom as Properties of Positive Character
In contemporary literature, the most empirically validated and described classifications of human

strengthandpositey qual i ti es ar e: Gal lupdbés strengthso
Characterds str enValudssin Aatiord Peteisont&u Sekigman, \2004), and
Classification of Search I nstituteddhedld dev:

Classification identifies six groups of fundamental virtues which correspond to all cultures and
different times throughout history. These are wisdom, courage, humanity, justice, moderation, and
transcendence. Quality character or personalityuded the functionality of all these virtues in the

field of positive psychology. According to the VIA Classification, justice involves the relationship

of the individual to the social environment and the foundation of human strength to live in a healthy
community; it includes the power of integrity and morality, social responsibility and leadership skills
(Par k, Peterson & Seligman, 2004) . Honesty i ¢
what is morally good or bad and morally prescribed. Mpidgment is partly related to justice and

partly to the care and concern for others. It indicates the understanding of what we should and should
not do, what is ethically good and what is
includes an invergation of moral behavior and moral reasoning, which are described in details in
the context of Piaget and Lawrence Kohl bergb
2008).

According to the authors of the VIA Classification, Peterson and Seligman (2004), wisdom and
knowledge are the first forces and virtues that involve acquiring and using knowledge. In the same
classification, wisdom combines creativity, curiosity, opendedness, love of learning,
perspective (noticing the broader picture), and giving wise advice. Even though there are three main
definition categories of wisdom, it could be stated that wise people are those who know how to
determine what matters most torthe life and who can figure out ways to make it happen (Brown
& Greene, 2006). A wise person uses his or her intelligence for the common good and is able to
create a balance between personal interests and the interests of the society. The first pnefoonditi
the encouragement and development of wise qualities of the child is to provide a multitude of
positive experiences and experiences in general starting from an early age. Preschool children learn
through imitation but also from their own experiendesth positive and less positive, which they
use for a better understanding of certain situations or lessons. Adults have the task to encourage
children to control and express different emotional states in a socially acceptable manner; to
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encourage thinkip about the causandeffect relationships through games and spontaneous
situational experiences; to educate them so that they are happy with less tangible but more human
and spiritual values; and to help a child to achieve his or her goals with theéardaswpport without
giving up so that they could become happy an
conducted research on a sample of 461 children aged six to ten years. The research included children
from two schools in the rural part Austria and the goal was to examine what children think about
wisdom, how they understand wisdom and how age affects the formation of opinions and defining
the term wisdom. The results showed that 70% of children are familiar with the concept of wisdom.
They became familiarized with it through books, television shows or movies, and conversations
within family members. It is also interesting to note that children are mostly oriented toward some
external indicators of wisdom such as agility or care for eth&lt children mentioned the social

aspect of wisdom, while the research showed that older children also mentioned the intellectual part
of wisdom, more than the younger ones. It can be concluded that, in defining wisdom, children pay
little attentiontot he i nt er nal under standi ng edlvingvakissd om (
experiencebased knowledge), which has led the psychologists to believe that the reason for this is
the lack of cognitive maturity of children aged six to ten yeatrs.

Gratitude as a Positive Relationship

Gratitude as a positive relationship and the basis of a successful lifelong functioning is defined as a
feeling that appears among individuals when they realize they have received something positive,
good or nice from another ®n (Emmons & Shelton, 2002). In other words, individuals perceive

the intention of the person who has given them something and now they feel thankful. According to
research (Fitzgerald, 1998), gratitude implies a part of the process in whidestelftive emotions

are turned into more positive ones that allow individual recovery. Gratitude as a useful experience
consists of three components: a pleasant feeling of respect, good wishes directed towards a person
or a thing, an event and the intention afiadividual to give back by doing something positive.
Gratitude is a feature in the behavior of an individual that is fully taught and environmentally
conditioned. As a feeling, it is encouraged in the kind of environment that is emotionally positive
for the child. Therefore, as it is the case with justice, hope, and optimism, gratitude is also developed
according to the theory of social learning. Adults, through their own example and through
encouragement in specific situations significantly affect theeldpment of gratitude among
children. From an early age, the child needs to raise his or her awareness of the importance and
necessity of grateful thinking because this enhances the level of optimistic behavior, positive image,
and success in children.igt also necessary to encourage the child to engage in a direct and sincere
expression of gratitude so that he or she could understand its essence and develop responsibility for
such behavior in situations when he or she receives a gift and therefotee$aysr does sometiy

(Froh, Bono & Emmons, 2010)

Research Aim

The aim of this research was to examine how preschool children define and understand basic
concepts of positive psychology: happiness, wisdom, hope, justice, gratitude, and optimism. Based
on the research objectives, this research has answered the following tasks: a) definitions of basic
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positive psychology terms in the form of categories of answers and their frequency have been
established; b) gender and age differences in the definiidpesic concepts in preschool children
of positive psychology (happiness, hope, wisdom, justice, gratitude, and optimism) have been
examined.

Based on the developmental characteristics ofsph®ol children, it is expected to determine
c hi | dwneconbeptualizations about happiness, hope, wisdom, justice, gratitude, and optimism.
With this in mind, definitions of happiness, gratitude, and justice among preschool children will be
the most in accordance with the existing definitions of these tersngpposed to the more abstract
concepts such as wisdom, hope, and optimism. As for gender differences, it is expected that there
will not be any differences in the definition of the fundamental concepts of positive psychology, but
regarding age differaes it is expected that older children will define the fundamental concepts of
positive psychology in greater accordance wit
of cognitive development.

Method

Participants

The research was conducted on a sampli 8f100 children from the kindergartédr e pini [ i
Kraljevica (68%) and kindergartediatnaribica in Kostrena (32%). The age range of the children

is between 4 and 7 years of age, of which 15 of thenfoareyearolds 35 are fiveyearolds, 28

are sixyearolds, and 22 are sevgmarolds. The average agelis= 5.57 years§D= 1.0). The
research included 54 boys and 46 girls. This was the convenience sample and only those children
whose parents gavedin consent were included in the research

Measures

The research was conducted using qualitative and quantitative methodologies. The measuring
instrument implied an individual structured interview that included six fundamental concepts of
positive psychalgy and it was created for the purpose of implementation in this research. There are
several methodological principles used in this study. First, when choosing the positive psychology
concepts, we aimed to encompass the broader area of this field, saitheepresentatives of the
positive psychology fields are chosen as follows: the concept of happiness was selected from the
category of positive state; hope and optimism as positive ways of thinking; wisdom and justice as
virtues of the positive individugand the concept of gratitude from the category of positive relations.

The second methodological principle refers to the choice of questions for exploring these concepts.
Each concept was explored with three to five questions (Table 1) related to thigode6if the

concept, personal experience of the children, and the appearance and behavior of other people in
relation to a particular category. These questions are chosen for two reasons: they assure the answer
about chil dr ends seaamtseapdttheyadre proposed byntlse early childhoed
educator as the most understandable ones among childrerscho@ age. Therefore, the interview
consisted of questions asked for the six terms. For each question, the obtained answers were codec
in the following way:0 = No answer, 1 = No, 2 = | do not know, 3 = Yes, 4 = Nonverbal reaction,

5 = Questions about the meaning, 6 = One answer, 7 = Multiple ans#erghe purpose of the



Vorkapid&~ A 1 A 0 8

statistical analysis, the categories from O to 5 were categorizeduasasweredategory, 6 and 7

as a category with an answer to the question. Subsequently, the answers to questions which are in
accordance with the basic semantic definitions of thees were separated. Since there is lack of
similar studies in this field, the main methodological nature of this research was exploratory. This
meanst hat t he chosen concepts and their relatec
conceptubizations about them but exploring their levelusfderstanding ahe questions as well as

their answers. Therefore, this study could serve as the solid ground for creating reliable and valid
measures$or future research.

Procedure and Data Analysis

Priorto the beginning of the research, ethical issues were covered in three steps. First, two preschool
institutions in which the research was planned, received a letter by which theycoafitdch the

approval of conducting research in their facility. Theyravinformed about the progress, goals,
problems, and ethical approach to research with the children. Second, the parents were informed in
detail about the research aim and method, after which they had the choice of giving or withholding
their verbal inforred consent for their children to participate in this study. Testing was preceded by
choosing adequate space structures for interviewing and announcing the topic and the reasons for
testing. Prior to the interview, each child was informed about the ressiar@nd asked if (s)he is

willing to participate in this studyi Same as you, I am al so going
are interesting about some terms. Lately, we talked lots of about happiness, hope, optimism, wisdom,
justice and gratitude and walh these words meant. So, it would be very helpful for me if you could
answertomens ome questions about t hatf2 elrf cyhdaud darreen 6r
to this introduction, and if their reactions were positive, each child wasigwerd individually for

an average duration between five to fifteen minutemsionwas noticed in some of the children

during some of the interviews even though thiestly agreed to answer the questions. That tension

was manifested through certain piogd activities (rubbing hands, pinching face, pulling hair,
exhaling). Therefore, with the intention of
well-being and maintaining the flow of the interview, the interviewer gave the childrerbsbaks

and provided them with support so that the interview could be conducted until the end. Verbal and
nonver bal support was given equally to all|l ch
towards some of them. None of the children ggvem answering the questions nor showed a very

high level of impatience and/or discomfort. Two children refused to participate in the research and
their decision was respected. The course of the interviews respected the structure of the measuring
instrumen. The interview was recorded with a voice recorder and the data was recorded in the form
of transcripts (110 pages). Two researchers conducted the categorization of identified answers in the
context of qualitative methodology and SPSS 18 was used tonile¢ethe frequency of answers

and to conduct an analysis of gender and age
specific terms were analyzed regarding their
Dictionary definitions (hps://en.oxforddictionaries.com/) and presented in Appendix 1.
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Results

Defining and Understanding Happiness, Wisdom, Hope, Gratitude, Justice, and
Optimism in Pre-School Children
A gquantitative analysis of the answer frequency of the established definitions of happiness, wisdom,
hope, gratitude, justice, and optimism resulted in frequencies and arithmetic means of those children
that provided answers, those that did not providevars and those who gave answers similar to
adul tsdéd definitions, as shown in Table 1. Fo
essential to point out that the higher the arithmetic mean, or closer to one, the higher the number of
children who were able to answer a larger amount of questions about a particular term. Considering
the concept of happiness, it was found that 88 children answered all questions, while 12 children did
not. A total of 48 children answered all questions relateatigéaoncept of wisdom and 58 of them
answered the questions about the concept of hope. Regarding the results about the concept of
gratitude, 82 children have heard of the mentioned concept and gave specific answers to questions,
while with regards to theharacteristics of cognitive development and the level of abstractness of
the concepts, these results confirmed that children would better understand the concept of gratitude
than the concept of wisdom. The average value of all questions asked abounctya ob justice
indicates that 46 children are familiar with that concept in some way. Finally, 49 children on average
gave answers related to questions about optimism.

With the aim of comparing the determined answers between the concepts presentdd in Ta
the frequency and the average values for each term in the categories of answers that the children
gave and those that did not and the number of
and each term could be observed. As it can be seTable 1, the children gave the highest number
of answers similar to adul t sHappidesfMi=R2), whichhas i n
the highest average number of provided answers. In the sptawit is the concept oGratitude
(M = 54.6), followed by the concept bfope (M = 31.2). Although the concept of justice has an
average value determined by the answer lower than the conagigtiofn, it can be determined that
childrendefineJustice(M= 22 . 6) s i mi | don$, ynmediatelyaatten hopescOmpdredf i n
to Wisdom(M = 16.4). Furthermore, it can also be concluded that despite the fact that justice, based
on the average value of given answers, is at the lowest point, this analysis has revealed that children
understandhe concept oDptimism(M = 6.5) differentlythanadults. Thus, it is concluded that the
concepts of happiness, gratituégedh ope are defined at a higher
definitions than the concepts of justice, wisdom, and optimism.
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Table I. Frequencies (f) and means (M) for children who gave answers, for children who did not give answers and for children who gave answers similar to adults’ definitions
for each question about happiness, wisdom, hope, gratitude, justice, and optimism

Children who gave

Children who Children who inilar-&
Terms Question gave answers (f, did not give uw_”ﬂﬂwmﬂmﬁ.n_m““m Mﬁ Original examples
M) answers (f, M) M) £

" What is happiness! 73 27 72 “Happiness is... when someone loves me... when you fall and you
a ¢
¢ WiatmakesyouTaget 97  M=876 3 M=123 9% M=8 do not hurt xo:am:..: when you throw a coin into the water... when
3 é you have friends..when someone loves you... when it is a happy
& How do o look like when you are ) ) day... when you get a candy.. when something good happens...
T the :wvvwmmew How do happy people 93 7 8 when we laugh...when nobody hits you... when | am playing...”

look like?

Who is a wise person? 57 43 M=362 34 “A wise man is someone who has a smart brain,” “Wisdom is a
m What do wise people do? 62 M=638 38 ’ 7 M=164  smart mind, advice ... when you remember a lot of things,” “A wise
3 How do wise people look like? 62 38 23 man is one that frauds everybody,” “Wise people frighten others,
W| What do you think is wisdom? 50 3) 50 13 4) they cannot walk, steal children and dogs, shoot birds.”

Are you wise! 88 12 5

i !

0 Yhiais hagkl i i M=58 & M=42 17 M=312  Hope is when you hope for something ...that it can happen or it
a What are you hoping for! 71 29 57 o ; :
) will not,” "We hope because we want something... we think that
T When and why do we hope? 54 4 46 20 3) someday it wil happen.”

How does a hopeful person look like? 59 4] 31 / g

What is gratitude? 84 16 50 “Gratitude is when you are thankful ... other people give thanks
0 Who is grateful? 77 23 34 because it is polite.. because it is nice,” “People are grateful
3 When do you give thanks; when do 97 M=82 3 M=18 90 M =546  because they do favors to one another — because somebody gave
T you say “thank you™? you some information and then you say thank you,” “People are
g Why are you grateful? 78 2) 22 42 2) grateful when you tell them they have a nice shirt.”
0 When and why do other people show 74 2% 57

gratitude!

What is justice? 4| | 59 . 9 “Justice is when you play by the rules... that you're not cheating,
9 M =46 M=54 e o5 o ; i o ’
3 Who do you think is just? 56 44 38 M=226  thatyou're just” “If I am not just, | get a 5 minute time-out,
g . ) ; 6 4) “Justice is telling the truth ... that you are smart and young... when
- Are you just and what if you are not! 4| 59 21 you chop wood.”

What is optimism? 24 76 I “Optimism is when someone sees everything as being black, and

someone sees everything as being colorful. The one who sees

m Who is an optimist 45 55 3 everything as colorful thinks only nice things will happen and the
E T m———— M=475 M=525 M=6.5 one who sees everything as black thinks that only bad things will
g like? P P 55 5) 45 4 6) happen,” “Optimist is a police officer ... a boss ... the one that has
0 4 a motorcycle ... computer from an alien,” “Optimism is when you

When are you optimistic? 66 34 16 can turn into something ... a sport ... it means there is no more

electricity.”
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Table 2. Categories of given answers and their frequencies (f) for each question about happiness, wisdom, hope, gratitude, justice, and optimism among preschoolers

Terms Questions The categories of answers and their frequencies f
w; lFatishappiness] vav___ﬂwwm_ =21; activity =20; love=17; entertainment=4; game=13; award=10; friends=6; sweet=5; thing=3; absence of bad 13
Msx T R — situation =81; when | get something=33; family=25; game=13; friends=9; every day=9; absence of bad =5; quantity =4; 183
H 4 PPY: happiness=2; animals=|; entertainment =|
c
‘& How do you _oo_.A o ytien laughter =45; nice=26; happiness=22; activity =16; differently =1 1; body=9; to have=1; situation=1; love=1;

) you are the happiest, how do st bad =l 133
T happy people look like?
P Wik iiseninsnt negative emotions =12; characteristics =| |; appearance =8; family=7; thief=4; cartoon characters=3; God=3; somebody who 59
° P ’ has something=2; activity=2; animals=2; me=2; specific person=2; everybody=1;
S What do wise people do? negative =28; positively=18, neutrally=17; imaginary=4 67
m How do wise people look like?  positive=29; negative =14; neutral=14; elders=6; imaginary=2; 65
M What do you think is wisdom?  negative=22; positive=18; neutral=5; wise=3; elders=3 51
3 Are you wise! somewhat=9; no=5; activity =3; yes=2 19
Whatis hioge) w_ﬁcmﬂ_Oau_ : <<|:m: you JOvum for=9; 1wzwmu.> neutral=5; happiness =4; money=3; love=2; home/family=1; kindergarten=1; 51
something nice=1; behavior=1; emotion=|
) family=17; situations=14; nothing=10; activity=10;
; ; ; ; ; ;
m Yrhagarsjysu bioping font to be=6; gifts=6; friends=4; comment=2; health=1; toys=|; happiness=1; kindergarten=1; %
g Whan and whydbwehuse! m_Ema_o:uwﬂ“ happiness=12; m_?wmx soaruzmuw“ family=3; money=2; game=1; kindergarten=1; friends=1; when | am=1; 6
m comment=|; because we hope=1; love=1;
__MV_M,_\»< n__Mmm A.Hopsiul pesian happy=16; negatively=10; neutral=9; situation=7; appearance=6; nice=>5; activity =3; ugly=3; color=3; funny=| 63
" What is gracitude? thank «o:lnuo“ when you get something=26; situation=13; when you are good=8; emotions=4; things=3; family=3; 99
N comment=|
m.w Who is grateful? situation=28; everybody=19; me=13; family=11; name=7; friends=4; God=2 84
0 When do you give thanks; gift=85; others=21; activity=14; family=12; 143
..m when do you say “thank you”?  time=1|
E Why are you grateful? politely=24; gift=20; situation=18; others=6; emotions=5; activity =4 77
Gr MMMMNMMW whydopaoplediow gift=24; politely=19; situation=17; others=10; comment=3; emotions=3; activity =2; time=| 79
T properly=13; situation=6; good=5; clever=4; obedient =4; when you pretend=4; comment=4; righteous =2; decency =2;
What is justice? B B el e ; 2 A e 50
& conciliation =1; gift giving=1; happiness=1; gratitude =1; protection=1; when you are right=1
m 3 Who do you think is just? family=28; friends=10; activity =6; everybody=6; name=5; things=2; some=2; nobody=I 60
= e ]
2 ”Mm\o: et bt yrouige yes=16; situation=10; sometimes=8; nothing=7; punishment=4; no=3; angry=3; game=3; sad=1; happy=| 56
What is optimism? When you do something=8; comment=4; imaginary=3; situation=3; ability=3; thing=3; how we see the world=1; body parts=I; 26
£ Who is an optimist? does something=17; professions =13; people=6; imaginary creature =6; friends=2; family=1; appearance=1; animals=1; me=1; 49
m =) P ’ comment=|
Lo ot
8< __M_MW_M__M.Wm s appearance description=21; emotions=19; profession=9; comment=7; imaginary creature=2; family=1; situation=1; 60
- When are you optimistic? situational =26; never=25 ; time=12; emotions=8; imaginary=1; 72
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Qualitative Analysis of Positive Concepts’ Definitions among Pre-School Children

Applied qualitative analysis included all the answers of interviewed children within the framework

of predefined questions for each of the six basic concepts of positive psychology: happiness, wisdom,
hope, gratitude, justice, and optimism. This qualitative aimatonsisted of several steps. In the first
step, all answers were drawn (one or more from each child) by category of questions for each of the
Ssi X concepts. I n the second step, an independ
similarities in certain categories of answers. Finally, in the third step, frequencies of answers were
numbered by category as well as the total number of answers to each question. From Table 2 it is
observable that the majority of answers were obtained in relatidre concept of gratitude, then
happiness, wisdom, hope, optimism, and finally, justice. Similarly, this analysis showed that the
hi ghest number of answers also means the hig
definitions.

Table 3. Descr |

With the aim of testing the significance of gender differences in defining the fundamental concepts
of positive psychology, the average results value of all questions of a particular concept was
calculated initially. Therefore, the possible range of avenrsgjues was-Q considering that the
results in which children did not answer the question were labeled with the number 0 and those
results in which children gave the answer to the question with the number 1. Since the descriptive
analysis of the resultshowed a significant deviation from the normal distribution (Table 3



